
Early Years Guidance for the Foundation Stage


This guidance is inclusive of all practitioners working within the Foundation Stage



The Early 



Years



Guidance for



The 



Foundation
In accordance with DfES requirements, Kent has produced an Early Years Development and 

Stage
Childcare Plan. The Plan has been drawn up with the full agreement of the Kent Early Years 


Development and Childcare Partnership.



The following vision statement has been agreed:



The Partnership is fully committed to putting children and their families first in the provision of early



years and childcare services. This commitment embraces working towards the following elements, 


each of which hold equal importance:



 
The provision and choice from a wide range of diverse services which are in every sense 



accessible to all members of the community.



 
Ensuring that services are affordable by everyone who either needs or chooses to use them.



 
A guarantee that all services are of an uncompromisingly high quality.



All maintained, private and voluntary settings that are part of the plan should work towards this 


vision.



The 


Foundation
From September 2000,The Foundation Stage provides the curriculum framework for practitioners


Stage
working with children from three years old to the end of the reception year.



The Foundation Stage is valued as a stage in its own right and is not just preparation for Key Stage 


1. The Foundation Stage prepares children for learning in Key Stage 1, and is consistent with the 


National Curriculum. It is a distinct phase that provides rich and diverse opportunities for lifelong 


learning. Effective, quality provision will enable children to achieve their full potential.



The Foundation Stage establishes expectations for most children to achieve by the end of the 


Reception year. These are written in the QCA Curriculum Guidance for the Foundation Stage as the 


Early Learning Goals.



The Early Learning Goals provide a useful tool for planning and assessment and are divided into six



curriculum areas:



 
personal, social and emotional development



 
communication language and literacy



 
mathematical development



 
knowledge and understanding of the world



 
physical development



 
creative development


The guidance identifies “stepping stones” which state the knowledge, skills, understanding and 

attitudes children need if they are to achieve the Early Learning Goals. The “stepping stones” are 

not age related but it is likely that the development of most three year olds could be described by
 
the earlier stepping stones. Individual children may be working at different levels within each of 

the six areas of development. For example, some will have attained confidence in later 


stepping stones but not in the earlier ones.



Strategies for
“Well-planned play, both indoors and outdoor, is a key way in which young children learn with 

learning and
enjoyment and challenge. In playing, they behave in difference ways: sometimes their play will be b

teaching in 
boisterous, sometimes they will describe and discuss what they are doing, sometimes they will be 

the
quiet and reflective as they play.” (QCA 2000)

Foundation



Stage


The effective early years practitioner will plan a broad and balanced range of play activities which
are carefully matched to the needs of the children in the setting. Children need opportunities to:



 
Use their senses as a means of exploring the world



 
Resolve conflicts, both intellectually and socially



 
Learn through direct experience



 
Develop confidence in their own ability to make sense of the world



 
Extend skills/abilities by testing them out in a range of situations



 
Initiate, carry out and review their own projects



 
Draw on a range of resources to achieve their intentions, developing a flexible and open-ended




approach to problems



 
Take risks and learn from mistakes



 
Progress by building an existing knowledge and understanding



 
Express ideas and feelings



 
Enjoy fun and laughter with others



 
Recreate what they have felt and experienced


 
Child initiated; where the child makes choices from within the learning environment to meet his/her


own outcomes for learning. Skilful adult interaction supports and extends the play to enable the child 


to make progress.


Adult initiated; experiences where the practitioner provides the resources to stimulate and 


consolidate learning. These experiences may not always require the direct involvement of an adult.



Adult directed; experiences which are planned and supported by practitioners and which aim to 


meet specific learning outcomes.



When planning the curriculum for The Foundation Stage or up-dating policy documents, settings 


should ensure that the following principles, which are at the heart of the QCA guidance, are 


reflected:



 
Effective education requires both a relevant curriculum and practitioners who understand and 



are able to implement the curriculum requirements.



 
Effective education requires practitioners who understand that children develop rapidly during 



the early years – physically, intellectually, emotionally and socially.



 
Practitioners should ensure that all children feel included, secure and valued.



 
Early years experiences should build on what children already know and can do.



 
No child should be excluded or disadvantaged.



