Mainstream Minimum Standards for all Learners
This document is the result of work done by groups of primary, secondary and special school headteachers and local authority officers as part of the SEN Strategy, Policy and Provision Review.
The document contains the expectations on schools for the Universal, Targeted and Personalised offer they make to all children.  It describes what can be delivered from the schools own resources.  A document will be published later describing the offer from additional services external to the school. 

It takes account of the thinking within the Support and aspiration: A new approach to special educational needs and disability: A consultation 2011 (SEN Green Paper) and The Importance of Teaching: The Schools White paper 2010. 
It avoids previous terminology (i.e. waves, school action, school action plus), and any reference to SENCOs referring instead to school leaders. 
Good quality provision in column A will reduce the need for the deployment of more expensive resources in columns B and C, therefore delivering better value for money.
“The evidence from around the world shows us that the most important factor in determining the effectiveness of a school system is the quality of its teachers………all the evidence shows that good teachers make a profound difference.”  The Importance of Teaching- The Schools White Paper 2010.

“For those children that face the greatest educational challenges, high quality teachers trained to support pupils with a wide range of SEN will be the most powerful way to drive up attainment” Support and aspiration: A new approach to special educational needs and disability: A consultation 2011.
Response to need – expectations of schools – value for money model Draft V1.1
	A : Whole School Response 

Personalised Quality First Teaching 


	B : Targeted support for Individual and small group short term interventions

 All of A, plus the following 


	C : Personalised / Individualised Learning Long term interventions 

All of A and B plus the following 



	The quality of teaching is fundamentally important to the achievement and life chances of every child. 
It is the responsibility of schools to provide good teaching for all pupils. It is particularly important that pupils that have most difficulty with their learning are taught by good quality teachers.

Interventions in columns B and C in this document should not be a substitute for weak or ineffective practice in column A.

The school has an Equality Scheme and Accessibility plan that ensures that current and future pupils with SEND have full access to the life of the school to enable good progress in their learning.
The leadership of the school, informed by an analysis of their data which is based on moderated teacher assessment, strategically plans within its school development plan to meet the needs of all current and future pupils. 

The school enables the smooth transition within the school and beyond, offers a curriculum and accreditation to pupils which meets the diversity of learning needs. The school ensures that staff are well trained and the learning environment of the school is supportive to all learners.
All teaching staff have foundation level understanding and skills (i.e. the Inclusion Development Programme and awareness raising provided by other support professionals) which ensures that they understand how to make their teaching accessible for learners with high incidence SEN and a willingness to undertake training in low incidence needs should the need arise (e.g. visual timetables, alternative recording, adapted classroom equipment, personalised activities etc)
All staff understand the overarching teaching and learning policy which reflects Equalities legislation and accessibility requirements which actively promotes overcoming barriers to learning for all children, taking into account individual differences (SEN or otherwise), and promotes understanding and acceptance in the peer group.
Teachers can demonstrate a good quality of teaching where the large majority of pupils make good progress as evidenced in the school’s regular scrutiny of quality of teaching.
The staff have the confidence and capability to take account individual children’s learning styles and adjust their teaching accordingly.
All pupils are assessed during the year (at least 3 times) and their progress tracked.  Where insufficient progress is noted quality of teaching is reviewed and where this is good quality they are offered interventions / personalised intervention to secure their progress.  [i.e.  tracking progress against a learning trajectory indicated by either the Progression Materials using the upper quartile or the threshold expectation for the key stage or the trajectory to make 2 levels of progress (KS1-2) or 3 levels of progress (KS2-4)]
The school provides a warm, safe and empathetic ethos where children have the confidence to share their concerns with staff, and know that they will be addressed, in order to support their emotional well-being. 

The school inspires parental confidence by establishing a reciprocal relationship with them as partners in their children’s learning and development through good exchange of information and by using resources flexibly to meet needs. 
Teachers are able to respond to un-predicted need by flexible use of the environment e.g. time out space.
The staff are able to implement a care plan for pupils who require one to maintain their health 

The school uses ICT to overcome barriers to learning
	Additional assessment/information to inform the reason for absence of progress at A, and the choice of intervention and composition of groups
Some staff have undertaken specialist training in high incidence needs, in order to understand the range of assessments available, the most effective strategies to support learning and provide individual and group tuition where indicated
Staff trained to implement short term interventions to secure improved progress for children and young people which enables them to benefit from whole class teaching and to promote social development.
A provision map which has a range of small group interventions available for the high incidence needs.  The time-limited, pre-formulated interventions will include SMART targets so that they can be used by trained staff with minimal adaptation.  They may include training CYP to be competent and independent in use of curriculum aids e.g appropriate computer software, touchtyping
The effectiveness of interventions are evaluated by the teacher and monitored by SLT in order to determine the impact on pupil academic and personal development progress.  The intervention should have the impact of accelerated progress with review every term.
The SLT applies a greater level of scrutiny of pupil progress through the use of interventions to ensure that learning is sustained within the classroom.

The location of the group tuition will have been carefully considered to provide the optimal conditions according to the profile of need.

The selection of targeted interventions for any individual pupil will be complimentary to the teaching offered at whole class level as demonstrated by the balance of whole class / group lessons in order to maintain the continuity of whole class learning.  

