18th November 2004

KENT LEA

DATA COLLECTION BY TYPE OF SPECIAL EDUCATIONAL NEEDS

SUPPLEMENTARY GUIDANCE FOR SCHOOLS IN RECORDING PUPILS’ SPECIAL EDUCATIONAL NEEDS IN THE PUPIL LEVEL ANNUAL SCHOOLS CENSUS (PLASC)
1. Introduction

Schools were required to record details of pupils’ SENs for the first time in January 2004.  Guidance was issued by the DfES Data Collection by Type of Special Educational Needs (LEA/0200/2003).  

It has been recognised that schools experienced some difficulty in using the ‘categories’ provided and analysis of returns from schools in Kent revealed a number of problems in terms of the consistency of the data collected in 2004.

The SEN Code of Practice (2001) and Removing Barriers to Achievement (2004) require schools and LEAs to be accountable for the allocation of resources ‘to and amongst’ pupils with SENs and to monitor and evaluate the effectiveness of their SEN provision in terms of pupil progress and achievement.  In Kent, the LEA and schools have worked, in partnership, to develop the Kent SEN Self Evaluation, introduction of Provision Mapping and data analysis for SENCOs as strategic management tools.

Strategic management and planning depend upon reliable data for the profile of needs within an individual school.  Rather than duplicating information schools should use their PLASC SEN data to support effective planning and provision at a school level.  In order to build upon partnership working, Kent LEA has agreed with schools to provide advice and support to facilitate more accurate and reliable completion of SEN PLASC return for January 2005 and beyond.

It is not the role of the SENCO to input data for the SEN PLASC return.  However, the SENCO will need to provide school administrative staff with clear information in the form of the school SEN profile.

Who to record?

Early Years Action Plus, School Action Plus, Statement of SEN

Schools are only required to record the type of need for pupils at Early Years Action Plus, School Action Plus or through a Statement of SEN.  In 2004, schools were asked to record ‘Q’ for pupils for whom a request for statutory assessment had been made.  This will no longer be required in 2005 and these pupils will be recorded as Early Years Action Plus or School Action Plus.

All pupils recorded must be receiving educational provision which is additional to or different from the educational provision made generally for children of their age.

Early Years Action, School Action

It is not necessary to record the type of SEN for pupils at Early Years Action and School Action.  For these pupils it is only necessary to record them as having SEN on the PLASC return.  However, at a school level it is essential to record ‘areas of need’ for all pupils to enable the school to plan its provision appropriately to match their individual school’s profile of need.

Kent has developed a set of templates which schools can use to identify levels of need at Early Years Action and School Action for their own information and use.  These would be recorded on the School SEN Profile.  However, these areas are not required on the PLASC return.
To supplement these templates and the PLASC category descriptions a number of ‘case studies’ have been developed to support schools in decision making and to support consistency in the allocation of category of need across all Kent Schools.  These case studies are included with this document.

How to decide?

Many pupils have more than one type of SEN.  You are therefore asked to record information on the pupil’s greatest or primary need and, where appropriate, their secondary need.

Pupils with Statement of SEN

If the pupil has a statement of special educational need, their needs will have been formally assessed and will be described in Part 2 of their statement.  The type or types of need recorded should reflect this.

Pupils at Early Years Action Plus and School Action Plus

Some children whose needs are being met at Early Years Action Plus or School Action Plus will have had assessments by school based specialist staff, Cluster and centrally managed staff such as Educational Psychologists, specialists teachers from support services and other professionals.  Again, this information, alongside the pupil’s individual SEN records, will help you to decide which type or types of SEN to record.

In addition, the grids that are attached for each area of need include information intended to help you to decide which types of SENs are the most appropriate to record.  The additional case studies can be used to further inform your decision making.

OTHER Needs

The PLASC SEN return includes a code for OTHER (OTH).  This category should only be used in exceptional circumstances when a pupil’s SENs are very unusual and substantially different from any of the types of needs described under the headings.

Note for Special Schools and PRUs

Behaviour & Learning – Last year there was some concern about categorisation of children with Behaviour and Learning needs in Special Schools.  Where pupil’s needs are categorised as Behaviour and Learning they should be recorded in PLASC as Behaviour.  Other pupils should be categorised in line with the guidance.  

	COGNITION AND LEARNING (C&L)



	EARLY YEARS ACTION / SCHOOL ACTION



	Literacy Needs

(Lit)

See Case Study 1 - School Action

	Numeracy Needs

(Num)
See Case Study 2 - School Action
	General Learning Needs

(Gen)

See Case Study 3 - School Action

	Motor Needs

See Case Study 4 - School Action


	· Performance in reading and writing is below ‘average’ levels.  (Current predictions would be Level 1 at the end of KS1, Level 2/3 at KS2, Level 3/4 at KS3) and 

· Pupil has not made adequate progress despite Wave 1 and 2 provisions in Literacy.