 
Parents and practitioners should work together.



 
To be effective, an early years curriculum should be carefully structured.



 
There should be opportunities for children to engage in activities planned by adults and also 



those that they plan or initiate themselves.



 
Practitioners must be able to observe and respond appropriately to children.



 
Well-planned, purposeful activity and appropriate intervention by practitioners will engage 



children in the leaning process.



 
For children to have rich and stimulating experiences, the learning environment should be well




planned and organised.



 
Above all, effective learning and development for young children requires high-quality care and




education by practitioners.” (QCA 2000:11,12)


General 
 
Use QCA/DfES Curriculum Guidance for the Foundation Stage as a framework

principles
 
Be based upon the Stepping Stones and Early Learning Goals


for planning 
 
Be flexible, manageable and inclusive of all children


in the
 
Cover the six areas of learning; personal social and emotional, communication, language and

Foundation

literacy, mathematical development, knowledge and understanding of the world, creative 

                      Stage


development and 
physical development

Planning 
 
Build upon children’s interests and needs and offer learning experiences that consolidate and 

should:

extend their knowledge, skills and understanding



 
Include observation opportunities to inform assessment and future planning



 
Be regularly evaluated



 
Provide an opportunity for parents and practitioners to work together so that relevant learning




activities are shared.



 
Be carefully structured to include long, medium and short term plans.



Individual settings who may wish to develop their own systems for planning and 


practitioners should bear in mind that the following information has been produced for 


guidance purposes. All children including those with additional needs are entitles to equal 


access to all areas of the curriculum. A positive attitude towards the inclusion of children 


with diverse needs is vital.

Long term


planning
 
Creates a curriculum overview for a year



 
Provides continuity and progression



 
Uses the Early Learning Goals and Stepping Stones as a framework



Points to Consider



 
Planning will be general and not specific as the needs and interests of individual children will not be known.



 
Bullet points or short paragraphs are sufficient.



 
Certain areas of learning may receive more emphasis at different times, e.g. personal, social and emotional development will receive more attention when new children are settling in to their new environment .




 
Learning experiences could be clustered around a theme, event, a seasonal topic or other focus 



for learning, for example an outing, visitor or other interests of the children.



 
Planning must cover all six curriculum areas. This provides a balance of learning opportunities 



which ensures appropriate entitlement for all.


What is 
The learning environment and resources


Included
Children need a safe and stimulating environment in which they can feel happy and secure. It is

in a long term
important to plan an environment within which children learn to respect and care for themselves, for 
                    plan? 
one another, and to value individual differences. Available space needs to be carefully organised to 


allow for a broad, balanced and relevant range of learning activities. Both the inside and outside 


environment should be used as resources for learning, even when there is no immediate outdoor 


area.



The daily routine



Having a routine and rhythm to the day helps children gain confidence and independence. A routine 


should be flexible but should include a predictable sequence of events, smooth transitions from one 


activity to another and provide consistency in adult expectations and support. Children need 


uninterrupted blocks of time in order to develop their concentration span and to become deeply 


involved in their learning.



Child initiated work is planned at this stage. It is dependant upon practitioners providing



time, space and resources.



An outline of Stepping Stones/ELG’s to inform adult directed work



It may be appropriate to group the learning opportunities in order to focus on a specific 


theme.



Observation and assessment systems

Medium term


planning
Observation is the key to assessment in The Foundation Stage. Practitioners should ensure that 

they plan time on a regular basis to observe what children say and do. These observations will 

enable practitioners to make judgments about children’s progress and needs. They will be used to
 
inform future planning. A manageable system should be set up to record these observations.



All children including those with additional needs are entitled to equal access to all areas of



the curriculum. A positive attitude towards inclusion of children with diverse needs is vital.



 
Medium term planning is a shorter, more detailed plan which covers a set number of weeks and 


links to the long term plan.



It is important that planning meets each setting’s needs. The following points are



suggestions. Practitioners may feel that some headings are more suitably placed in short



term planning.



What is included in a medium term plan?



 
Learning outcomes (what the children are intended to learn)



 
Activity (what do you want the children to do)



 
Language to use (key vocabulary)



 
How will children be grouped (e.g. small group, individuals)



 
Resources (what materials and equipment do you need)


Short term


planning
Include observation and assessment opportunities (how will you know what the children have learnt)



 
Provides a weekly or daily framework.



