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Securing good behaviour in secondary schools
Self evaluation planning and development tool

Please use the School Evaluation Framework (SEF) sections and 4 levels of responses to highlight current strategies and outcomes to support this agenda.

Evidence to back decisions and future actions can be noted in subsequent rows.
After completion of the matrix, it is important to prepare realistic action plans to advance to the next level or to maintain an outstanding position.

The table below is a summary of contents. Overall levels from each section can be recorded to support a summative overview. 

	Area for consideration School SEF

	Pg No.
	Current level

	
	
	Developing
	Developed
	Established
	Enhancing

	Sub Section 2A
Outcomes: how well are pupils doing, taking account of any variation?
	A2.1 Pupils' attainment
	2
	
	
	
	

	
	A2.2 The quality of pupils' learning and their progress
	2
	
	
	
	

	
	A2.3 The quality of learning for pupils with special educational needs and/or disabilities and their progress
	3
	
	
	
	

	
	A2.4 Pupils' achievement and the extent to which they enjoy their learning
	3
	
	
	
	

	
	A2.5 The extent to which pupils feel safe
	3
	
	
	
	

	
	A2.6 Pupils’ behaviour
	3
	
	
	
	

	
	A2.7 The extent to which pupils adopt healthy lifestyles
	4
	
	
	
	

	
	A2.8 The extent to which pupils contribute to the school and wider community
	4
	
	
	
	

	
	A2.9 Pupils' attendance
	4
	
	
	
	

	
	A2.10 The extent to which pupils develop workplace and other skills that will contribute to their future economic

well-being
	4
	
	
	
	

	
	A2.11 The extent of pupils’ spiritual, moral, social and cultural development
	5
	
	
	
	

	Sub-section A3: How effective is the provision?
	A3.1 The quality of teaching
	6
	
	
	
	

	
	A3.2 The use of assessment to support learning
	6
	
	
	
	

	
	A3.3 The extent to which the curriculum meets pupils' needs, including, where relevant, through partnerships
	6
	
	
	
	

	
	A3.4 The effectiveness of care, guidance and support
	7
	
	
	
	

	Sub-section A4: How effective are leadership and management? 
	A4.1 The effectiveness of leadership and management in embedding ambition and driving improvement
	8
	
	
	
	

	
	A4.2 The leadership and management of teaching and learning
	8
	
	
	
	

	
	A4.4 The effectiveness of the school's engagement with parents and carers
	9
	
	
	
	

	
	A4.5 The effectiveness of partnerships in promoting learning and well-being
	9
	
	
	
	

	
	A4.6 The effectiveness with which the school promotes equal opportunity and tackles discrimination
	9
	
	
	
	

	
	A4.7 The effectiveness of safeguarding procedures
	10
	
	
	
	

	
	A4.8 The effectiveness with which the school promotes community cohesion
	10
	
	
	
	


	Section 1 SEF Sub Section 2A Outcomes: how well are pupils doing, taking account of any variation? 


	Ofsted SEF Section:
	Developing
	Developed
	Established
	Enhancing

	A2.1 Pupils' attainment


	Staff and pupils are aware of links between good attendance, good behaviour and positive attitudes to school, linked to attainment.
Attainment and behaviour data are used effectively to support this

	There is a consultation process for pupils to feedback on attendance, social and emotional development and behavioural issues that impact on their learning.
Staff are encouraged to use the links between attainment and attitudes to learning to inform future planning. This includes identifying where gaps are in curriculum areas or year groups.

	Views of staff and pupils about attendance, social and emotional development and behavioural issues are routinely sought and analysed to inform curriculum and organisational planning.

Pupils are actively involved in shaping their learning. Interventions to improve attainment by developing positive behaviours are explicitly identified and pupils are encouraged to take responsibility for improvement.
	There is well developed and regular staff and pupil  consultations on all issues relating to the impact of attendance and social, emotional and behavioural skills on overall attainment.

Pupils are actively involved in assessing and evaluating their own learning to inform future planning.