· Performance profile may be uneven.

· Special provision will be characterised by further modification of the curriculum by the teacher, peer support, in-class support as part of a small group, provision of visual and concrete prompts to support access and understanding and targeted, time-limited Wave 3 literacy intervention.


	· Performance in mathematics is below ‘average’ levels.  (Current predictions would be Level 1 at the end of KS1, Level 2/3 at KS2, Level 3 / 4 at KS3) and 

· Pupil has not made adequate progress despite Wave 1 and 2 provisions in Numeracy.

· Special provision will be characterised by further modification of the curriculum by the teacher, peer support, in-class support as part of a small group, provision of visual and concrete prompts to support access and understanding and targeted, time-limited Wave 3 Numeracy intervention.
	· Levels of attainment in all areas lower than the majority of peers in all forms of assessment.

· Difficulty in acquiring skills on which much learning depends.

· Difficulty in dealing with abstract ideas and generalising from experience.

· Associate difficulties in speech and language and in social and emotional development.

· Demonstrates ‘steady but slow’ progress with some ‘additional to’ and ‘different from’ provision.. Provision of ‘concrete’ materials and visual prompts to support learning, in-class support as part of small group, peer support, small group targeted literacy/numeracy interventions, language enrichment groups.
	· Difficulty with organisation of movement & motor planning

· Gross & fine motor skills difficulty

· Balance & co-ordination difficulty

Specialist provision will be characterised by further modification of the curriculum by the teacher, peer support, in-class support as part of a small group, provision of visual and concrete prompts to support access and understanding and targeted & time limited interventions such as BEAM, FIZZY, Writedance, Brain Gym.


	COGNITION AND LEARNING (C&L)



	EARLY YEARS ACTION PLUS / SCHOOL ACTION PLUS AND STATEMENTS



	Specific Learning Difficulties

(SPLD)
See Case Study 5 - School Action Plus
	Moderate Learning Difficulties

(MLD)

See Case Study 6 - School Action Plus
	Severe Learning Difficulties

(SLD)
See Case Study 7 – Statement of SEN
	Profound and Multiple Learning Difficulties

(PMLD)

See Case Study 8 – Statement of SEN

	· Particular difficulty in learning to read, write, spell or manipulate numbers.

· Performance in above areas is below performance in other areas.

· Problems with short-term memory, with organisational skills and with co-ordination.
Dyslexia

· Marked and persistent difficulty in learning to read, write and spell, despite progress in other areas.

· Poor reading comprehension, handwriting and punctuation.

· Difficulties in concentration and organisation and in sequencing of words.

· May mispronounce common words, reverse letters and sounds in words.

Dyscalculia

· Difficulty in acquiring mathematical skills

· Difficulty understanding simple number concepts

· Lack an intuitive grasp of numbers

· Problems learning number facts and procedures.
Dyspraxia

· Impairment or immaturity of the organisation of movement.
· Often appear clumsy
· Gross and fine motor skills are hard to learn and difficult to retain and generalise
· May have poor balance and co-ordination
· May be hesitant in many actions (running, skipping, hopping, holding pencil, doing jigsaws etc)
· Articulation may be immature and language late to develop,
· May have poor awareness of body position and poor social skills.

	· Attainments significantly below expected levels in most areas of the curriculum despite appropriate interventions.

· A greater need for differentiation and the flexibilities of the Inclusion Principles of the National Curriculum.

· Much greater difficulty than peers in acquiring basic skills and in understanding concepts.

· May also have associated speech and language delay, low self-esteem, low levels of concentration and underdeveloped social skills.


	· Significant intellectual or cognitive impairments

· Major impact upon their ability to participate in the school curriculum without support.

· May have difficulties in mobility and co-ordination, communication and perception and the acquisition of self-help skills.

· Will need support in all areas of the curriculum.

· May also need teaching of self-help, independence and social skills

· Some pupils may use sign and symbols

· Most will be able to hold simple conversations

· Attainments may be within the upper P-Scale range (P4 – P8) for much of their school careers.
	· Complex learning needs

· In addition to SLDs, have other significant learning difficulties, such as physical disabilities, sensory impairment or severe medical conditions.

· Require a high level of adult support, both for learning needs and also for personal care.

· Likely to need sensory stimulation and a curriculum broken down into very small steps.