	Pupil may have a statement of SEN which describes the strategies required to meet needs, some of which may need to be delivered on an individual basis.  IEP with SMART targets will be required.  Annual review will be required which shows tracked progress. 
Pupil has a need which is long term and low incidence (with no peers requiring the same intervention).  In these cases the planning for intervention is personalised and specifically formulated to take account of unique individual need.  IEP with SMART targets will be required which shows tracked progress.
A Common Assessment Framework may have been completed in conjunction with parents for a pupil who has additional needs and requires the support of the team around the child.  The lead professional may be a member of the staff.  A Single Point of Access will decide the way forward, including a team around the child which require attendance by staff
External advice given in reports for individual pupils is implemented by the school.
Staff who have the skills to create and implement a care plan for pupils who require one to maintain their health, which is monitored by specialist staff and/or IEPs 



	Cognition and Learning Needs
The school incorporates some elements of recognised intervention programmes into everyday classroom teaching to support literacy, numeracy, motor development or behaviour for learning
The staff applies a portfolio of teaching skills which enables children to make good progress which takes account of their cognitive strengths and weaknesses.
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	Communication and Interaction
The staff applies a portfolio of teaching skills which enables children to make good progress which takes account of their communication and interaction strengths and weaknesses

School leaders support staff to learn how to adjust their responses to children and young people who manifest a range of unusual responses associated with communication and interaction needs and are able to implement flexible access arrangements to the curriculum and social life of the school.

[image: image4.emf]CI quality first  teaching.doc



	
[image: image5.emf]CI targeted  support.doc


	
[image: image6.emf]CI personalised  learning.doc



	Behavioural, emotional and social development
The school has developed a behaviour policy in consultation and shared with staff, pupils, parents, governors which promotes self-regulated behaviour and  

is robust and consistently applied.  It acknowledges existing needs, is differentiated ( e.g. to ensure compliance with Equalities Legislation) and is evaluated to assess effectiveness / impact on behaviour.

Leaders analyse behavioural incidents over time to identify any group over-representation, location. or staff involvement in order to strategically plan improvements 

School leaders support staff to learn how to control their behavioural responses to pupils’ challenging behaviour, and are able to implement flexible arrangements which provide opportunities for de-escalation of challenging behaviour.
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	Physical and sensory need
The staff applies a portfolio of awareness and teaching skills which enables children to make good progress which takes account how the physical/sensory need impacts on their learning

The learning environment is managed to ensure that mobility and accessibility is available for C&YP who may have a physical/sensory need

The school trains staff to apply the appropriate technology to facilitate access to the teaching and learning environment (Braille, hearing aids, wheel chairs) – including regular maintenance requirements.

[image: image10.emf]HI quality first  teaching.doc



 EMBED Word.Document.8 \s [image: image11.emf]VI quality first  teaching.doc



 EMBED Word.Document.8 \s [image: image12.emf]MSI quality first  teaching.doc



 EMBED Word.Document.8 \s [image: image13.emf]PD quality first  teaching.doc



	
[image: image14.emf]HI targeted  support.doc



 EMBED Word.Document.8 \s [image: image15.emf]VI targeted  support.doc



 EMBED Word.Document.8 \s [image: image16.emf]MSI targeted  support.doc

 
[image: image17.emf]PD targeted  support.doc


	
[image: image18.emf]HI personalised  learning.doc



 EMBED Word.Document.8 \s [image: image19.emf]VI personalised  learning.doc



[image: image20.emf]MSI personalised  learning.doc

 
[image: image21.emf]PD personalised  learning.doc



	
	
	


_1361682691.doc
Targeted support for Individual and small group short term interventions for BESD needs


Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· The policy is evaluated regularly to assess effectiveness / impact on behaviour


· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services


Systems [management processes used to ensure pupil progress]

· Analysis of the holistic pupil experience to inform school planning for teaching and learning

· Analysis of behaviour e.g. using ABC charts to identify behaviour patterns 

· Analysis of school timetable to identify potential issues


· Consider the completion of the pre-assessment checklist together with parents

Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight of impact of Behaviour Policy and data relating to the profile of emotional well being and behaviour as it impacts on all Equalities Groups


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to behaviour (Evaluation Schedule & supplementary guidance for inspectors)


Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Teaching and Learning Policy to include whole system approaches such as


· Restorative approaches


· Solution focussed approaches


· Respect for whole school community’s views


· SEAL


· Provision for whole staff training to support Policy


· Pupil centred planning to ensure optimum engagement in learning  through developing and supporting social and independence skills


Provision [What adults provide in their teaching]

· A range of additional intervention programmes  - social skills, anger management,   alternative curriculum arrangements 


· Allocation of peer mentors, leaning / behaviour mentors  - monitored and evaluated


· Specific intervention programmes that are closely monitored and evaluated to assess effectiveness in terms of progress / improvements in behaviour [list required]

Sensitive use of additional adult to


· Promote participation and engagement


· Support learning behaviours by modelling and mediated learning


· Ensure risk assessment is addressed in all learning environments


· Promote independence skills and develop social inclusion


· Use of advocacy to promote independence skills


CPD [all forms of training and professional development required to meet diverse needs]

· Staff training to deliver a range of outcome focussed interventions to support social and emotional aspects of learning e.g. Circle Time, approaches to develop resilience and empathy etc


· Whole school supportive approach to workforce development facilitating the implementation and evaluation agreed strategies


· Training arranged for whole school on approaches for de-escalating, managing and addressing challenging behaviour safely


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Organisational / environmental changes -  e.g.  designated  work-station with few distractions ; small group working


· Different arrangements – e.g. on site longer term time out facility but with the aim of re-integration


· Timetable planning to provide alternative learning situations eg work station

Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Maximise opportunities presented through whole class and where appropriate in small group activities available in school to develop:


· A sense of belonging


· Self esteem


· Communication skills


· Listening skills


· Literacy


· Numeracy


· IT skills


· Social and emotional aspects of learning


· Self-awareness


· Self-organisation and independence


· Opportunities for taking responsibility


· Opportunities to take on a role outside of current experience


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· Use of positive language to promote self esteem


· Use of tone of voice to deescalate situations


· Use of language which is appropriate to engage the pupil at their level of understanding


· Awareness of subliminal messages conveyed through body language and posture


· Use of quality listening to manage interaction and engagement.
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Quality First Teaching for PD  

Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with PD 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Physical Impairment 


Systems [management processes used to ensure pupil progress] 


· Robust analysis of accessibility and progress for pupils with Physical Impairment and consequent action to address the issues 


Responsibilities [post(s) holding accountability or designated responsibility for implementation]


· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Physical Impairment.


