Behavioural, Emotional and Social Development: Statutory Action
	Specific Criteria

Performance and Progress

Description of needs/diagnosis
	Progress is so limited that the usual learning route has become extremely difficult or impossible.

End of Foundation Stage – KS4: 15 points or less on the Emotional and Behavioural Development Scale.

(For Pre-school developmental level, refer to Pre-School Educational Advice Guidance Notes.)


	Process Criteria

	Assessment and planning

Monitoring and review
	Teaching methods and

curriculum support
	Additional human resources

Roles and responsibilities

	
	Grouping
	Curriculum and teaching
	

	Full use has been made of the co-ordinated intervention available at the local and district level and through the involvement of external services and/or agencies. Nevertheless, the child/young person’s lack of progress and level of difficulty indicates a need for the LEA to take responsibility and to become more actively involved through Statutory Action.

Systematic observation and analysis reveal/Confirm that the child or young person presents several of the following behaviours:

· Distractibility that inhibits the progress of the child/young person even with significant adult support and an increasingly individualised curriculum


· Unpredictably and intensity of the pattern of behaviours which significantly disrupt the learning of peers and which are beyond what can be managed by the class teacher alone or by limited interventions from the SENCo or other specialists


· Behaviour which is bizarre and/or self injurious and/or endangers others and leads to a significant level of rejection by peers increasing the social isolation of the child/young person


· Significant unhappiness, stress and/or disaffection over a sustained period often accompanied by prolonged periods of absence associated with an increasing awareness by the child/young person of their situation which has led to a negative attitude towards education.

The LEA undertakes identification, assessment and planning with a multi-professional focus and issues a Statement of Special Educational Needs, where appropriate.

The statement will ensure:

· greater clarity for the school/setting regarding the objectives of the intervention

· a longer-term plan for provision to inform shorter-term planning

· early phase transfer planning

· formal review process monitored by the LEA

· Transitional Planning in Year 9 involving Connexions personal adviser

· greater emphasis on multi-agency planning

The statement is reviewed annually, all those involved in meeting the needs of the child/young person contributing to the review decisions. A decision is made at each Annual Review as to whether the child/young person continues to require a Statement of SEN.
	The child/young person may have access to additional small group or individual support on a daily basis.

There may need to be further exploration of the co-ordinated intervention and resources available at the local and/or district level.

There will be equal access to out-of-hours learning opportunities.

In some cases, the extent of the changes deemed necessary in structure to the mainstream school or setting may result in a specialist placement. 
	There is an increasingly individualised programme (although within the context of an inclusive curriculum).

This will involve the use of specialist techniques to develop a sense of reality, establish emotional stability, raise self-esteem and increase concentration and independent work stills, effective communication and a grasp of social/behavioural norms.

The child/young person may also require help for some, or all, of the following:

· flexible teaching arrangements

· help with development of social competence and emotional maturity
· help in adjusting to school or setting expectations and routines
· help in acquiring the skills of positive interaction with peers and adults
· specialised behavioural and cognitive approaches
· re-channelling or re-focusing to diminish repetitive and self-injurious behaviours
· provision of class and school/setting systems which control or censure negative or difficult behaviours
· provision of a safe and supportive environment.
	The LEA maintains a Statement of Special Educational Need. 

The HT
 ensures that the balance of the curriculum includes appropriate priorities and targets for the child/young person. 

Multi-agency direct involvement is essential with substantial long-term support from appropriate visiting specialists. 

Well co-ordinated oversight is required for the foreseeable future. 

Specialist experience/qualifications will be provided, related to the ‘four dimensions’ of SEN. There is substantial assistance to the school/setting, teacher or child/young person with most aspects of behaviour management and curriculum planning and delivery, supporting the child/young person within his/her classroom/setting. 

The SENCo, an LSA (under guidance), specialist teacher or other specialist provides individual or small group support.

An LSA or other adult provides sustained and targeted support in the classroom/setting.


Behavioural, Emotional and Social Development: School Action Plus/Early Years Action Plus


	Specific Criteria

Performance and Progress

(May include description of needs/diagnosis)
	The child/young person’s participation in the curriculum has become increasingly impaired.  Despite differentiated learning opportunities together with an individualised behaviour management programme and/or concentrated support under School Action or Early Years Action, the child/young person’s difficulties substantially and regularly continue to interfere with his/her own learning or that of the class group.


	Process Criteria

	Assessment and planning

Monitoring and review
	Teaching methods and

curriculum support
	Additional human resources

Roles and responsibilities

	
	Grouping
	Curriculum and teaching
	

	Systematic observation & analysis reveal that the child/young person presents several of the following behaviours:

· increasing difficulty in remaining on task resulting in frequent disruptions to the process of teaching and learning


· failure to make the progress anticipated across many areas of the curriculum is accompanied by frustration, increasing indications of disaffection or non-attendance


· increasing problems in sustaining appropriate peer relationships requiring frequent interventions from the teacher or other adult, further disturbing the learning process for the individual and their peers


· fluctuations in mood and increasing unpredictability over attitudes to learning tasks resulting in substantial periods of uncooperative behaviour or withdrawal.