	A2.2 The quality of pupils' learning and their progress


	The school ensures, in consultation with primary schools that timely pupil profiles are received. These are used to identify pupils with actual or potential social, emotional, behavioural and/or attendance difficulties. 

Social and emotional skills are developed in the curriculum to compliment the programmes used in key Stage 1 and  2 and to support future transitions.

	Designated school staff collaborate with feeder primaries, parents and, where appropriate, external agencies, to accurately assess the needs of pupils identified as at risk of having social, emotional, behaviour and/or attendance difficulties as the basis of future planning.

In-school arrangements to meet identified needs may include such things as:
· enhancing social and emotional development

· key worker/mentor for pupils
· catch up lessons around key skills
· identified use of the LSU or similar to support the curriculum offer
	The continuum of learning provision including LSU or similar settings available within the school is used effectively as a preventative measure to maintain learning and progress and reduce the need for exclusion for all pupils.

Social and emotional learning approaches are used to effectively enhance curriculum opportunities and provide additional support through small group work etc throughout the school. The use of tools such as attitude scales show the pupils are making progress by developing these skills.
	Pupils are able to use their skills to engage independently in a range of learning activities with all staff and pupils.

Pupils work actively with staff to develop approaches to promote social and emotional skills in themselves and others, which impact positively on behaviour.

The school makes appropriate adjustments to groupings, procedures and curriculum which reflect positive social emotional and behavioural principles.

	A2.3 The quality of learning for pupils with special educational needs and / or disabilities and their progress 


	Pupils with specific needs have access to additional resources they may require to improve behaviour and attitudes, linked to improved learning & attainment. 


	Pupils with specific needs are aware of the behaviour that is expected of them to enable them to learn. Where support is required pupils are positive in their response and are able to reflect constructively and work to improve on any poor behaviour.
	The behaviour of pupils with specific needs makes a strong contribution to their learning. Support is available where additional targets are set and pupils are able to contribute to these targets and the review of their progress.
	There is well developed and regular pupil consultation with groups with specific needs, on all issues relating to the impact of positive behaviour and social and emotional development on overall attainment. Progress of all pupil groups is supported by exemplary behaviour.

	A2.4 Pupils' achievement and the extent to which they enjoy their learning


	Pupils’ behaviour enables learning to take place without disruption to others. The learning environment feels safe and only gentle prompts are required to re-engage learners who are distracted.

	Pupils behave considerately to each other in the learning situation. Staff direction may be required to guide some pupils but the response is positive and learning is able to progress.

	The school rarely needs to exclude a pupil. Pupil behaviour  makes a strong contribution to good learning in lessons. Partnerships of schools contain effective practice which promotes links between lesson enjoyment and engagement and learning.
	Data shows that behaviour is mature and thoughtful and that it impacts positively on successful learning. Pupils support and promote learning in the school.

	A2.5 The extent to which pupils feel safe 


	Pupils are aware of safety issues and to whom they report incidents of poor behaviour and bullying.

Messages regarding safety and anti bullying are reinforced in all classrooms and at least termly in  assemblies. 

The school records bullying incidents as required and effectively acts to alleviate.

As part of the B&A Partnership the school enjoys the support of the Safer Schools Partnership and pupils feel that this enhances their safety in the school and community.

A support system is in place for pupils experiencing difficulties. Staff and pupils indicate that they usually feel safe at school.
	Clear and effective system is in place for the reporting of anti social and bullying incidents through designated personnel.

A support system is in place for pupils experiencing difficulties, which involves staff and fellow pupils.
Different groups of pupils indicate that they feel safe at school.
	The school analyses incidents of poor behaviour and bullying, using this information to inform future provision.

Pupils are provided with opportunities to provide feedback on safety issues. They feel confident that staff will deal effectively with any situations which may arise.

	There is a well developed system of regular consultation for the reporting, analysis and evaluation of pupil safety / welfare. 

Pupils have named points of contact in the local community, who have been CRB checked, to whom they can report incidents in the local community. 
Pupils are very aware of how to support others to feel safe in the rare event when such situations may arise.
.