· SLT has responsibility to ensure that where necessary job descriptions for teaching assistants includes providing personal care 

· Senior Leaders ensure that skills developed through training are embedded in whole school practice.  This is evidenced through pupil outcomes

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Planning ensures optimum conditions to all school activities for pupils with PD


· Special arrangements applied for internal/external learning assessments


· Positive role models of disability used within the curriculum


· Careful consideration of the requirements of homework activities


Provision [What adults provide in their teaching]


· Teachers accommodate PD pupil’s preferred methods of recording/communication in teaching and assessment 


· Considerations of the physical elements of task so as to focus on key concept/objective

· Peer support and sensitive grouping/pairing for a range of activities


· Alternatives to writing


· Modified activities

· Modified or adapted materials to provide immediate access to learning activities


· Availability and planned use of supportive software –e.g. Clicker 5, In/Kidspiration


CPD [all forms of training and professional development required to meet diverse needs]


· Provision for disability awareness raising training


Environment the equipment, physical resources and space required to accommodate diverse needs]


· Provide well designed school furniture which allows flexibility and adaptability as children vary in size, height and weight

·  Consider the lay out of the classroom and that pupils do not have to turn around frequently to see the board


· Handrails at steps/stairs


· Clear corridors/pathways


·  Awareness of tripping/slipping hazards and surface changes that would impede movement


· Consider reasonable adjustments with regard to door handles and tap handles


· Adapted general classroom equipment – scissors, pencil grips, desk slopes, footrest, sink step, book rest, Dycem


· Low level adaptation of input/control device and accessibility options  for general ICT access

· Adapted or accessible toilet facilities

Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· Appropriate sensitive analysis of curriculum content to inform the delivery of topics such as genetics, child development and sex education


· In PE - Interpretation of “movement” vocabulary; open ended tasks; adapted rules and games 


· Alternative handwriting scheme


· Use a range of movement/motor programmes eg Fizzy, BEAM and Clever Hands


Communication [the adaptations and modifications that are required by adults to make learning accessible]


· Use of positive language to promote self esteem


· Use of language which is appropriate to engage the pupil at their level of understanding


· Support for a range of communication devices in the classroom situation.
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Targeted support for Individual and small group short term interventions for MSI

Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with MSI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Multi Sensory Impairment 


Systems [management processes used to ensure pupil progress]

· Analysis of the holistic pupil experience to inform school planning for teaching and learning

· Analysis of school timetable to identify potential issues


· Consider the completion of the pre-assessment checklist together with parents


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Multi Sensory Impairment

· Senior Leadership, together with advice from the teacher with MQ for MSI, identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· School has in place routines that enable CYP with MSI to function independently within the familiar situation of school


· School plans for special arrangements for school trips and activities


· Transitions within the school and to new schools are planned in advance and include input from the Teacher with MQ for MSI, VI or HI and the Mobility Officers


· Pre visits to new schools are provided to enable familiarity with the environment


Provision [What adults provide in their teaching]

· Access to additional adapted equipment and software eg modified PE equipment; signage, laptops, wordprocessors, screen magnification, word prediction


· Follow the advice of Qualified Teacher with a Mandatory Qualification for MSI, VI or HI on the appropriate formats and presentation of material 


· Provision of an appropriate computer to enable curriculum access and work available electronically


· Provision of appropriate signing support


· Small group work to develop receptive/ expressive language skills as well as social language and communication and the simplification of language where necessary 


· Touch typing tuition and the use of keyboard commands


· Small group work to develop organisational skills


CPD [all forms of training and professional development required to meet diverse needs]

· Training provided to staff on sensory impairment


· Training provided so alternative formats are used eg large print, audio, tactile and sign


· Follow the advice of Teacher with MQ for MSI, VI or HI on appropriate communication system and provide training to staff and CYP


· Staff trained in Sighted Guide Technique to provide safe movement of CYP with MSI


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Environment adapted to support independent access to learning including play, voluntary activities and work experience


· Alternative access devises eg concept keyboards, T3, radio aid, low vision aids


· Low cost individual access materials eg Himark, individual TV monitors, infra red or blue tooth headphones, task lighting, low vision aids


· Access to MSI equipment for an appropriate learning environment eg sloping desks, sound field system and good acoustic environment


· Alternative approaches to communication eg objects of reference timetable


· Access to radio aid as appropriate


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Follow the advice of Teacher with MQ for MSI, VI or HI on developing independence 


· Follow the advice of Mobility officers who provide traffic awareness training and independent travel training


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· Joint working with SALT  with regard to the development of communication


· Communication modes are fully supported in circle time and social skills programmes


· All communication modes and devices are actively incorporated into planning for small group/short term interventions.


· Use of Braille, Moon, signing and large print are provided as appropriate


· Specialist equipment to support these alternative modes are actively supported.


