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1. INTRODUCTION

In 2007, the former Department for Children, Schools and Families (DCSF) launched a pilot project called
‘Making Good Progress’." This took place across 10 local authorities in England and involved around 500
schools. Several complementary initiatives made up the full ‘Making Good Progress’ pilot. The project
included single-level tests, a pupil progression premium, one-to-one tuition, a strong focus on assessment
for learning and the development of the ‘Assessing pupils’ progress’ materials. These offered schools a set
of criteria, guidance and exemplars for making judgements about pupils’ progress in relation to National
Curriculum levels. Essentially, they were designed to support the accuracy of teachers’ assessment and
inform lesson planning.

During 2010, inspectors visited 14 secondary schools and 25 primary schools in 11 different local
authorities. The focus of the survey was to evaluate the impact of the ‘Assessing pupils’ progress’ initiative
on improving outcomes for pupils in terms of their achievement and attainment. The survey also examined
the extent to which assessment was used effectively to support learning and to ensure that the curriculum
met pupils’ needs.

2. KEY FINDINGS

e The introduction of the ‘Assessing pupils’ progress’ initiative had helped to strengthen assessment
practice in all of the schools visited. However, impact was greatest when it formed part of a strongly led,
clear, whole-school vision of teaching, learning and assessment that promoted high expectations and
developed consistency. Where this was the case, the initiative was an important factor in pupils’ rising
achievement, particularly in English and mathematics.

e Common benefits of the initiative seen were improvements in teachers’ subject knowledge, in their
understanding of progression in learning and in the accuracy of their assessment of pupils’ attainment
and progress. The extent of the improvement in assessing pupils’ attainment and progress was,
however, linked to the quality of other aspects of teaching, particularly in skills such as identifying and
explaining objectives, questioning pupils and giving them precise feedback; the application of these
skills varied in quality.

e Through the use of ‘Assessing pupils’ progress’ assessment criteria, schools were able to construct a
detailed picture of the strengths and weaknesses in pupils’ learning. Where this information was used
well, lessons were better matched to pupils’ needs, they participated fully and resources were targeted
carefully to tackle gaps in pupils’ learning. Teachers, especially in the primary schools visited, also used
the information to refine how pupils were grouped to maximise their learning.

e The ‘Assessing pupils’ progress’ materials provided teachers with a common language to discuss and
agree pupils’ progress. This improved the consistency of assessment practice, increased teachers’
accountability for pupils’ progress and helped to mitigate any loss of momentum in pupils’ learning at
transition points. However, when pupils moved from one phase of education to another, 13 of the 25
primary schools and eight of the 14 secondary schools visited did not take advantage of these benefits.

o Where teachers working in different phases of education had opportunities to meet and reach
agreement about the standard of pupils’ work, this was highly beneficial. Teachers trusted the accuracy
of their assessments, developed a thorough understanding of progression and shared effective
assessment practice.

e The implementation of assessment techniques based on this initiative had a positive impact on the
curriculum in 19 of the primary schools visited and nine of the secondary schools. In these schools,
teachers adapted provision in the light of information obtained through this approach to assessment so
that it built on pupils’ prior learning and included a better range of opportunities to develop and assess
learning.

e Teachers’ engagement with the ‘Assessing pupils’ progress’ initiative helped to raise expectations
because they focused on pupils’ next steps in learning as well as their attainment of age-related National
Curriculum levels.

! For further information, see: www.teachernet.gov.uk/teachingandlearning/schoolstandards/mgppilot/.
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e The use of materials made available through the ‘Assessing pupils’ progress’ initiative improved the
clarity of success criteria and the consistency with which they were shared with pupils in lessons. This
helped pupils to evaluate their progress and identify how they could improve.

3. RECOMMENDATIONS

The Department for Education should build on the improvements secured through the ‘Assessing pupils’
progress’ initiative by ensuring that assessment policy:

o clarifies the place and purpose of teacher assessment in improving teaching and learning;

e promotes the practices that have been beneficial in improving outcomes for pupils.

Senior and middle school leaders should:
e be clear that the purpose of assessment is to improve achievement not just measure attainment,
and develop systematically the teaching and learning skills that drive pupils’ progress in lessons;
e ensure that all teachers are trained to use assessment to plan teaching that challenges pupils
appropriately and improves their learning;
e connect all the elements of assessment in a coherent policy for raising achievement that clarifies the
accountability of staff and outlines strategies for monitoring and evaluation.

Schools should:

e work in partnership to establish effective arrangements for cross-phase other school meetings
where teachers can agree the standard of pupils’ work and share effective assessment practice.

The full report can be viewed/downloaded at: http://www.ofsted.gov.uk/publications/100226
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