CRITERIA FOR VERY SEVERE AND COMPLEX NEED

PHYSICAL DEVELOPMENT

	PHYSICAL DISABILITY AND MEDICAL NEEDS

	SPECIFIC CRITERIA: ACCESS, ATTAINMENT & PROGRESS

The pupil has very severe and complex long-term needs and can achieve equal access and maintain adequate progress only with the allocation of resources additional to those that can be provided from within the existing school’s delegated budget. Without this provision, there are likely to be significant health and safety issues for the pupil and/or peers.


	SPECIFIC CRITERIA: ASSESSMENT*
	PROCESS CRITERIA: ADDITIONAL RESOURCES

	MOBILITY
	Band 1
	Independent mobility is extremely limited by motor difficulties. Extensive dependence on adult assistance and generally a wheelchair user.
	Additional resources to:

1. select and use appropriate specialised equipment

2. support access to school life
3. support primary care needs
4. provide high degree of human resource needed to aid curriculum access and response
5. provide manual handling
6. support risk assessment

	
	Band 2
	A wheelchair user with no independent mobility. Total dependence on adult assistance.
	Additional resources to:

1. select and use appropriate specialised equipment

2. provide a structured, personalised curriculum (within the context of an inclusive curriculum) to promote and maintain functional mobility
3. enable access to all aspects of school life
4. meet primary care needs
5. provide extensive human resource needed to aid curriculum access and response
6. provide two-person manual handling
7. support risk assessment

	MOTOR CONTROL
	Band 1
	Significant fine motor skill / hand control difficulties. Is dependent on the adult to support hand control tasks. Uses a range of specialist individualised equipment on a number of occasions during the day.

.
	Additional resources to:

1. select and use appropriate specialised equipment 
2. provide high degree of human resource needed to aid curriculum access and response

	
	Band 2
	Profound fine motor skill / hand control difficulties. Is totally dependent on the adult to perform hand control tasks. Uses a range of specialist individualised equipment throughout the day.
	Additional resources to:

1. select and use appropriate specialised equipment 
2. provide high degree of human resource needed to aid curriculum access and response
3. provide a structured, personalised curriculum to promote and maintain fine motor skill control.

	HEALTH CARE
	Band 1
	Given appropriate facilities is nevertheless unable to manage personal and/or health care during the school day and requires regular support / intervention.
	Additional resources to:

1. follow health care programmes encouraging students to participate and take responsibility when able

2. support the use of specialised personal health care resources to promote student participation.

	
	Band 2
	Given appropriate facilities is nevertheless unable to manage personal and/or health care during the school day and requires regular direct intervention.
	Additional resources to:

1. administer specialised personal health care resources, promoting student participation whenever feasible.

	MEDICAL NEEDS
	Band 1
	Has a complex medical condition that requires regular monitoring and medical intervention throughout the school day.
	Additional resources to:

1. manage complex and critical health care needs on a daily basis.

	
	Band 2
	Has an unstable and unpredictable medical condition requiring frequent monitoring and medical intervention throughout the school day.
	Additional resources to:

1. manage complex and critical health care needs on a daily basis
2. manage highly specialised individual health care resources that are immediately available to address emergency requirements which occur frequently.


*
Some pupils with severe and complex physical and/or medical needs will also have severe and complex emotional, behavioural and social difficulties.

SENSORY DEVELOPMENT

	VISUAL IMPAIRMENT and HEARING IMPAIRMENT

	SPECIFIC CRITERIA: ACCESS, ATTAINMENT & PROGRESS

The pupil has very severe and complex long-term needs and can achieve equal access and maintain adequate progress only with the allocation of resources additional to those that can be provided from within the existing school’s delegated budget. Without this provision, there are likely to be significant health and safety issues.


	SPECIFIC CRITERIA: ASSESSMENT*
	PROCESS CRITERIA: ADDITIONAL RESOURCES

	VISUAL IMPAIRMENTT
	Profound visual impairment often allied with other difficulties. Independent mobility is extremely limited by visual difficulties. Unable to orientate self or negotiate objects in the environment despite training. Extensive dependence on adult assistance.