· Clear targets for improvement – in discussion with the pupil, staff, parents – reviewed regularly to evaluate progress and adapted where progress is not secured.
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Personalised / Individualised Learning Long term interventions for HI needs

Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with HI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Hearing Impairment 


Systems [management processes used to ensure pupil progress]


· Regular reviews of progress to ensure that this remains adequate through the application of good teaching, appropriate intervention and creative solutions  informed by specialist advice, prior to consideration of further assessment processes including CAF and/or Statutory Assessment 

· If indicated - Team Around the Child  which may involve:


· CAMHS professional


· Educational Psychologist


· Specialist teachers


· Social worker


· School nurse


· Paediatrician


· Therapist


· Special School

Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Hearing Impairment

· Senior Leadership, together with advice from a QTOD, identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Access all activities eg school trips and work experience


· Access provided to all buildings and facilities


· Forward planning undertaken with regard to space and storage requirements for children with additional specialist equipment


Provision [What adults provide in their teaching]


· Follow the advice of QTOD who provides and monitors on-going individual programmes of work

· Follow the advice of a Qualified Teacher of the Deaf (QTOD) for adaptation of classroom practice and in relation to transition 


· CYP receive individual specialist teaching to develop language and communication

· Tutorial support is available for individual subjects to consolidate and develop understanding


· Consider the advice of QTOD in respect of access to Note takers and Communication Support Workers are used to ensure CYP is able to listen, lipread or use sign as appropriate


CPD [all forms of training and professional development required to meet diverse needs]


· Follow the advice of QTOD for specialist training for staff in alternative forms of communication


· Staff have opportunities to acquire signing qualifications


Environment [the equipment, physical resources and space required to accommodate diverse needs]


· Provision of specialist learning areas eg area with good acoustics and free from distraction for 1:1 and quiet group work


· Specialist communication modes are supported in the extended curriculum including opportunities to meet deaf peers


· Use is made of ICT to aid communication


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· An individual education programme may include one or more of the following;


· Support for specialised communication modes 


· Signing support to access all aspects of school life


· Specialist support for development and understanding of language skills


· Highly differentiated approach to literacy and numeracy programmes


· Independence skills 

Communication [the adaptations and modifications that are required by adults to make learning accessible]


· Staff working with CYP with hearing impairment will understand and support the individual communication systems used


· Follow the advice of the QTOD to develop CYP’s communication skills


· There are regular planning meetings between school staff, QTOD, and parents regarding approaches to meet needs relating to HI


· CYP are supported to use personal amplification consistently


· Specialist communication aids should be considered for CYP with communication difficulties
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Personalised / Individualised Learning Long term interventions for MSI

Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with MSI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Multi Sensory Impairment 


Systems [management processes used to ensure pupil progress]


· Regular reviews of progress to ensure that this remains adequate through the application of good teaching, appropriate intervention and creative solutions  informed by specialist advice, prior to consideration of further assessment processes including CAF and/or Statutory Assessment 

· If indicated - Team Around the Child  which may involve:


· CAMHS professional


· Educational Psychologist


· Specialist teachers


· Social worker


· School nurse


· Paediatrician


· Therapist


· Special School

· Mobility Officer

· Intervenor or Guide Communicator

Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Multi Sensory Impairment

· Senior Leadership, together with advice from the teacher with MQ for MSI, identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Use of Intervenor/Guide-Communicator to develop maximum independence for CYP in familiar environments and to support access to all activities including school trips and work experience


· Additional specific risk assessment drawn up in consultation with parents and CYP


· Access all activities eg school trips and work experience


· Access provided to all buildings and facilities


· Forward planning undertaken with regard to space and storage requirements for children with additional specialist equipment


Provision[What adults provide in their teaching]  

· Follow the advice of Qualified Teacher with a Mandatory Qualification for MSI, VI or HI on provision and monitoring of on-going individual programmes of work and specialist training 


· Teaching materials presented in an individualised format including, voice output, refreshable Braille line, real object demonstration, communication aids to ensure CYP can learn alongside peers


· Use of trained Intervenors, Deafblind Interpreter, Deafblind Support Worker or Communication Support Workers to communicate with  CYP with profound MSI


· Follow the advice of regular input from a mobility officer to improve mobility skills 


CPD [all forms of training and professional development required to meet diverse needs]


· Training for MSI for the school to effectively deliver an individual curriculum.  Including training on:  Information, Communication,  Independence 


· All staff working with a CYP with MSI understand and support the individual communication system in the full range of the curriculum  including Braille, Moon, BSL, Deafblind manual alphabet, On-body signing


Environment [the equipment, physical resources and space required to accommodate diverse needs]


· Provision of specialist learning facilities eg quiet area


· Personalised signage system


· Specialist equipment to enable the transcription of books into alternative formats including access to Braille transcription software and Braille embosser


· Individual assessment for ICT needs, both hardware and software and use of specialist equipment to access the internet and interactive whiteboard 

· Use of specialist environment to establish communication eg resonance boards, sensory rooms


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· Follow the advice of Mobility assessment and training from a qualified paediatric mobility officer including the use of long cane, symbol cane, hoople and assistance dogs

· Life skills programme used to develop everyday social skills and maximum independence eg eating, preparing food, changing for PE, negotiating the dining hall


Communication [the adaptations and modifications that are required by adults to make learning accessible]


· Use of specialist communication aids including adapted voice output personalised communication systems, electronic methods


· Individual communication modes to support pupils with VI are actively implemented and developed 
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Personalised / Individualised Learning Long term interventions for PD need

Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with PD 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Physical Impairment 


Systems [management processes used to ensure pupil progress]


· Regular reviews of progress to ensure that this remains adequate through the application of good teaching, appropriate intervention and creative solutions  informed by specialist advice, prior to consideration of further assessment processes including CAF and/or Statutory Assessment 

· If indicated - Team Around the Child  which may involve:


· CAMHS professional


· Educational Psychologist


· Specialist teachers


· Social worker


· School nurse


· Paediatrician


· Therapist


· Special School

Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Physical Impairment.


· SLT has responsibility to ensure that job descriptions for teaching assistants includes providing personal care.

