Templates for Special Educational Need

Explanatory Notes

Criteria for Statutory Assessment/Statutory Action

Guidance for School/Early Years Action

Guidance for School/Early Years Action Plus

What are the Templates?

The templates are Kent’s new documentation to support planning and decision making for SEN.

The SEN Code of Practice (2001) emphasises that SEN provision is appropriate only for pupils requiring action that is additional to or different from normal activities in the classroom. 

The templates provide guidance on those actions that are additional to or different from the variety of approaches that should be employed to maximise the achievement of all pupils and which are not part of special educational provision. At Early Years/School Action and Early Years/School Action Plus they suggest activities in which the school/setting, Local Learning Group and District may be engaged in response to children’s needs. They have moved away from purely individual assessments and resource allocations and look instead at the child or young person’s needs in relation the total resource already available in, and to, the school/setting. At the point of statutory assessment, they provide clear threshold criteria and expectations of prior intervention.

The templates are designed for easy access and use. 

The structure of the templates

The structure is provided by:

· the four dimensions of need (SEN Code of Practice)

· the gradations (SEN Code of Practice) or courses of action 
· ‘specific’ and ‘process’ criteria

· the four broad strands of action to meet SEN (SEN Toolkit)

The Dimensions

Seven sets of templates reflect the four dimensions:

· Cognition and Learning

· Behaviour, Emotional and Social

· Communication and Interaction

(a) Autistic Spectrum Disorders

(b) Speech and Language difficulties

· Sensory and Physical

(a) Hearing Impairment

(b) Visual Impairment

(c) Physical and Medical difficulties

The Courses of Action (gradations)

Guidance and criteria are presented under the dimensions:

· School/Early Years Action
Additional or different action within school or setting to enable independent learning and curriculum access.
· School/Early Years Action Plus
Builds on arrangements for School/Early Years Action and enables schools and services to help pupils gain access within the context of co-ordinated action with identified outcomes for the school, the service(s) and the pupil.

· Statutory Action

Appropriate only for children with long term needs arising from a major disability in one or more of the four dimensions. The child or young person’s SEN indicates a need for the LEA to take responsibility and to become more actively involved. There will be prolonged multi-agency involvement.

School/Early Years Action and School/Early Years Action Plus should not be interpreted as Stages 2 and 3 of the old Code of Practice under new names nor as replacements for Kent SEN audit levels 2 and 3. Rather, they should be seen as part of a continuous and systematic cycle of planning, action and review within the school/setting, Local Learning Group and District to help all children/young people to learn and progress. Unlike Kent’s old SEN audit descriptors, a movement to Action Plus might be necessitated as much by the need of a school for specialist input as by the needs of a child. The range, type and intensity of interventions should not be seen as a fixed state but should be reduced as a child or young person makes adequate progress.

‘Specific’ and ‘Process’ criteria

Each template has been structured to focus on:

· Specific Criteria

The specific element of the templates relates to attainment, progress and description of needs including, where relevant, a diagnosis. No specific attainment thresholds are given for School/Early Years Action or Action Plus. (It is acknowledged that the point at which a child or young person may require additional or different action will vary between schools/settings depending on the range and extent of differentiation provided.)

· Process Criteria

The process element of the templates relates to the continuous cycle of planning, action and review required to address the needs of the child or young person.

The four broad strands of action to meet SEN

The process section of each template adopts the four strands of action as a framework. These are:

· assessment, planning and review

The new Code defines assessment as a fourfold process that focuses not only on the child or young person’s characteristics but also on the learning environment, the task and the teaching style.

· grouping for teaching purposes

Grouping depends on the teaching styles adopted and on pupils’ preferred learning styles. Where grouping involves spending time outside the classroom, it is always in the context of an inclusive curriculum.

· additional human resources

The Code emphasises that class and subject teachers form the major resource in enabling all pupils to learn. It encourages schools and settings to consider ‘support’ on a broader basis than only that of additional human resources and promotes an examination of the accessibility of the learning environment and adult/child relationships.
· curriculum and teaching methods

Guidance given in the templates builds on the considerable flexibility detailed in the statutory National Curriculum statement on inclusion. (The  National Curriculum 1999)

Decision-making and weighting

Specific Criteria

Whatever the level of a child or young person’s difficulties, the Code advises that inadequate progress should be the key test of whether additional or different action should be taken. It also warns, however, that there should be no assumption that all learners will progress at the same rate and that there needs to be a judgement in each case about what it is reasonable to expect the child or young person to achieve.

