Sensory and Physical Development (Visual Impairment): Statutory Action
	Specific Criteria

Attainment and Progress

Description of needs/diagnosis
	The level of visual loss alone does not determine the degree of difficulty that the child/young person experiences in the school/setting. It has to be set alongside other indicators more directly related to the teaching and learning environment.

In order to ensure that the child/young person with the most severe visual impairment maintains adequate progress, the LEA may need to become more actively involved through Statutory Action.

The child or young person is blind or has a severe visual impairment that causes substantial and extensive barriers to learning and to the development of social relationships. (Reference may also need to be made to Cognition and Learning templates to ensure potential learning difficulties are addressed.)


	Process Criteria

	Assessment and planning

Monitoring and review
	Teaching methods and

curriculum support
	Additional human resources

Roles and responsibilities

	
	Grouping
	Curriculum and teaching
	

	Full use has been made of the co-ordinated intervention available at the local and district level and through the involvement of external services and/or agencies. Nevertheless, the child/young person’s lack of progress and level of difficulty indicates a need for the LEA to take responsibility and to become more actively involved through Statutory Action.

For Statutory Action to be appropriate, most of the following criteria would normally apply:

· inability to make progress within the curriculum (or, for the very young child, to develop within expected/predicted milestones) without the use of specialist materials and equipment;

· mobility problems impacting significantly on participation in school and classroom activities;

· difficulties in making and sustaining peer relationships leading to concerns about social isolation, the risk of bullying and growing frustration;

· the visual impairment leads to significant difficulties in maintaining and sustaining concentration in the classroom and in completing work;

· emotional and/or behavioural difficulties including periods of withdrawal, disaffection and reluctance to attend school/setting;

· a need for adapted materials and a level of support beyond that which is realistic at School Action Plus/Early Years Action Plus.  

The LEA undertakes identification, assessment and planning with a multi-professional focus and issues a Statement of Special Educational Needs, where appropriate.

The statement will ensure:

· greater clarity for the school/setting regarding the objectives of the intervention

· a longer-term plan for provision to inform shorter-term planning

· a strengthening of parental involvement in both long and short term review and planning

· early phase transfer planning

· formal review process monitored by the LEA

· Transitional Planning in Year 9 involving Connexions personal adviser

· greater emphasis on multi-agency planning

The statement is reviewed annually, all those involved in meeting the needs of the child/young person contributing to the review decisions. A decision is made at each Annual Review as to whether the child/young person continues to require a Statement of SEN.
	Grouping should take account of the needs of the VI child/young person in curricular and extra-curricular activities. (Teachers will have regard to the isolating nature of VI.)

The child/young person may have access to additional targeted teaching
 in small groups, or individually, on a daily basis.

Equal access to out-of-hours learning opportunities and extra curricular activities.

There may need to be further exploration of the co-ordinated intervention and resources available at the local and/or district level.

In some cases, the extent of the changes deemed necessary in structure/adaptation to the mainstream school/setting may result in a specialist placement.
	There is an increasingly individualised programme (although within the context of an inclusive curriculum).

The child or young person will require some or all of the following:

· flexible teaching arrangements

· appropriate seating and lighting

· adaptations to school policies and procedures 

· provision of tactile and kinaesthetic materials

· access to low vision aids

· access in all areas of the curriculum through specialist aids, equipment, ICT or adaptations

· regular and frequent access to specialist support2
· teaching3 in specialist curriculum areas e.g. Braille, mobility, touch typing, daily living skills

· verbal reinforcement

· strategies to reduce the impact of a visual impairment on learning
and help with

· choosing the most appropriate medium for accessing and recording work

· developing literacy and mathematical skills
· sequencing and organisational skills

· developing spatial awareness and understanding

· problem solving and developing concepts

· social communication and interaction
	The LEA maintains a Statement of Special Educational Need. 

The HT4 ensures that the balance of the curriculum includes appropriate priorities and targets for the child/young person. 

Multi-agency direct involvement is essential with long-term support from appropriate visiting specialists. 

Well co-ordinated oversight is required for the foreseeable future. 

Specialist experience/qualifications5 will be provided, related to the ‘four dimensions’ of SEN. There is assistance to the school/setting, teacher or child/young person with most aspects of curriculum planning and delivery, supporting the child within his/her classroom/setting. 

A specialist teacher, the SENCo, an LSA (under specialist guidance) or other specialist may provide individual or small group tuition.

A trained LSA or other adult may provide sustained and targeted support in the classroom/setting. 


Sensory and Physical Development (Visual Impairment): School Action Plus/Early Years Action Plus
	Specific Criteria

Attainment and Progress

(May include description of needs/diagnosis)
	The level of visual loss alone does not determine the degree of difficulty that the child/young person experiences in the school/setting. It has to be set alongside other indicators more directly related to the teaching and learning environment.

At School/Early Years Action Plus, the child/young person’s ability to make adequate progress within the curriculum is dependent on the involvement of external support services and agencies.


	Process Criteria

	Assessment and planning

Monitoring and review
	Teaching methods and

curriculum support
	Additional human resources

Roles and responsibilities

	
	Grouping
	Curriculum and teaching
	

	Despite receiving an individualised programme and/or concentrated support under School Action, the child/young person requires specialist equipment and/or regular advice/visits by the specialist service in order to maintain adequate progress. The child/young person’s difficulties include a number of the following: 

· inability to make progress within the curriculum without the use of those specialist materials and equipment available at School/Early Years Action Plus;

· difficulties in making and sustaining peer relationships leading to concerns about social isolation, the risk of bullying and growing frustration;

· emotional and/or behavioural difficulties perhaps including periods of withdrawal, disaffection and reluctance to attend school;
· mobility problems impacting on participation in school and classroom activities;
· the visual impairment leads to some difficulties in maintaining and sustaining concentration in the classroom and in completing work

· a need for adapted materials and a level of support beyond that which is realistic to expect from the class/subject
 teacher.  