· Senior Leadership identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Access provided to all buildings and facilities


· Forward planning undertaken with regard to space and storage requirements for children with additional specialist equipment


Provision[What adults provide in their teaching] 

· Follow advice sought from Specialists including medical to inform planning


· Additional/specific risk assessment and care plans are drawn up in consultation with parents/carers as well as children and young people


· Consideration given to the allocation of staff time for preparation of resources and setup/oversight of specialist equipment in addition to direct teaching support


· Individualised intensive interventions to address additional long term learning and skill development.


· Provide keyboarding skills supported by appropriate IT program of skills


· Provide alternative recording skills eg dictation


· Alternative/Augmentative Communication systems


· Personal care and independence skills (some activities require double staffing)


CPD[all forms of training and professional development required to meet diverse needs] 

· Training and regular updates for specific medical/care procedures for individual children, to ensure competency


· Training in Alternative/Augmentative Communication systems


Environment [the equipment, physical resources and space required to accommodate diverse needs]


· Access to care suite and therapy room

· Specialist equipment provided following bespoke assessment are used to support full participation and maximise functional abilities


· Use of specialised hardware and software

Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· Physical therapy, mobility and postural management programmes


·     Alternative/specialist PE activities

· Specialised sex education programme


Communication [the adaptations and modifications that are required by adults to make learning accessible]


· Specialist communication assessments are arranged and recommendations are implemented
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Personalised / Individualised Learning Long term interventions for VI needs

Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with VI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Visual Impairment 


Systems [management processes used to ensure pupil progress]


· Regular reviews of progress to ensure that this remains adequate through the application of good teaching, appropriate intervention and creative solutions  informed by specialist advice, prior to consideration of further assessment processes including CAF and/or Statutory Assessment 

· If indicated - Team Around the Child  which may involve:


· CAMHS professional


· Educational Psychologist


· Specialist teachers


· Social worker


· School nurse


· Paediatrician


· Therapist


· Special School

· Mobility Officer

Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Visual Impairment

· Senior Leadership, together with advice from a QTVI, identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Access all activities eg school trips and work experience


· Access provided to all buildings and facilities


· Forward planning undertaken with regard to space and storage requirements for children with additional specialist equipment


Provision [What adults provide in their teaching]


· On-going individual programmes of work and specialist training provided and monitored by QTVI


· Additional support available to support access to the curriculum, preparation of material and access to visual material


· Individual work on self esteem/strategies for living with disability

· An individual educational programme which may include: 


· Tactile skill development and Braille tuition


· Touch typing tuition and use of specialist ICT


· Orientation and mobility, personal care and independence


· Subject/curriculum additional support programmes 


Counselling programmes


· Mobility training prior to entry supporting transition to new schools Use of long cane, symbol cane, hoople and assistance dogs


· Specific programmes to develop maximum independence, life skills and social skills


· Mobility training supporting the use of safe routes to and from school


CPD [all forms of training and professional development required to meet diverse needs]


· Training provided on VI for the school to effectively deliver an individual curriculum including training on: Information, Communication, Independence


· Training on impact of VI and the delivery of the curriculum 


· Provision and training to use specialist speech output software

Environment [the equipment, physical resources and space required to accommodate diverse needs]


· Provision of specialist learning facilities eg quiet area


· Additional/specific risk assessment for visits


· Follow advice from QTVI on individual assessment for ICT needs both hardware and software (eg screen magnification)  


· Pupil with individual laptop this should be linked to classroom’s interactive whiteboard


· Equipment and software to produce work in Braille or tactile format eg T3, Kurtzweil (talking scanner), Clarity (Hot Spot) and Zytex paper, Braille embosser, computers linked to refreshable braille lines, Perkins, Mountbatten, Braille PDA


· A range of Video Magnifying System (CCTV)


· Specialist subject based equipment eg talking scientific calculator


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Follow the advice on Mobility assessment from a qualified paediatric mobility officer together with input from a mobility officer, supported by school staff, to improve mobility skills 


· Follow the advice of QTVI on support for access to all practical subjects

Communication [the adaptations and modifications that are required by adults to make learning accessible]


· Individual communication modes to support pupils with VI are actively implemented and developed 
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with PD 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Physical Impairment 


Systems [management processes used to ensure pupil progress]


· Analysis of the holistic pupil experience to inform school planning for teaching and learning

· Analysis of school timetable to identify potential issues


· Consider the completion of the pre-assessment checklist together with parents


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Physical Impairment.


· SLT has responsibility to ensure that job descriptions for teaching assistants includes providing personal care.

· Senior Leadership identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Risk assessment training and undertaking risk assessments for individual children 


· Specialist advice is incorporated into planning for adaptations to the school environment, differentiation of the delivery of the curriculum and the format of information 


· Ensure Health and Safety for use of tools/equipment


Provision [What adults provide in their teaching]


· Provide as appropriate a scribe in class or in test situations


· Provide skilled ICT support to enable full use of additional supportive software


· Provide appropriate accessible PE activities


· Provide support for work experience


· Provide personal care


· Provide individual or small group activities to develop:


· Communication skills


· Gross and fine motor skills


· Listening skills


· Literacy


· Numeracy


· Social and emotional aspects of learning


· Self-awareness


· Self-organisation and independence


CPD [all forms of training and professional development required to meet diverse needs]


· Moving and Handling training in relation to individual children


· Training to meet the medical and care needs of individual children


Environment [the equipment, physical resources and space required to accommodate diverse needs]


· Provision of additional adapted equipment e.g. lightweight PE equipment; wordprocessors, laptops


· Provision of additional supportive software e.g. word prediction


· Provision of height adjustable furniture, play equipment


· Adapted or accessible toilet facilities


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· Ensure that the curriculum is adapted to