Uses a range of specialist individualised equipment throughout the day.
	Additional resources to:

1. enable access to school life for the child or young person with profound sensory impairment
2. provide a facilitator for equal access and response to the curriculum including the use of aids, specialised equipment or personal support
3. support the modification, development and delivery of schemes of work

4. provide a structured, personalised programme (within the context of an inclusive curriculum) to promote and maintain functional mobility
5. support the development and delivery of specialised individual sensory and / or tactile programmes including the use of Braille

6. provide planned inclusion activities with sighted/hearing peers during break times
7. support risk assessment


	HEARING IMPAIRMENT
	Profound hearing impairment often allied with other difficulties. Is dependent on the adult to support tasks. Uses a range of specialist individualised equipment throughout the day.
	Additional resources to:

1. support the modification, development and delivery of schemes of work

2. support the development and delivery of specialised individual programmes

3. select and use appropriate specialised equipment

4. provide high degree of human resource needed to aid curriculum access and response

5. provide facilitator with signing skills in all lessons


*
Some pupils with severe and complex visual and/or hearing impairment will also have severe and complex emotional, behavioural and social difficulties.
COGNITION & LEARNING

	VERY SEVERE & COMPLEX LEARNING DIFFICULTIES

	SPECIFIC CRITERIA: ACCESS, ATTAINMENT & PROGRESS

The pupil has very severe and complex learning difficulties and can achieve equal access and maintain adequate progress only with the allocation of resources additional to those that can be provided from within the existing school’s delegated budget. Academic attainment is likely to be two key stages below the usual statutory assessment threshold.


	SPECIFIC CRITERIA: ASSESSMENT*
	PROCESS CRITERIA: ADDITIONAL RESOURCES

	SEVERE LEARNING DIFFICULTIES
	Band 1
	Has very severe difficulties across all areas of the curriculum and displays learning only when a highly personalised approach is used. Generalisation of learning only occurs when carefully planned in the programme.
	Additional resources to provide:

1. the development and delivery of age-appropriate educational programmes at pre-level one of the National Curriculum

2. the resourcing of pre-Level One materials in all subjects, highly personalised to maximise access to subject areas

3. in-depth analysis and delivery of skills within every curriculum subject

4. mediation and reinforcement of learning

	
	Band 2
	Has such significant difficulties that is only able to access the curriculum when an adult is available to organise all resources for all tasks.
	Additional resources to support:

1. a highly personalised approach to curriculum access

2. the modification of ongoing individual activities within a specialist teaching approach in direct response to the pupil’s actions

3. the use of specific programmes and equipment to support specialist teaching approaches, including, as appropriate, tactile materials, sign language and / or symbols which can be used flexibly to access the curriculum

4. mediation and reinforcement of learning


*
Some pupils with severe and complex learning difficulties will also have severe and complex emotional, behavioural and social difficulties.
Note

For pupils with very severe and complex long-term needs who may have a diagnosis of a syndrome (e.g. Down Syndrome), relevant aspects of any of the criteria described in this document should be used where applicable.

COMMUNICATION AND INTERACTION

	SPEECH & LANGUAGE DIFFICULTIES

	SPECIFIC CRITERIA: ACCESS, ATTAINMENT & PROGRESS

The pupil has very severe and complex speech and language difficulties and can achieve equal access and maintain adequate progress only with the allocation of resources additional to those that can be provided from within the school’s existing delegated budget. 