	A2.6 Pupils’ behaviour
	Pupil behaviour and attitudes to learning ensures that teaching time is not wasted and that pupils engage in lessons that allow them to make progress.


	In lessons and around the school pupil behaviour is orderly so that the atmosphere is calm and that all pupils feel safe. Pupils are polite and considerate to each other and to staff.

.
	Pupil behaviour allows all pupils to engage in the full range of learning opportunities. Pupils set high standards of behaviour for themselves and respond immediately to guidance provided from staff and other pupils. 


	Pupil behaviour is exemplary. Pupil behaviour is consistently thoughtful and mature and promotes a positive ethos across the school. Pupils are highly considerate of others in lessons and encourage staff and pupils to conduct themselves positively.

	A2.7 The extent to which pupils adopt healthy lifestyles


	The school has effective mentoring / buddying schemes. These provide support to pupils to enable them to engage positively in a full timetable of activities.

The school has facilities to promote active learning styles. There are positive activities available at breaks, lunchtime and the end of the school day. 
	The mentoring / buddying scheme enables young people to develop relevant personal and social skills to use in their everyday life.

School facilities enhance the well presented and safe environment and promote behaviour and attendance which is welcoming and positive.
	The mentoring / buddying schemes have consistently positive impact on the behaviour and attendance of pupils, who support or are supported. 

Pupils are able to make decisions about activities which will impact positively on their behaviour and well-being.
	Pupils independently offer support and advice to their peers, showing a mature awareness of the needs of others.

Pupils show consideration for each other’s interests and activities and those of staff in and around the school. 

	A2.8 The extent to which pupils contribute to the school and wider community


	The school has established consultation mechanisms to ensure the views of pupils are gathered, including vulnerable and minority groups.

Pupils have the opportunity to evidence their achievements in behaviour and attendance in a range of assemblies, displays, pupil surveys and whilst in the community representing the school.
	The school can demonstrate that the views of pupils are gathered; including vulnerable and minority groups and these are considered.

Positive behaviour and attendance are modelled by all staff and pupils. 

Parent feedback indicates that pupils’ behaviour and attendance contributes to the positive whole school ethos.
	Feedback from all pupils on specific issues leads to systemic change in the work of the school.

Pupils act as ambassadors, representing the school on formal occasions in a range of positive activities.


	There is a well developed programme for feedback, analysis and reaction to pupil views on a range of issues affecting the school and its community.

Pupils show consideration of each others interests in and around the school.

Pupils are committed to improving their school and contributing to the wider community.

	A2.9 Pupils' attendance

For greater detail please see NS Securing Good for Attendance Framework.
	Identified pupil groups require some additional support and guidance to attend school regularly. Some of the attendance issues may be linked to their behaviour or the behaviour of others in the classroom.
	Attendance is high but for a minority of pupils in-class disengagement (although not disruptive to the learning of others), results in pupils making less progress than expected.
	The improved attendance of pupils has a positive impact on behaviour in the school. 
	Pupils are able to identify the links between good behaviour and improved attendance. They see it as their shared responsibility to ensure their peers feel safe and supported in school in order to encourage them to attend regularly.

	A2.10 The extent to which pupils develop workplace and other skills that will contribute to their future economic

well-being


	Pupils are aware of the impact of their behaviour on their employability.
Pupils know how to behave towards one another in a range of new situations with unfamiliar adults and peers.
	Pupil behaviour enables them to participate in a range of work placements which help to develop their confidence and skills further. 

Pupils are aware of how to encourage others to conduct themselves positively.


	Pupil behaviour makes a strong contribution to the success of work placements.
Pupils have responsible attitudes towards employers and the community and are able to set consistently high standards for themselves in order to succeed on work placements.


	The behaviour of pupils in the workplace is mature and thoughtful. 

Representatives from the world of work report that pupils demonstrate the highest respect for colleagues and members of the community and are proud of their personal achievements.