· Promote full participation


· Support hands on learning


· Promote independence skills


· Support social inclusion


Communication [the adaptations and modifications that are required by adults to make learning accessible]


· All communication devices are actively incorporated into planning for small group/short term interventions.
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with HI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Hearing Impairment 


Systems [management processes used to ensure pupil progress]

· Analysis of the holistic pupil experience to inform school planning for teaching and learning

· Analysis of school timetable to identify potential issues


· Consider the completion of the pre-assessment checklist together with parents


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Hearing Impairment

· Senior Leadership, together with advice from a QTOD, identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· There is planning to ensure CYP is able to participate in activities during unstructured social times

· Teaching and learning styles incorporate a school approach to support the full range of hearing impairment 

· Provision for whole staff training to support targeted interventions


· Pupil centred planning to ensure optimum engagement in learning  through developing and supporting communication, social and independence skills


Provision [What adults provide in their teaching]

· Follow the advice of a Qualified Teacher of the Deaf (QTOD) for adaptation of classroom practice and in relation to transition 


· Follow the advice of QTOD/Speech and Language Therapist (SALT) on appropriate communication system and staff training 

· Follow the advice of QTOD as a result of the monitoring and evaluation of the pupil’s language development  


· Small group work is provided to develop listening skills, receptive and expressive language


· CYP receives pre and post tutoring 


· Special arrangements are applied for internal/external learning assessment


· Small group and/or individual sessions available including support of the emotional aspects of learning 

CPD [all forms of training and professional development required to meet diverse needs]

· Staff are trained in Deaf awareness training and in supporting an HI student in the classroom

· Training provided to staff around hearing impairment including specialist TA training opportunities


· Staff have training in differentiation of language


· Staff receive specialist training in the use of appropriate curriculum materials and delivery


· Staff are trained by a QTOD in using and checking any amplification equipment

Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Access to FM systems as appropriate and training provided in its use


· Acoustic treatment to classrooms 

· CYP are supported in managing their own amplification


· Maximum use should be made of equipment providing visual support including DVDs with subtitles, digital cameras and other ICT equipment


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Alternative approaches to communication may be used and are supported eg objects of reference, symbols, photographs, visual timetable, lip reading

· Ensure that the curriculum is adapted to


· Promote full participation


· Support hands on learning


· Promote independence skills


· Support social inclusion


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· All communication modes and devices are actively incorporated into planning for small group/short term interventions.


· Use of Braille, Moon and large print are provided as appropriate


· Specialist equipment to support these alternative modes are actively supported.
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with VI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Visual Impairment 


Systems [management processes used to ensure pupil progress]

· Analysis of the holistic pupil experience to inform school planning for teaching and learning

· Analysis of school timetable to identify potential issues


· Consider the completion of the pre-assessment checklist together with parents


Responsibilities [post(s) holding accountability or designated responsibility for implementation]


· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Visual Impairment

· Senior Leadership, together with advice from a QTVI, identifies members of staff for appropriate training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· All schoolwork accessible electronically

· Generic equipment with access options eg: talking scales

·  Transitions within the school and to new schools are planned in advance and include input from the QTVI and the Mobility Officers as well as pre visits to new schools 

· Specialist advice is incorporated into planning for adaptations to the school environment, differentiation of the delivery of the curriculum and the format of information 


Provision [What adults provide in their teaching]

· Additional support available to enable access to the curriculum and full participation in learning activities

· Use of small group work/individual sessions to develop eg use of vision, listening skills, social skills, self organisation and independence 

· Special arrangements are applied for internal/external learning assessment

· Opportunity to develop dictating skills, amanuensis, scribe 


· Touch typing programmes available 


· Individual audio recording


· Reformating of text to provide access via electronic means


CPD [all forms of training and professional development required to meet diverse needs]

· Follow the advice of Qualified Teacher for Visual Impairment in relation to training provided to staff for visual impairment

· Staff trained in Sighted Guide Technique to provide safe movement of CYP with VI


· Mobility officers provide traffic awareness training and independent travel training


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Access to additional adapted equipment and additional supportive software 


· Environment adapted to support independent access to all aspects of learning for pupils with VI


· Undertake risk assessment for practical subjects, sports, unstructured time and outside visits

· Follow the advice of QTVI on access to ICT


· Provision of a laptop or an appropriate computer


· Alternative access devices and software such as concept keyboards, Intellikeys 


· Video magnification system (CCTV)


· Appropriate classroom organization including, alternative labelling, high visibility playground equipment, adapted PE equipment 


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Follow the advice of QTVI on small group work and the development of pupil independence 

· Ensure that the curriculum is adapted to


· Promote full participation


· Support hands on learning


· Promote independence skills


· Support social inclusion


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· All communication modes and devices are actively incorporated into planning for small group/short term interventions.


· Use of Braille, Moon and large print are provided as appropriate


· Specialist equipment to support these alternative modes are actively supported.
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with MSI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Multi Sensory Impairment 


Systems [management processes used to ensure pupil progress]


· Robust analysis of accessibility and progress for pupils with Multi Sensory Impairment and consequent action to address the issues 


Responsibilities [post(s) holding accountability or designated responsibility for implementation]


· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Multi Sensory Impairment

· Senior Leaders ensure that skills developed through training are embedded in whole school practice.  This is evidenced through pupil outcomes

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Planning ensures optimum conditions to all school activities for pupils with MSI


· Positive role models of disability used within the curriculum


· Careful consideration of the requirements of homework activities


· Special arrangements applied for internal/external learning assessments


· Whole school approach to road safety awareness and stranger danger training is takes regard of CYP with sensory impairment


· MSI friendly school with an orderly approach to 


· the organisation of personal belongings


· movement around the building


· the organisation of lesson change


Provision [What adults provide in their teaching]