	SPECIFIC CRITERIA: ASSESSMENT
	PROCESS CRITERIA: ADDITIONAL RESOURCES

	SPEECH & LANGUAGE DIFFICULTIES
	Band 1
	Has very severe or complex difficulties in understanding  the language of tuition. Needs communication using sounds, signs/symbols or signing.
	Additional resources to provide:

1. multi-sensory approaches to communication

	
	Band 2
	Has very severe or complex difficulties in understanding  the language of tuition. Needs communication using sounds, signs/symbols and signing.
	Additional resources to provide:

1. multi-sensory approaches to communication
2. extensive one-to-one support

	
	Band 1
	Extreme communication difficulty.
	Additional resources to provide:

1. personal teacher and/or

2. support in using sophisticated technology and/or

3. augmentative and alternative communication strategies

	
	Band 2
	Extreme communication difficulty allied with other difficulties.
	Additional resources to provide:

1. personal teacher and

2. support in using sophisticated technology and

3. augmentative and alternative communication strategies


*
Some pupils with severe and complex speech and language difficulties will also have severe and complex emotional, behavioural and social difficulties.
VERY SEVERE AND COMPLEX COMMUNICATION AND INTERACTION DIFFICULTIES

VERY SEVERE AND COMPLEX EMOTIONAL DISTURBANCE AND SOCIAL DYSFUNCTION

Explanatory note

	The SEN Code of Practice (2001) identifies four areas or dimensions of special educational need. It does not assume that these are hard and fast categories, however, but recognises that there is a wide spectrum of needs that are frequently inter-related. Nevertheless, it also acknowledges that there are specific needs that usually relate to particular types of impairment. The templates that follow should be interpreted with this guidance in mind.

There are differences in the underlying causes of the difficulties experienced by children with Autistic Spectrum Disorders and those who have severe emotional difficulties but no neurological impairment. The causes of the difficulties experienced by the latter group will be in the area of disrupted development, often resulting in serious mental health issues and severe social dysfunction. At the same time, it is clear that some children with Autism also have very severe emotional needs.

Although the underlying causes may be different, however, they often result in similar observable behaviours in the classroom and around the school. For this reason, there is a similarity between the ‘specific criteria’ in the templates for Autistic Spectrum Disorders and for Severe Emotional Disturbance. Likewise, the ‘process criteria’ section identifies a number of interventions that appear to be the same. What will be different, however, will be the content and/or style of these interventions depending on the individual needs of the child. For example, a ‘highly structured programme’ for an autistic child might well draw heavily on the ‘TEACCH’ approach whilst a severely disturbed child would require a different strategy.

These templates do not aim to provide a detailed inventory of teaching and support strategies. Rather, they are intended to establish the threshold at which to allocate additional and long-term funding to support children with this very severe level of need. When applying the criteria, it will be important to consider the specific needs of the individual and consequently the extent to which an additional human resource is, or is not, required.




VERY SEVERE AND COMPLEX COMMUNICATION AND INTERACTION DIFFICULTIES

	AUTISTIC SPECTRUM DISORDERS 

	SPECIFIC CRITERIA: ACCESS, ATTAINMENT & PROGRESS

The pupil has very severe and complex long-term needs and can achieve equal access and maintain adequate progress only with the allocation of resources additional to those that can be provided from within the existing school’s delegated budget. Without this provision, there are likely to be significant health and safety issues for the pupil and/or peers.


	SPECIFIC CRITERIA: ASSESSMENT*
	PROCESS CRITERIA: ADDITIONAL RESOURCES

	AUTISTC SPECTRUM DISORDERS
	Band 1
	Mostly sees the world from own perspective. Tends to withhold contact from adults and peers or else approaches others to satisfy own needs only. Unable to form a positive relationship with adult. May threaten or inflict self-injury.

May be unaware of danger.

May run away.

May damage property.
	Additional resources to support:

1. the development and delivery of a variety of individual behaviour and / or emotional management approaches
2. containment procedures
3. extensive programmes to respond to highly individualised behavioural and / or emotional needs which have priority in daily curriculum planning
4. risk assessment

	
	Band 2
	Mostly sees the world from own perspective. Withholds contact from adults and peers or else approaches others to satisfy own needs only. Unable to form a positive relationship with adult. May threaten or inflict serious self-injury.