	A2.11 The extent of pupils’ spiritual, moral, social and cultural development
	Pupils and staff are aware of spiritual, moral, social and cultural development through assemblies, PSHE, Citizenship, etc.  SEAL approaches are used to enhance relationships and learning.
	Pupil and staff behaviour reflects the successful delivery of a spiritual, moral, social and cultural  curriculum.


	Pupils and staff are engaged in the development of a positive school ethos and the planning of curriculum enhancement activities based on spiritual, moral, social and cultural development.
	There is an effective structured programme to promote and develop a caring, positive school ethos, including curriculum and CPD opportunities. This impacts positively on the behaviour of all pupils and staff.



	A3: How effective is the provision?



	Ofsted SEF Section:
	Developing
	Developed
	Established
	Enhancing

	A3.1 The quality of teaching
	The quality of teaching ensures that learning for all pupils proceeds and that time in lessons is not wasted.
	The quality of teaching promotes positive behaviour. Clear lesson expectations and standards provide a structure for pupils to engage in learning and respond quickly to any additional guidance required from the staff.

	The quality of teaching supports a learning culture which enables pupils to behave responsibly within a range of different activities and settings. 
	The quality of teaching in the school promotes consistently thoughtful behaviour and contributes to the success of all pupils.

	A3.2 The use of assessment to support learning
	The majority of pupils can accurately identify some strengths and weaknesses in their behaviour and suggest how to improve it to impact positively on their learning.
	All pupils are clear about the success criteria for positive engagement in learning and can, with support, use these to judge the impact of their own behaviour on their learning..
	All pupils understand the attitudes and social and emotional skills they require to learn and are able to routinely reflect upon these to identify ways to improve their approaches to learning.
	All pupils routinely determine and use their own success criteria to improve.



	A3.3 The extent to which the curriculum meets pupils' needs, including, where relevant, through partnerships
	The school, possibly with the support of partners, has effective curriculum provision to meet the pastoral and support needs of learners.
Staff are skilled to provide curriculum and social and emotional support to learners in a safe and secure environment

As part of the curricular provision outside agencies are active e.g. police, Child and Adolescent Mental Health Services (CAMHS)

The school increasingly utilises curriculum flexibility to offer a wide range of courses and personalise learning.

The school works in a B&A partnership to maintain responsibility for the highest standard of continuous education for all learners.
	The curriculum offer is relevant to the needs of all learners and is continued within in-school support provision to ensure continuity of learning for all pupils.

The school collaborates with its partners to develop joint CPD arrangements.

The school offers with the support of partners a wide range of alternative provision as part of a personalisation package.

The school evaluates all curriculum provision and its impact on behaviour and attendance.


	Social and emotional skill development is threaded throughout the curriculum and is seen to positively impact on pupil behaviour and attitudes.

Subject leaders routinely review their curriculum evaluating the impact on the behaviour and attendance of learners and adjusting content, timing and approaches to ensure positive engagement of all learners.

The curriculum provision in the LSU or similar is of a high standard and learners are supported to return to the mainstream learning environment appropriately.

The school collaborates with its partners to develop and/or commission a range of vocational and work-related courses for pupils.
	Staff are highly skilled in developing the emotional health and well-being of learners to ensure that curriculum engagement is positive and that all learners achieve.

There is a calm atmosphere across all areas of learning and learners’ attitudes are excellent.

The school and its partner’s commission appropriate support/training from Children’s Services focused on preventative measures at Tier 2. 

The school uses the partnership effectively to access the full range of services to meet learners’ holistic needs.

The school support unit offers outreach support into mainstream lessons to staff, to engage all learners in lessons.

	A3.4 The effectiveness of care, guidance and support
	The school is committed to an effective pastoral support system that meets the needs of all pupils so that they can achieve to their potential.

Tutors use tutorial times as an opportunity to get to know pupils and offer support where required.

The school monitors the effectiveness of its pastoral system in close consultation with pupils.

The impact of interventions and support are monitored against their attitudes to learning, including, attendance, punctuality, engagement and contribution

Learners generally respond appropriately to rewards and sanctions
	Staff with pastoral responsibilities have the time, training and access to specialist support necessary to make a positive difference.