· Good clarity and contrast used in the preparation of classroom materials 


· Use of a clear font such as Arial on computers and interactive whiteboard


· Range of visual and tactile resources to support learning objectives


· Staff use a range of teaching and learning styles in the  presentation of curriculum including visual and tactile resources appropriate to CYP with MSI


· Opportunity to ensure that information has been correctly understood by CYP with MSI 


· Teacher uses a range of communication approaches in the presentation of the curriculum


· Teacher has regard to the range of communication modes used by CYP


· Variety of computer access devices eg roller ball, mini mouse, switches, keyboard commands and opportunities to build up keyboard familiarity


Variety of outputs eg print format, voice output


· CYP are encouraged to take responsibility and become independent learner


CPD [all forms of training and professional development required to meet diverse needs]


· Provision for disability awareness raising training with particular reference to the impact of multi sensory impairment

Environment [the equipment, physical resources and space required to accommodate diverse needs]


· Signage has good clarity and contrast


· Computer network used to enable curriculum access and supports accessibilities options

· Teaching areas provide optimum learning conditions eg good lighting, reduced glare, good listening conditions and sound field systems


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· School curriculum must include appropriate mobility training 


· Appropriate analysis of curriculum content to ensure learning goals are reached through the use of adapted curriculum materials, environment and information 


· large, clear print


· individual copies of books, 


· additional verbal explanations


· signing support


· appropriate positioning in class


· reduction in the number of examples needed to be completed


· extra time for internal and external tests


Communication [the adaptations and modifications that are required by adults to make learning accessible]


· Use of positive language to promote self esteem


· Use of a range of communication modes which are appropriate to engage the pupil including those with multi sensory impairment


· Support for a range of communication modes in the classroom situation.
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with HI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Hearing Impairment 


Systems [management processes used to ensure pupil progress]


· Robust analysis of accessibility and progress for pupils with Hearing Impairment and consequent action to address the issues 


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Hearing Impairment

· Senior Leaders ensure that skills developed through training are embedded in whole school practice.  This is evidenced through pupil outcomes


Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Planning demonstrates and reflects access to the learning environment, good progress and understand the needs of a CYP with HI eg additional curriculum, environment, road safety awareness, stranger danger, circle of friends reflect an understanding of the impact of HI


· Planning ensures optimum conditions to all school activities for pupils with HI


· Special arrangements applied for internal/external learning assessments


· Positive role models of disability used within the curriculum


· Careful consideration of the requirements of homework activities


Provision [What adults provide in their teaching]

· Teachers accommodate HI pupil’s preferred methods of communication in teaching and assessment 


· Considerations of the physical elements of task so as to focus on key concept/objective

· Peer support and sensitive grouping/pairing for a range of activities


· Alternatives modes of communication


· Pre-teaching of core vocabulary


· Modified or adapted materials to provide immediate access to learning activities 


CPD [all forms of training and professional development required to meet diverse needs]

· Training is provided for all staff to raise their awareness of the needs of pupils with HI in the learning environment

Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Consideration is given to good listening conditions for all children eg lowering ceilings, sound absorbent flooring, silent heating, lighting and AVA systems etc


· The use of hearing aids supplied by Health is supported


· CYP should be encouraged to develop positive attitudes towards amplification


· Staff are able to check the use of any amplification equipment 


· Use of Sound Field Systems are encouraged


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Curriculum delivery is pitched at appropriate language level and uses a range of communication approaches to take account of their HI

· Visual and written support is provided used to aid understanding 


· Key vocabulary is provided in advance


· Subtitles are used with DVD materials, if possible


· School staff have awareness of the effect of hearing loss on language development


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· Teachers have regard to the range of communication modes and language levels (pitch and tone of voice) to be used with CYP with HI


· Good reinforcement of pupil’s verbal contributions 


· CYP with HI are directed to task by using their first name 


· Regular checks on amplification equipment

· Checks are undertaken to ensure the information has been correctly understood by CYP with hearing impairment
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]


· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with VI 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Visual Impairment 


Systems [management processes used to ensure pupil progress]


· Robust analysis of accessibility and progress for pupils with Visual Impairment and consequent action to address the issues 


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Visual Impairment

· Senior Leaders ensure that skills developed through training are embedded in whole school practice.  This is evidenced through pupil outcomes

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Planning demonstrates and reflects access to the learning environment, good progress and understand the needs of a CYP with VI eg additional curriculum, environment, mobility and signage, road safety awareness, stranger danger, circle of friends reflect an understanding of the impact of VI


· Planning ensures optimum conditions to all school activities for pupils with VI


· Special arrangements applied for internal/external learning assessments


· Positive role models of disability used within the curriculum


· Careful consideration of the requirements of homework activities


Provision [What adults provide in their teaching]


· Teachers accommodate VI pupil’s preferred methods of recording/communication in teaching and assessment 


· Considerations of the physical elements of task so as to focus on key concept/objective

· Peer support and sensitive grouping/pairing for a range of activities


· Alternatives modes of writing


· Modified activities


· Modified or adapted materials to provide immediate access to learning activities 


CPD [all forms of training and professional development required to meet diverse needs]


· Provision for disability awareness raising training with particular reference to the impact of visual impairment

Environment [the equipment, physical resources and space required to accommodate diverse needs]


· School website and intranet fully accessible


· Use of generic accessibility options and a range of computer access devices eg switches, keyboard commands, high visibility keyboard, simple speech output devices, large monitor, appropriate font/colour


· Pupils have internet access with individual log-in linked to accessibility options


· Awareness of posture and seating


· Worksheets available electronically


· Access to the interactive whiteboard through separate monitor 


· Low tech equipment to support access eg desk slopes, task lighting, audio recording


· Use of a range of magnifiers (LVA)