· May communicate using eye pointing or symbols or by very simple language.

· Attainments likely to remain in the early P Scale range (P1 – P4) throughout their school careers.


	BEHAVIOURAL, EMOTIONAL AND SOCIAL DEVELOPMENT NEEDS (BESD)



	EARLY YEARS ACTION / SCHOOL ACTION



	Social Interaction Needs

(SI)

See Case Study 9 – School Action
	Management of Behaviour Needs

(B)
See Case Study 10 – School Action
	Emotional Needs

(E)
See Case Study 11 – School Action

	· Emerging difficulties in making and sustaining appropriate peer relationships.

· Socially inappropriate behaviour or ‘strange’ behaviour

· Isolation from peers

· Aggressiveness to peers

· Persistent annoyance of peers

· Difficulty with group work

· Difficulty with coping with unstructured time during school day.

· Special provision will be characterised by additional support in the form of:  peer support, circle of friends, targeted support / groups during unstructured times.


	· Age inappropriate / immature behaviour

· Behaviour which interferes with the learning of the pupil or their peers (e.g. persistent calling out, refusal to work)

· Difficulty in remaining on task without frequent adult prompting

· Poor concentration 

· Fluctuations in mood and increasing unpredictability over attitudes to learning task, grouping or organisational arrangements.

· Temper outbursts and verbal aggression to peers and adults.

· Short-lived periods of uncooperative behaviour.

· Constantly requiring the attention of the teacher and resulting in disruptions to the process of teaching and learning.

· Difficulty in coping with unstructured time during the school day.

· Special provision will be characterised by further modification of the curriculum in terms of pupil grouping, peer support, in-class support within small group or for specific activities.  Time limited Wave 3 intervention (e.g. friendship skills, anger management, conflict management)


	· Poor concentration

· Increasing difficulty in communicating with adults and peers

· Signs of emotional turbulence (e.g. unusual tearfulness, withdrawal from classroom interaction/ social interactions)

· Failure to make progress anticipated across many areas of the curriculum

· Withdrawal from the process of education, possibly accompanied by bouts of non-attendance or strategies to ‘absent’ themselves from the classroom.

· Special provision will be characterised by close co-operation with parents/carers, provision of a  significant adult to establish relationship and support, peer support.


	BEHAVOURIAL, EMOTIONAL AND SOCIAL DEVELOPMENT NEEDS (BESD)

(Single descriptor for PLASC Return)



	EARLY YEARS ACTION PLUS / SCHOOL ACTION PLUS AND STATEMENTS



	Social Interaction Needs

(SI)

See Case Study 12 – School Action Plus
	Management of Behaviour Needs

(B)
See Case Study 13 – Statement of SEN
	Emotional Needs

(E)
See Case Study 14 – School Action Plus

	(Descriptors to be used at school level only)



	· Behaviour which leads to a significant level of rejection by peers.

· Evidence of manipulative behaviour towards peers (e.g. ensuring peers do not report poor behaviour due to threats of physical retribution.)

· Significant difficulty in functioning within a group work situation.


	· Distractibility in the classroom that inhibits the progress of the pupil even with significant adult support and significant modification to the curriculum.

· Unpredictability and intensity of the pattern of behaviours which significantly disrupt the learning of peers and which cannot be managed by a good whole class behaviour management system/plan.

· Behaviour which is bizarre and/or self-injurious and/or endangers others.

· Confrontational and/or openly defiant behaviour towards adults.

· Physically aggressive behaviour towards peers and adults.

· Low self esteem

· Difficulty in accepting praise and may destroy own work or work of others.

· Specific identified / diagnosed ‘disorders’ (e.g. ADD, ADHD, Conduct Disorder).
	· Evidence of significant unhappiness, stress and/or disaffection over a sustained period.

· Prolonged periods of absence.

· Evidence of self-harming behaviour (cutting, eating disorders).

· Low self-esteem

· Rejection of praise

· Specific identified / diagnosed ‘disorders’ (e.g. depression, anxiety, elective mutism).


	COMMUNICATION AND INTERACTION NEEDS (C&I)



	EARLY YEARS ACTION / SCHOOL ACTION



	General speech, language and communication needs (SLCN)
See Case Study 15 – School Action

	· Speech and language skills that are somewhat below those of the majority of peers

· Speech which is not easy to understand and which limits the pupil’s ability to participate in group activities, question and answer sessions and other activities involving speech.

· Problems with following instructions or with understanding relational or abstract concepts requiring additional time for explanation and clarification.