Children/young people may have additional difficulties in the areas of learning & cognition, communication, social integration or physical/sensory needs

School/setting will explore the opportunities for enhanced, co-ordinated intervention that are provided through the PSR, SBR, Local Learning Group or the District Forum.

External service may undertake specialist assessment leading to a more specifically focused intervention.


	There will be access to additional and different arrangements on a small group or individual basis to support individual targets.

These arrangements may be made:

· within the classroom/setting

· through limited periods of withdrawal and/or

· through out-of-hours provision. 

Equal access to out-of-hours learning opportunities and extra curricular activities.


	There will be an emphasis on increasing differentiation of activities and materials.

Some individual programming is required to support specific targets. 

The child/young person may require help or counselling for some, or all, of the following:

Children/young people with communication and interaction difficulties may also require some, or all, of the following:

· flexible teaching arrangements

· help with development of social competence and emotional maturity

· help in adjusting to school or setting expectations and routines

· help in acquiring the skills of positive interaction with peers and adults

· specialised behavioural and cognitive approaches

· re-channelling or re-focusing to diminish repetitive and self-injurious behaviours

· provision of class and school/setting systems which reward positive behaviour but control or censure that which is negative or difficult

· provision of a safe and supportive environment

	School Action Plus or Early Years Action Plus is only evident when the school or setting is engaged with external services on behalf of the child or young person.

External support service(s) advise on behaviour management, curriculum access and/or individual programmes.

Multi-agency support may be essential due to the overlap of educational &/or social and health needs.

Small group or individual intervention provided by LSA (under guidance), specialist teacher (or other specialist) and/or SENCo.


Behavioural, Emotional and Social Development: School Action/Early Years Action



	Specific Criteria

Performance and Progress

(May include description of needs/ diagnosis)
	The child or young person presents persistent emotional or behavioural difficulties that have not been ameliorated by differentiated learning opportunities or by the behaviour management techniques usual employed by the school or setting and has not made the progress anticipated across many areas of the curriculum.


	Process Criteria

	Assessment and planning

Monitoring and review
	Teaching methods and

curriculum support
	Additional human resources

Roles and responsibilities

	
	Grouping
	Curriculum and teaching
	

	Systematic observation & analysis reveal that the child/young person presents several of the following behaviours:

· difficulties greater than low-level disruption or disaffection that can be addressed by strengthening classroom/setting strategies


· difficulty in remaining on task resulting in disruptions to the process of teaching and learning


· failure to make the progress anticipated across many areas of the curriculum is often accompanied by frustration, early indications of disaffection perhaps evidenced by bouts of non-attendance.


· Emerging problems in sustaining appropriate peer relationships requiring interventions from the teacher or other adult, further disturbing the learning process for the individual and their peers.


· Fluctuations in mood and unpredictability over attitudes to learning tasks often resulting in short-lived periods of uncooperative behaviour or withdrawal.


An individual or group plan will be required only when the child/young person’s needs demand additional and different action beyond that which can be managed as part of normal arrangements.

(In some schools,  behaviour management practice will allow for the child/young person’s behaviour to be targeted and progress tracked without the need for an IEP.)

Whichever approach is adopted, there will be systematic monitoring of the child/young person’s progress in terms of the effectiveness of interventions. Monitoring and review should focus on outcomes in order to judge:

· progress made by the child/young person

· effectiveness of strategies

· updated information or advice
	Grouping strategies are used flexibly within the classroom/setting to promote independent learning. 

Classroom/setting management takes account of social relationships.

Equal access both to the curriculum and to out-of-hours learning opportunities (e.g. homework clubs, lunchtime clubs etc.).
	Emphasis on differentiation for curriculum access.  It is expected that the teacher will adapt teaching methods and work to match the individual child/young person’s needs and ability.

Some specific reinforcement or skill-development activities may be required using, for example:

· social skills programmes

· peer mentoring

· anti-bullying strategies

· attendance strategies

The child/young person may require help or counselling for some of the following:

· flexible teaching arrangements

· help with development of social competence and emotional maturity

· help in acquiring the skills of positive interaction with peers and adults

· provision of class and school/setting systems which reward positive behaviour but control or censure that which is negative or difficult

· provision of a safe and support environment.

Further information is included in “Additional Guidance Notes”.
	School/setting has the responsibility to keep parents fully informed.

The child/young person’s class or subject teachers1 are responsible for working with the child or young person on a daily basis and for planning and delivering an additional and different, individualised or group programme.

The SENCo facilitates assessment and planning.

Specialist teachers or educational psychologist may be involved in staff development and training aimed at introducing more effective.

Input from Health or Social Services may be required in particular cases.

The nature and extent of additional help required will be determined by the child/young person’s needs. (See also Teaching methods and curriculum support.) It may include:

· occasional or routine classroom support

· small group or Individual intervention

· time to devise planned interventions

· time to monitor the effect of interventions




� In Early Years Settings: headteacher or manager.


1 In Early Years Settings, the practitioner usually responsible for the child.