 
Provides a balance between child initiated and adult directed activities.



 
Takes into account the children’s ideas and should be flexible.



 
Aims to meet the needs of individual children.



 
Provides an opportunity for the practitioner to change, develop and enrich the resources and




environment.



All children including those with additional needs are entitled to equal access to all areas of the



curriculum. A positive attitude towards the inclusion of children with diverse needs is vital.


What is included


In a short term


plan for adult


directed work?
 
Outcome: What knowledge, understanding, skills and attitudes do you want the children to 



develop?



 
Activity: What do you want the children to do both indoors and outdoors?



 
Differentiation: How will the activity and language be adapted extended or modified 



accommodate children’s individual needs?



 
Resources: What do you need to provide and whether resources need to be adapted for 



individual children ?



 
Adult Role: Organisation of the activity, for example, grouping the children, vocabulary to be




introduced, observation and opportunities.



 
Evaluation: What have the children learnt? How will it be used to inform future planning?


Points to 


consider
 
Is the activity accessible to all children ?



 
Have you considered visual/hearing/medical needs?



 
Do you need to liaise with other agencies?



 
Are you aware of any other programmes that the child might be following?



 
Do Individual Education Plans reflect effort and achievement?



 
Will any child need additional support for this activity?



 
Will materials need adapting?



 
Are staff consistent in their approach to all children?



This guidance is based on “An introduction to curriculum planning for under fives” QCA/98/143 and 


the “Guidance for the Foundation Stage” QCA 2000.



Early Years Outdoor Learning Environments

 ‘A defined, safe, outdoor play area, securely fenced, should be provided.  A properly planned and prepared outdoor area is an integral and essential part of the learning environment.

Direct access from the Early Years classroom is desirable, so that during substantial periods of the day children should be able to move freely between indoors and out.

The ideal outdoor area would include a variety of grass and paved surfaces and incorporate a change of level.’



Kent Early Years Guidelines.



An important aspect of any early years curriculum provision is the facility for children to move 


freely outdoors, whenever the weather permits, in a context that is both conducive to the 


development of young children and safe. 

These guidelines offer a starting point for those considering the creation of a high quality Early Years outdoor learning environment.  They do not attempt to offer the definitive guideline, merely to draw attention to some matters, which ought to be considered at the design stage.  It is not sufficient to simply designate an area adjacent to a classroom and put a fence around it because the outdoor learning environment  should be planned and resourced carefully so that is supports all six areas of learning.  School managers should ‘have a vision’ of how they would like the school to be.  This holds equally true when planning an outdoors Early Years learning environment.


Positioning 


of the area 


& some 


initial site 


considerations
Each setting should have a door leading directly to the external area to permit its use in 


conjunction with, and as a natural extension to, the internal spaces.  Before making a final 


decision on altering the building to provide access of this kind school should consider whether 


or not the early years indoor environment is sited in an appropriate place.  

Questions need to be asked as to how the fencing off of any proposed area will impact on the remainder of the site.  Fire access routes and the free movement of people and children around the school estate, will need to be considered.

The proximity of the area to roads, or vehicle turning points and therefore potential exposure of children to exhaust emissions, should be considered..



Sight lines from the proposed classroom, for purposes of supervision, are of paramount 


importance and must be considered at the planning stage.



Hard surfaces should always be checked for adequate drainage before development begins

The environmental impact of any proposed area should be taken into account.  Most areas should not, for example, require the felling of trees,  (which may be a valuable source of shade in the area), unduly cause grassed areas to be removed or destroy any wildlife habitat, such as wildflower meadow or pond.  



If possible any natural features of the site should be incorporated into the design.



Provision for play and social interaction



The area should be designed to offer a variety of play experiences.  Active, passive, social, 


isolated, noisy, quiet, creative, intellectual, emotional and fantasy play should be catered for.  


Children will work towards  the Early Learning Goals in all six areas of the curriculum.