· Difficulties with communication with peers and in using appropriate social strategies such as turn taking and rapport in conversation which restrict the social interaction of pupils

· Participation in most areas of classroom life and progress in areas which are less language dependent, but less progress where language skills are important – this may be particularly evident in a limited acquisition of literacy skills.

· Special provision will be characterised by further modification of the curriculum in terms of simplifying language demands and using visual and concrete prompts to support understanding and targeted, time-limited Wave 3 language and communication interventions.


	COMMUNICATION AND INTERACTION NEEDS (C&I)



	EARLY YEARS ACTION PLUS / SCHOOL ACTION PLUS AND STATEMENTS



	Speech, language and communication needs

(SLCN)
See Case Study 16 – School Action Plus
	Autistic Spectrum Disorder

(ASD)
See Case Study 17 – Statement of SEN

	· Measurable speech and language behaviours which are significantly below those of the majority of peers (e.g. in the first or second centile on standardised language assessments).

· Difficulties with speech production which severely limit participation in classroom activities.

· Considerable difficulty in meeting the language demands of ordinary learning activities, such as following instructions or using abstract concepts.

· May use words incorrectly with inappropriate grammatical patterns.

· Have a reduced vocabulary

· Find it difficult to recall words and express ideas

· Difficulties in communicating with peers which lead to social isolation and apparent behavioural difficulties

· Frustration on the part of pupils at their inability to participate in the classroom or interact with peers

· Slow rates of progress in many areas of the curriculum and particularly in literacy.


	· Difficulties in understanding and using non-verbal and verbal communication

· Difficulties understanding social behaviour which impact upon their ability to interact with peers and adults

· Difficulty in thinking and behaving flexibly, which may be shown in restricted, obsessional or repetitive behaviours.

· Likely to experience high level of stress and anxiety when routines are changed and may present behaviours which are challenging at these times.

· Highly A typical behaviour, such as obsessive, challenging or withdrawn behaviours, an inappropriate use of language, difficulties in motor imitation and control, abnormal responses to sensory experiences and signs of distress or emotional disturbance without obvious cause.

· Difficulty in following instructions, classroom routines and in maintaining attention on task without a high level of adult support and structure.

· Progress within the curriculum may be characterised by little or no progress in some areas and significant strengths in very specific areas.


	SENSORY AND/OR PHYSICAL NEEDS (S/P)



	EARLY YEARS ACTION / SCHOOL ACTION



	Identification and Assessment

	· It is expected that the majority of pupils with sensory and/or physical needs will be identified by health services and their needs will be met at Early Years / School Action Plus or through a statement of special educational need.

· However, some children may arrive in school not having been ‘picked-up’ through early health screening checks or may develop hearing loss during their school career and in these cases schools may place a child at Early Years/School Action while they undertake further assessment to clarify the nature of their needs and identify which outside agency or support service should be involved to support the school in making the most appropriate special provision to support the pupil.

	

	SENSORY AND/OR PHYSICAL NEEDS (S/P)



	EARLY YEARS ACTIONPLUS / SCHOOL ACTION PLUS AND STATEMENTS



	VI

See Case Study 18 – School Action Plus
	HI
See Case Study 19 – Statement of SEN
	MSI
See Case Study 20 – Statement of SEN
	PD
See Case Study 21 – School Action Plus

	· Visual impairment requires adaptations to the environment or specific differentiation of learning materials in order to access the curriculum (e.g. Braille and 3-D representations, enlarged print, strategies to make optimal use of hearing).
	· Hearing impairment can be temporary or permanent and vary from mild to profound

· Hearing impairment requires:

· audiological equipment (hearing aids, radio aids and/or classroom soundifield systems)

· adaptations to the learning environment to reduce background noise

· specific teaching strategies in order to access the concepts and language of the curriculum (e.g. use of sign as method of communication)

· differentiation of the curriculum will be required in terms of pace, content and delivery.


	· Combination of hearing and visual impairments

· Many have additional disabilities

· Much greater difficulty in accessing the curriculum and the environment.

· Difficulties in perception, communication and the acquisition of information.

· Incidental learning is limited.

· May demonstrate indications of high anxiety and multi-sensory deprivation.

· Pupils may need individual support (an intervenor) and significant adaptations to the learning environment.
	· Physical disability which is a SEN requires additional or different educational provision to enable pupils to access the curriculum.

· Physical disability has an impact upon pupils’ mobility (cerebral palsy, spina-bifida, hydrocephalus)

· Pupils may also have sensory impairments, neurological problems or learning difficulties.

· Pupils may be mobile but have significant fine motor difficulties which require support.

· Pupils may need augmentative or alternative communication aids.
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