The school has a system to identify vulnerable pupils and ensure early intervention and support. 

There is evidence that the rewards and sanctions system positively impacts on behaviour and its role in Assessment for Learning 

There are well-established buddy, peer mentoring and befriending schemes in place that are valued and show a positive impact on pupils.


	Pupils take responsibility for modelling the use of rewards and sanctions

Staff with specialist skills, e.g. in conflict resolution and mediation are used effectively.


	Alignment between academic and pastoral systems ensures that all staff know their pupils very well.

There is evidence that rewards and sanctions are applied according to individual need, with pupils showing a maturity and acceptance of use




	A4: How effective are leadership and management?

	Ofsted SEF Section:
	Developing
	Developed
	Established
	Enhancing

	A4.1 The effectiveness of leadership and management in embedding ambition and driving improvement
	There are clear expectations of the behaviour required by all pupils to engage in learning and make progress.

Leaders are aware of inconsistencies in promoting positive behaviour, some reported by pupils, and take action to  promote positive modelling by all staff

There is a clear and agreed rewards policy, designed to enhance motivation and engagement. This policy is communicated to all members of the school community and applied fairly and consistently by most.


	Links are made between a positive whole school ethos, positive attitudes to learning and engagement. This is supported by a management structure which enables this ethos to be promoted across the school and for positive practice to be modelled.

All staff are aware of their responsibilities to model, promote, quality assure and support.

There is a clear and agreed rewards policy, designed to enhance motivation and engagement. This policy is communicated to all members of the school community and applied fairly and consistently by all. The impact of the policy is used to inform future revisions.

	There are high expectations of behaviour set and structures in place to promote and support the further development of positive behaviours to improve learning.
Senior leaders have significant capacity to lead and promote the whole school ethos. 

Staff are skilled in a range of strategies including restorative approaches.

School leaders encourage pupils and staff to contribute to the ongoing development of the rewards and sanctions policy based on promoting what is working well.

	All staff and pupils are supported to promote a consistently high standard of behaviour which shows maturity, responsibility and consideration for others at all times.

Staff are aware of each others needs around the school and treat each other fairly and with respect at all times.

Ongoing CPD is available to maintain high level of staff skills to contribute to a safe learning environment. 

Rewards and sanctions are not used explicitly for behaviour and attendance, they are used to support teaching and learning by pupils and staff.

	A4.2 The leadership and management of teaching and learning
	The behaviour and teaching and learning policies are linked and in place. Senior leaders are identified to monitor and evaluate their impact. 

The school provides induction training for all newly appointed staff with a rigorous focus on its behaviour for learning policy.

The school recognises the need to evaluate the impact of CPD on practice and behaviour and attendance  


	Behaviour for learning is threaded throughout the teaching and learning policy within the school. All staff are seen as being responsible for the behaviour or learners.
The school ensures that all staff (teaching and non-teaching) joining the school receive induction training which includes strategies for positive intervention within all lessons.
The school plans to strengthen the alignment of behaviour and attendance with performance management.
	Senior and middle leaders are actively involved in monitoring and assessing the promotion of teaching and learning This is seen as an integral part of the quality assurance role they assume when evaluating the impact of the curriculum on pupil achievement and behaviour. 

Induction is closely aligned to performance management and initial objectives include a focus on behaviour and climate for learning. 

There is close alignment between behaviour for learning and performance management 
	Senior and middle leaders maintain a high profile in classrooms and around the school, seeking feedback from staff, pupils, parents and the local community on the impact of behaviour on learning.

All staff agree objectives relating to behaviour and attendance, supported, where appropriate, with tailored professional development.



	A4.3 The effectiveness of the school's engagement with parents and

Carers. 

	Parents are aware of relevant school policies and guidance. 

Family SEAL or equivalent is being used to engage with parents/carers but has not yet been evaluated.

Home School Agreements are being developed, which identify expectations relating to behaviour, attendance and SEAL.

Parents/Carers understand how to alert the school to potential incidents of bullying.

There are staff in post whose dedicated role is to strengthen engagement with parents.