‘Adequate’ progress is defined in the Code as progress which:

· closes the attainment gap between the child and their peers

· prevents the attainment gap growing wider

· is similar to that of peers starting from the same attainment baseline, but less than the majority of peers

· matches or betters the child’s previous rate of progress

· ensures access to the full curriculum

· demonstrates an improvement in self-help, social or personal skills

· demonstrates improvements in the child’s behaviour
Additional Materials

Additional materials are provided for use with the templates both to clarify decision-making for statutory assessment and to provide supplementary materials for use by schools/settings, services and agencies.

1. Attainment and Progress

Scales to measure attainment and progress are taken from the Differentiated Performance Criteria or ‘P’ Scales (QCA 2001). These provide for English and mathematics:

· eight descriptions that lead to Level 1 of the National Curriculum, termed P1 to P8

· three differentiated descriptions within each of Level 1 and Level 2 of the National Curriculum, termed 1C, 1B, 1A and 2C, 2B, 2A

For personal and social development the ‘P’ Scales (QCA 1998) provide descriptions numbered 1 – 15 (9 –15 replacing the National Curriculum levels.)

2. Behavioural, Emotional and Social Development

The Emotional and Behavioural Development Scale is adapted for use with individual children/young people from Supporting School Improvement – emotional and behavioural development (QCA 2001).

Instructions for completion of the scale are included in the document itself.

3. Communication and Interaction

Communication and Interaction scales were developed by working groups of education and health professionals.

4. Pre-school educational advice

This form is used as evidence towards Early Years Action Plus or School Action Plus or in some cases Statutory Assessment.

Statutory Assessment: Attainment thresholds

Using QCA Scales:
Pre-school


below P3

End of Foundation Stage


P1 – P4

End of Key Stage 1


P1 – P6

End of Key Stage 2


P1 – NC Level 1c

End of Key Stages 3 and 4


P1 – NC Level 2

For general (global) learning difficulties these attainments are likely to apply across the board, i.e. all nine strands:

· reading

· writing

· speaking and listening

· number

· using and applying mathematics

· shape, space and measures

· interacting and working with others

· independent and organisational skills

· attention.

For specific learning difficulties, at least three out of the nine strands should apply.

Thresholds for Behavioural, Emotional and Social Development and for Communication and Interaction are included with the relevant scales.

Although needs and requirements can usefully be organised into dimensions, individual pupils may well have needs which span two or more areas. A pupil with general learning difficulties, for example, may also have behavioural difficulties or a sensory impairment. In some cases pupils will have needs that are not only complex but also severe. However, this is frequently not the case. The accumulation of low-level difficulties does not in itself equate with higher levels of need.

Statutory Assessment: Progress

For all four dimensions the rationale is 0 or 1 point progress per year on the QCA scales.

Process Criteria

At the threshold for statutory assessment, the LEA will consider not only the significant concern demonstrated by the child but also the process of intervention that has preceded the request.
Before referring for statutory assessment, schools should give careful consideration to the circumstances of a child’s low attainment, bearing in mind that these may reveal good progress from a low base and that not all children are expected to progress at the same rate.

In all cases process criteria will be met.
An overview of the documentation

	Dimension
	Templates
	Scales

	Cognition and Learning


	Statutory Action

Early Years/School Action

Early Years/School Action Plus
	Differentiated Performance Criteria

(QCA ‘P’ Scales)
	

	Behaviour, Emotional and Social Development
	
	
	Emotional and Behavioural Development Scale

	Communication and Interaction
	Autistic Spectrum Disorders
	
	
	Communication and Interaction Scales

	
	Speech and Language Difficulties
	
	
	

	Sensory and Physical Development
	Hearing Impairment
	
	
	

	
	Visual Impairment
	
	
	

	
	Physical and Medical Difficulties
	
	
	

	For pre-school children
	
	
	Pre-school Educational Advice: for use with any of the above.


5