New play equipment should be constructed, supplied and installed by specialists and be to EN 


1176 parts 1 to 7 for equipment and EN 1177 and BS 7188 for any Safety Surface.  The 


European Standards came in to effect on 1 January 1999 and are applicable throughout the 


European Union. 

Any climbing apparatus should be on a surface that meets the required European standard.  Impact absorbing surfaces cannot prevent accidents, they may, if correctly installed, reduce the serious of an injury.  They would not, for example, prevent injury where dangerous equipment has cross pieces that a child might hit on the way down.   EN II77 recommends the use of impact absorbing surface where the fall height from equipment is 600 mm or greater.  (BS7188 defines the measurement of the impact absorbency of a surface in terms of critical height’.  It states that the surface to be used should have a ‘critical height’ value equal to, or greater than, the free fall height to the surface).



Although a variety of surfaces are available the loose fill ones such as bark are not 


recommended for early years outdoor areas.

Generally EN 1177 recommends that any impact surface extends 1.5 to 3.0 meters beyond the extremities of  any static equipment depending on the maximum height of fall possible. 



The equipment needs to be age appropriate, for example rungs should be the appropriate diameter for small hands.  Metal surfaces can become very hot if sited in direct sunlight.

Surfaces should be level and firm enough for stability when running and should not be cushioned where there is a possibility of children running, or making a rapid change or direction.  If a change of level is incorporated, there should be wide access and no slopes for running.

There should be no holes, or dips in the ground and any manhole covers need to be ‘sanded’, to avoid slippery surfaces in damp conditions.

Sand in pits or other containers should be of rounded particles no bigger than 3mm.  Care should be taken to avoid sand, which will stain clothes.  Pits need daily raking, periodic cleaning and should be checked each time they are used for glass hidden under the sand, or animal excrement.  Sand, which is left outdoors should be covered when not in use.  

The positioning of play equipment needs to be carefully considered, in order to minimise the hazards of accidental collision, so that children are not, for example, riding tricycles where they may fall into a sand pit, or strike their head on a climbing frame.

Seating should be arranged, wherever possible, to allow for social interaction.   Straight benches around edges tend to serve only for children to climb up and run along.  Small picnic tables, or seats the children can move from place to place themselves, are important.

Adequate storage space, which allows for easy access to the area for large play apparatus, needs to be considered.

Specifications 


for the area 


itself 
The amount of recreation area should be in accordance with; “The Education” (Schools Premises) Regulations, 1981. 



The Nursery/Early Years recreation space should be in addition to existing school 


requirements.



The outdoor space should be 9 square metres (9m2) per place.



Thus;



1 class (26 places) requires 234m2



2 classes (52 places) requires 468m2



3 classes (78 places) requires 702m2

At least one half of the area provided, but no more that two thirds, should be paved.  (There is no regulation as to whether the remaining portion should be hard porous, or otherwise.  Grass, or cushioning material, may be more appropriate for this age group.  



The hard area should be of different colours where possible.

Any grassed area should include plots where children may dig and explore the soil.  Planting areas should also be available. 



Part of the external space, immediately outside the class/play room, should be covered, possibly by extending the roofline, to provide a sheltered activity area.



The whole of the external area must be separated from other areas and should be enclosed by an appropriate fence, hedge, wall or similar boundary.  When fencing or walling, a height, which might encourage a child to climb on top, should be avoided.



Facilities for children with special needs, such as access for wheel chair, should be considered at the design stage.


Provision 

    within the area

It is a good idea to sketch out the proposed  area, however roughly to begin with, in order they have a clear mental image of how the area will look and operate when it is complete.  Professional ideas and plans can be created by Babtie Group staff if required based at West Malling.  (Contact Peter Bryan or Jon Lewell.)


Aesthetic 


considerations
The overall appearance of the area and how it fits the surroundings, clearly needs to be 


considered. 
Brilliantly coloured, plastic play equipment may service to brighten up urban areas 


but may prove an eyesore in a rural setting, where a rustic appearance may be more 


appropriate.  Many schools have found it useful to adopt a colour scheme, where equipment 


and impact surfaces for example, are colour co-coordinated.  Plants and flowers, either in the 
                                             ground, in containers or even in hanging baskets, in addition to enhancing the appearance of 


an area, can offer a rich resource for learning.