	Parents are informed regularly about behaviour, attendance and social and emotional issues.

Family SEAL or equivalent is being refined as a universal provision and to support work with targeted families.  

Parents understand and support 

the school’s expectations relating to attendance and socially acceptable  behaviour.

The school regularly communicates pupil and school success, and good news with parents. It expects staff to routinely and regularly communicate positively with parents.

The school offers targeted support to parents.
	Parental feedback is analysed and informs planning.

Family SEAL is established and supports positive learning and attendance

A communication strategy informs structured links with parents.

Parental support needs are recognised and the school engages with providers to address these.

Appropriate parental responsibility measures are used and the impact of these is known.


	Parents are involved in reviewing the relevant policy and guidance. 
Evidence is systematically collected and evaluated to enhance the impact of programmes of support for parents/carers.  There is a range of opportunities for parents/ carers to engage with the school community including the hard to reach parents e.g. via community events. 

	A4.4 The effectiveness of partnerships in promoting learning and well-being
	The school is an active member of a B&A Partnership following DCSF guidance.

The school collaborates with its partners to ensure that full provision is available from the 6th day of all fixed period exclusions.

The school negotiates two way managed moves of pupils at risk of permanent exclusion.
	The school has collaborated in a baseline assessment of need across the Partnership.

The school has agreed to contribute resources to support partnership work. 

The school as a member of the Partnership commissions provision to ensure ECM outcomes are met for the learning community.

	Partnership targets are agreed and success in achieving improvements in behaviour and social and emotional development is tracked for correlation against achievement in the Partnership.


	The school as part of the Partnership takes a lead in fostering community cohesion and responsibility for improving the life chances of all.

	A4.5 The effectiveness with which the school promotes equal opportunity and tackles discrimination
	The school can demonstrate that it collects and analyses data such as that required in Section B on an annual basis. The analysis includes examining any disproportional differences between gender, ethnic and other identified vulnerable groups including FSM v non FSM.

Plans are prepared annually to redress any issues or as a means of prevention.

Bullying data is recorded and  reviewed to advise revisions of policy or practice.

Appropriate in school support is available for vulnerable pupils and their parents/carers.
	The school can demonstrate that it collects and analyses data such as that required in Section B on a termly basis. The analysis includes examining any disproportional differences between gender, ethnic and other identified vulnerable groups including FSM v non FSM.

Annual plans are reviewed termly to revise and inform future practice.

The school has a clear referral process to support from external agencies for vulnerable pupils and their parents and carers

The curriculum offer meets the needs of all pupils.


	The school can demonstrate that it collects and analyses data such as that required in Section B on a half termly basis. The analysis includes examining any disproportional differences between gender, ethnic and other identified vulnerable groups including FSM v non FSM.

Appropriate in and out of school support is available for vulnerable pupils and their parents/carers. 


	Data over time shows that there are no negative trends in terms of equal opportunities or discrimination. Where there may have been indicators of disproportionality effective action has been taken to redress.

	A4.6 The effectiveness of safeguarding procedures
	The school has clear and consistently applied procedures for Safeguarding and Child Protection that are in line with guidance from the Local Safeguarding Board.

There is a named Safeguarding Lead in the school who is known to staff and pupils.

Staff are trained in safeguarding and supporting pupils well being.
	Staff training for safeguarding pupils’ well being is updated annually. 

There is a shared recognition across the school of the importance of safety and well being to support effective learning.

A nominated governor has responsibility for this area and provides updates on strengths and areas for development which the school acts on.
	Safeguarding procedures are known by all staff and pupils, who show a mature attitude to their responsibilities.
	Parents and carers strongly agree that procedures are in place and that all groups of pupils represented by the school are confident that any support they require is in place.

	A4.7 The effectiveness with which the school promotes community cohesion
	Links with the community are promoted through extended services.


	Opportunities are provided for members of the community to provide structured feedback to the school.


	Systems are in place to receive, regularly analyse and act upon community feedback.


	There is a structured programme to engage with the community which is part of a communications strategy.  This involves regular opportunities to receive feedback to inform planning.
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