Is unaware of danger.

May continually run away.

May cause extensive damage to property.
	Additional resources to support:

1. the development and delivery of a variety of individual behaviour and / or emotional management approaches
2. containment procedures requiring 2 support staff
3. extensive individual programmes to respond to highly individualised behavioural and / or emotional needs which have priority in daily curriculum planning and which are exclusively adult-directed and managed
4. risk assessment

	
	Band 1
	Shows predictable physical aggression towards peers/adults.
	Additional resources to support:

1. the design and delivery of highly structured programmes aimed at establishing appropriate interaction with other children/adults

2. containment procedures
3. the promotion of social contact with other children/adults as a priority for curriculum access
4. access to a safe, secure environment where short periods of time can be spent supervised e.g. with another pupil to develop acceptance of social contact

	
	Band 2
	Shows unpredictable physically aggressive behaviour towards peers/adults without obvious cause.
	Additional resources to support:

1. the design and delivery of highly structured programmes aimed at establishing appropriate interaction with other children/adults

2. containment procedures requiring 2 support staff
3. the promotion of supported social contact with other children/adults as a priority for curriculum access
4. access to a safe, secure environment where short periods of time can be spent supervised e.g. with another pupil to develop acceptance of social contact

	
	Band 1
	Is often able to concentrate on what is relevant only when attention is directed and maintained by an adult in a one-to-one situation.
	Additional resources to provide:

1. the development and monitoring of strategies to maintain appropriate levels of concentration
2. access to flexible learning stations situated in close proximity to teaching areas to support the development of concentration skills

	
	Band 2
	Is able to concentrate on what is relevant only when attention is directed and maintained by an adult in a one-to-one situation.
	Additional resources to provide:

1. the development and monitoring of strategies to maintain appropriate levels of concentration
2. access to flexible learning stations situated in close proximity to teaching areas to support the development of concentration skills
3. one-to-one support


	
	Band 1
	Requires preparation and training before being able to participate in any recreational activities.
	Additional resources to:

1. set up opportunities to develop leisure skills
2. take an essential leading role in developing leisure skills
3. allow for highly structured, adult-led opportunities to develop essential leisure skills

	
	Band 2
	Requires substantial preparation and training before being able to participate in any recreational activities.
	Additional resources to:

1. set up opportunities to develop leisure skills
2. take an essential leading role in developing leisure skills
3. allow for highly structured, adult-led opportunities to develop essential leisure skills supported by specialist equipment to address the range of individual needs and / or self esteem.


VERY SEVERE AND COMPLEX EMOTIONAL DISTURBANCE AND SOCIAL DYSFUNCTION

	VERY SEVERE AND COMPLEX EMOTIONAL DISTURBANCE

	SPECIFIC CRITERIA: ACCESS, ATTAINMENT & PROGRESS

The pupil has very severe and complex long-term needs and can achieve equal access and maintain adequate progress only with the allocation of resources additional to those that can be provided from within the existing school’s delegated budget. Without additional provision, there are likely to be significant health and safety issues for the pupil and/or peers.

There will be a long history (in the context of the child’s age) of observable behaviours, which may result from, for example, a history of emotional trauma, a psychotic illness, experience of extreme abuse or highly disrupted home circumstances.

It is likely that pupils with very severe and complex emotional difficulties who meet the criteria for additional resources will also be deemed to be disabled under the guidance contained in the Disability Discrimination Act 1995 Part 4: Code of Practice for Schools. This guidance is reproduced at the end of this document.


	SPECIFIC CRITERIA: ASSESSMENT
	PROCESS CRITERIA: ADDITIONAL RESOURCES

	VERY SEVERE AND COMPLEX EMOTIONAL DIFFICULTIES
	Band 1
	Tends to withhold contact from adults and peers or else approaches others to satisfy own needs only. Unable to form a positive relationship with adult. May threaten or inflict self-injury.

May disregard danger.

May run away.