Provision 


for the 



enrichment 


of the curriculum
Children learn from a stimulating environment and most indoor learning areas are traditionally decorated with a huge variety of stimuli.  This good practice should transfer outdoors. Numbers, letter, words and pictures can be bolted to walls and fences as can old blackboards.  Children enjoy exploring and observing and they use all of their senses to learn at first hand so wind socks, weather vanes, or large simple wall mounted thermometers, for example, will certainly be of interest.   It is worth considering that many of today’s young children have never dug in the earth and have little grasp of the concept that the soil is the principal source of our food, so this is an experience that should be offered.  Teachers should plan for learning and teaching outdoors across the whole range of the curriculum.

In your area can you find examples of the following?

What else do you have?
	 
Well arranged storage system

· Small and large equipment accessible to the children

· Access to water

· A range of textures

· A range of smells

· A range of sizes and shapes

· A range of colours

· Gradients

· Provision for drawing 

· Provision for painting 

· Provision for speaking and listening 

· Provision for reading 

· Provision for writing 

· Provision for counting, matching, sorting and pattern

· Places to dig
· Places to plant
	 
Places where animals, insects and birds will be          

        found

· Places to play imaginatively

· Equipment to jump on and go over and go through

· Equipment to balance on

· Equipment for investigating 

· Equipment to kick, throw and aim for

· Equipment to get into and under

· Equipment available to push, pull and ride on

· Access to and equipment for sand and water play

· Equipment available to trigger imaginative play 

· Equipment to slide on

· Things to build, haul and construct with

· Things to make sounds and music with

· Things to swing on

· Places to hide and be quiet
· Things to climb on




Health and Safety



All plans should be made with safety in mind.

The school should discuss in advance, then set out clearly, the proposed supervision arrangements for any Early Years outdoor area.  The questions of who will be specifically responsible for supervision, when exactly and what their responsibility actually will be, should be clearly understood by all adults involved.  If children are outdoors then an adult should be with them.

A full health and safety inspection of any outdoor Early Years area should be included as part of regular school checks and particularly when a new area is constructed.  Play equipment etc, in early years areas should be inspected more regularly than other aspects of the school.  There should be a daily visual check, a more detailed, recorded inspection at intervals of 1-3 months and a full specialist inspection at intervals not exceeding 12 months. This inspection regime is that contained in EN 1176.  This procedure should be written into the school policy on Health and Safety, where responsibilities should be clearly identified.



Some examples of matters which need to be considered are:



 
The area should be away from public thoroughfares if possible.



 
Security against intruders needs to be given due consideration.

 
Fencing, or other forms of boundary, should be sturdy enough to prevent children falling through when leaning or  running.



 
It is essential that any area should be completely secure and offer no way in which children could accidentally wander away.  Any gates which lead into or from the area should be designed so that children are unable to open them.

 
The doorsill of the actual entrance to outdoors will need to be considered.  Some 

schools which have converted unused classrooms into Early Years Units have found  

that the doors were not designed to withstand numerous journeys by young children 

each day.  Others report that access is by steps which are too high, or that sills are high 

and children find these difficult to step over and some trip.  Children should only access 

through external doors either under supervision or when the doors are firmly fixed in an 

open position to prevent the wind from catching them.  At no time should the doors be 

left to be opened freely. Doors should be wide enough to allow large items of equipment 

eg sand and water trays to be carried out easily. 



 
Care needs to be taken to ensure that any windows which open outwards from the classroom, into the proposed area, do not create a hazard.  Low level glass in proximity to outdoor areas can be perilous.

 
There should be nothing in the area, such as gate hinges, or loose paving slabs, which could trap small fingers.



 
Paving slabs should be avoided and where possible hard areas should be tarmac.



 
Any plants in the area should be chosen with care.  Roses with thorns, for example, or plants that bear poisonous leaves or berries, should not be present.



 
There should be no sharp edges, protuberances or concerns in the area which could damage eyes of heads.



 
Finally, it should be mentioned that there is a great deal of further advice available from Kent County Council on these matters.  Schools may wish to contact  Babtie  where staff from the Environment Group will be able to help, or Kent Advisory Service, which has consultants that specialise in Early Years Provision.
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