School/setting explores the opportunities for enhanced, co-ordinated intervention that are provided through the PSR, SBR, Local Learning Group or the District Forum.

There is systematic monitoring of child/young person’s progress in terms of the effectiveness of interventions.

School/setting seeks specialist assessment and advice, which involves health as well as education personnel.


	Grouping should take account of the needs of the VI child/young person in curricular and extra-curricular activities. (Teachers will have regard to the isolating nature of VI.)

There is access to additional and different arrangements on a small group or individual basis. 

These arrangements are made:

· within the   classroom/setting

· through limited periods of withdrawal

· through part-time or time-limited placement in specialist provision

· through out-of-hours learning opportunities 
Equal access to out-of-hours learning opportunities and extra curricular activities.


	There is an emphasis on increasing differentiation of activities and materials.

Some individual programming may be required to support specific individual targets. 

The child or young person will require some of the following:

· flexible teaching arrangements

· appropriate seating and lighting

· adaptations to school policies and procedures 

· provision of tactile and kinaesthetic materials

· access to low vision aids

· access in all areas of the curriculum through specialist aids, equipment, ICT or adaptations

· regular access to specialist support2
· teaching in specialist curriculum areas eg. Braille, mobility, touch typing, daily living skills

· verbal reinforcement

· strategies to reduce the impact of a visual impairment on learning

and help with

· developing literacy and mathematical skills

· sequencing and organisational skills
· developing spatial awareness and understanding
· problem solving and developing concepts

· social communication and interaction
	School Action Plus/Early Years Action Plus is only evident when the school/setting is regularly engaged with external services on behalf of the child/young person. 
External support service(s) advise on curriculum access and/or individual programmes.

Multi-agency support may be essential due to the overlap of educational and/or social and health needs. 
A specialist teacher, the SENCo, an LSA (under specialist guidance) or other specialist provides small group or individual tuition.

A trained LSA or other adult provides sustained and targeted support in the classroom/setting.


Sensory and Physical Development (Visual Impairment): School Action/Early Years Action

	Specific Criteria

Attainment and progress
	The level of visual loss alone does not determine the degree of difficulty that the child/young person experiences in the school/setting. It has to be set alongside other indicators more directly related to the teaching and learning environment.

At School/Early Years Action, however, the child/young person’s ability to make adequate progress within the curriculum is dependent on additional or different action being taken.


	Process Criteria

	Assessment and planning

Monitoring and review
	Teaching methods and

curriculum support
	Additional human resources

Roles and responsibilities

	
	Grouping
	Curriculum and teaching
	

	The child/young person has a visual impairment and is unable to maintain adequate progress despite differentiated learning opportunities, including the availability of additional equipment.

There may be evidence of:

· progress within the curriculum but at lower levels than might be expected from measures of cognitive skills;

· progress at lower levels than might be expected from performance on tasks where visual acuity is not central to learning;

· ability to take part in most classroom activities but difficulties in undertaking tasks or participating in those activities dependent on vision

· difficulties in working at the same pace as other children/young people;

· signs of increasing fatigue towards the end of the school day;

· signs of frustration in the classroom;

· difficulty in forming relationships with peers;

· evidence of isolation during lunch and social times.

An individual education plan is required only when the child/young person’s needs demand additional and/or different arrangements beyond the existing differentiated plan within normal activity in the classroom/setting. 

(In some schools, curriculum and classroom planning will allow for the child/young person’s progress to be tracked and attainments targeted without the need for an IEP.)

Whichever approach is adopted, there will be systematic monitoring of the child/young person’s progress in terms of the effectiveness of interventions.
	Grouping strategies are used flexibly within the classroom/setting to promote independent learning. (Teachers will have regard to the isolating nature of VI.)

Classroom/setting management responds to the child/young person’s visual impairment.

Classroom/setting management takes account of social relationships.

Equal access both to the curriculum and to out-of-hours learning opportunities (e.g. homework clubs, lunchtime clubs etc.).
	Emphasis on differentiation for curriculum access. It is expected that the teacher will adapt teaching methods and work to meet the child/young person’s needs.

Some specific reinforcement or skill-development activities may be required using, for example:

· specific teaching methods that are appropriate to the needs of a child/young person with visual impairment

· specialist equipment

· verbal reinforcement

The child/young person may require:

· differentiated learning materials

· appropriate seating and lighting

There will be clear information on child/young person and parent involvement.
	School/setting has the responsibility to keep parents fully involved.

The child/young person’s class
 or subject teachers are responsible for working with the child/young person on a daily basis and for planning and delivering an additional and different, individualised or group programme.

The SENCo facilitates assessment and planning.

Specialist teachers or educational psychologist may be involved in providing advice on strategies.

The nature and extent of additional help required will be determined by the child/young person’s needs. (See also Teaching methods and curriculum support.) It may include:

· occasional or routine classroom support

· small group or Individual intervention

· time to devise planned interventions

· time to monitor the effect of interventions

Input from Health or Social Services may be required in particular cases.


�, 2, 3, 5 	Should include access to a specialist teacher for visual impairment and to a mobility officer.


4 	In Early Years Settings: headteacher or manager.


� In Early Years Settings, the practitioner usually responsible for the child.


� Should include access to a specialist teacher for visual impairment and/or mobility officer.





� In Early Years settings, the practitioner usually responsible for the child.