May damage property.
	Additional resources to support:

1. the development and delivery of a variety of individual emotional and / or social management approaches
2. containment procedures
3. extensive programmes to respond to highly individualised emotional and / or social needs which have priority in daily curriculum planning
4. risk assessment

	
	Band 2
	Mostly sees the world from own perspective. Withholds contact from adults and peers or else approaches others to satisfy own needs only. Unable to form a positive relationship with adult. May threaten or inflict serious self-injury.

Disregards danger.

May continually run away.

May cause extensive damage to property.
	Additional resources to support:

1. the development and delivery of a variety of individual emotional and / or social management approaches
2. containment procedures requiring 2 support staff
3. extensive individual programmes to respond to highly individualised emotional and / or social needs which have priority in daily curriculum planning and which are exclusively adult-directed and managed
4. risk assessment

	
	Band 1
	Shows predictable physical aggression towards peers/adults.
	Additional resources to support:

1. the design and delivery of highly structured programmes aimed at establishing appropriate interaction with other children/adults

2. containment procedures
3. the promotion of social contact with other children/adults as a priority for curriculum access
4. access to a safe, secure environment where short periods of time can be spent supervised e.g. with another pupil to develop acceptance of social contact

	
	Band 2
	Shows unpredictable physically aggressive behaviour towards peers/adults without obvious cause.
	Additional resources to support:

1. the design and delivery of highly structured programmes aimed at establishing appropriate interaction with other children/adults

2. containment procedures requiring 2 support staff
3. the promotion of supported social contact with other children/adults as a priority for curriculum access
4. access to a safe, secure environment where short periods of time can be spent supervised e.g. with another pupil to develop acceptance of social contact

	
	Band 1
	Is often able to concentrate on what is relevant only when attention is directed and maintained by an adult in a one-to-one situation.
	Additional resources to provide:

1. the development and monitoring of strategies to maintain appropriate levels of concentration
2. access to flexible learning stations situated in close proximity to teaching areas to support the development of concentration skills


	
	Band 2
	Is able to concentrate on what is relevant only when attention is directed and maintained by an adult in a one-to-one situation.
	Additional resources to provide:

1. the development and monitoring of strategies to maintain appropriate levels of concentration
2. access to flexible learning stations situated in close proximity to teaching areas to support the development of concentration skills
3. one-to-one support

	
	Band 1
	Requires preparation and training before being able to participate in any recreational activities.
	Additional resources to:

1. set up opportunities to develop leisure skills
2. take an essential leading role in developing leisure skills
3. allow for highly structured, adult-led opportunities to develop essential leisure skills

	
	Band 2
	Requires substantial preparation and training before being able to participate in any recreational activities.
	Additional resources to:

1. set up opportunities to develop leisure skills
2. take an essential leading role in developing leisure skills
3. allow for highly structured, adult-led opportunities to develop essential leisure skills supported by specialist equipment to address the range of individual needs and / or self esteem.


Disability Discrimination Act 1995 Part 4: Code of Practice for Schools

This Code cannot determine which pupils do or do not have a disability but the following considerations may be relevant:

· a child may have significant behaviour difficulties and these may relate to an underlying physical or mental impairment which amounts to a disability as defined by the Act. If they do, the child will be covered by the Act by reason of the underlying impairment;

· in addition, a behaviour difficulty may arise from a mental illness. The Act says that mental impairments resulting from or consisting of a mental illness are not covered by the legislation unless that illness is clinically well-recognised, that is, ‘recognised by a respected body of medical opinion’. It is therefore likely that, in respect of such illnesses, the extent to which a condition is well-recognised will determine whether or not a child has a disability, for the purposes of the Act;

· where a child has a behaviour difficulty for a reason other than a disability, for example arising from social or domestic circumstances, it is likely that such a difficulty is not covered by the legislation.

Disability Rights Commission 2002

This is not to say that all children who have a disability in terms of the guidance set out above will necessarily meet the criteria for additional resources for very severe and complex need.