· Whole school awareness of the importance of light control e.g. blinds, lighting stairwells, reducing glare, clearly signed routes, modified environment, marked steps, handrails and shaded areas in playground


· VI  friendly school including the orderly approach to organisation of personal belongings and movement around the school


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· Appropriate analysis of curriculum content to ensure learning goals are reached through the use of adapted curriculum materials, environment and information 


· large, clear print


· individual copies of books, 


· additional verbal explanations


· appropriate positioning in class


· reduction in the number of examples needed to be completed


· extra time for internal and external tests


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· Use of language which is appropriate to engage the pupil including those with visual impairment


· Support for a range of communication modes in the classroom situation.
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· The policy is evaluated regularly to assess effectiveness / impact on behaviour


· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services


Systems [management processes used to ensure pupil progress] 

· Regular reviews of progress to ensure that this remains adequate through the application of good teaching, appropriate intervention and creative solutions  informed by specialist advice, prior to consideration of further assessment processes including CAF and/or Statutory Assessment 

· Analysis of behaviour e.g. ABC charts to identify patterns 

· If indicated - Team Around the Child  which may involve:


· CAMHS professional


· Educational Psychologist


· Specialist teachers


· Social worker


· School nurse


· Paediatrician


· Therapist


· Police


· YOS worker


· ASBO Task group representative


· Special School/PRU


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight of impact of Behaviour Policy and data relating to the profile of emotional well being and behaviour as it impacts on all Equalities Groups


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to behaviour (Evaluation Schedule & supplementary guidance for inspectors)


· Senior Leadership identifies members of staff to complete enhanced level training if appropriate

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Teaching and Learning Policy to include whole system approaches such as


· Restorative approaches


· Solution focussed approaches


· Respect for whole school community’s views


· SEAL


· Provision for whole staff training to support Policy


· Pupil centred planning to ensure optimum engagement in learning  through developing and supporting social and independence skills


Provision [What adults provide in their teaching]

· A range of additional and different intervention / support programmes in liaison with external agency professionals, including outreach support from special schools


· A range of further assessments to identify underlying language / learning difficulties (link between behaviour and low literacy levels) 


· An individual education programme or pastoral support programme which may include one or more of the following

· Affective strategies and interventions to address social skills,  promote confidence, and build self-esteem


· Therapeutic approaches to support change


· Counselling programmes


· Mediation


· Family Group Conferencing


· Specific interventions to develop language and learning skills


· Identification of a mentor/advocate within the school


· Identification of support network within the community context, including mentoring


CPD [all forms of training and professional development required to meet diverse needs]

· Staff training to deliver a range of outcome focussed interventions to support social and emotional aspects of learning e.g. Circle Time, approaches to develop resilience and empathy etc


· Whole school supportive approach to workforce development facilitating the implementation and evaluation agreed strategies


· Training arranged for whole school on approaches for de-escalating, managing and addressing challenging behaviour safely


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Organisational / environmental changes -  e.g.  designated  with few distractions ; small group working


· Different arrangements – e.g. on site longer term time out facility but with the aim of re-integration


· Timetable planning to provide alternative learning situations eg work station


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Maximise opportunities presented through whole class and where appropriate in small group activities available in school to develop:


· A sense of belonging


· Self esteem


· Communication skills


· Listening skills


· Literacy


· Numeracy


· IT skills


· Social and emotional aspects of learning


· Self-awareness


· Self-organisation and independence


· Opportunities for taking responsibility


· Opportunities to take on a role outside of current experience

Communication [the adaptations and modifications that are required by adults to make learning accessible]

· Use of positive language to promote self esteem


· Use of tone of voice to deescalate situations


· Use of language which is appropriate to engage the pupil at their level of understanding


· Awareness of subliminal messages conveyed through body language and posture


· Use of quality listening to manage interaction and engagement.



_1361626298.doc
Quality First Teaching for C & I need 


Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with communication and interaction needs 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Communication and Interaction


Systems [management processes used to ensure pupil progress]

· Robust analysis of accessibility and progress for pupils with Communication and Interaction needs and consequent action to address the issues 


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility and progress for pupils with Communication and Interaction needs.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Communication and Interaction needs.


· Senior Leaders ensure that skills developed through training are embedded in whole school practice.  This is evidenced through pupil outcomes


Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Leadership of school focused on enhancing the schools resources to meet the needs of children & young people with communication and interaction difficulties. This could include staffing, accommodation and equipment.


· Senior Leadership Team ensures that vulnerable children and young people are identified for transition planning and that processes are commenced early to support the process.

·  Analysis of data for pupils with C&I needs informs whole school planning eg Analysis of data from speech/ language link

· Special arrangements applied for internal/external learning assessments


· Positive role models of learning disability used within the curriculum


· Careful consideration of the requirements of homework activities


Provision [What adults provide in their teaching]

· School staff ensure that children and young people  have an  awareness of a range of strategies for effective communication

· Alternative recording methods


· General ICT access with appropriate software


· Differentiated activities


· Availability and planned use of supportive software e.g. Clicker 5


· Analysis of curriculum content to plan appropriate differentiation


· Pupil’s preferred methods of recording/communication used for teaching and assessment 


· Focus on key concept/objective


· Peer support and sensitive grouping/pairing for practical activities


· Ensure opportunities for success


· Any worksheets should be simple and clearly laid out


· Provide spellings of all new subject specific words


CPD [all forms of training and professional development required to meet diverse needs]

· Dedicated time for whole school training (basic awareness training) including a rolling program for induction.


· All staff will have used the IDP audit tool for ASD and SLCN. Those with need for further training have been identified through ongoing pupil progress review. Targets agreed through performance management that will result in training being accessed and implemented.


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· To reduce barriers to learning for children and young people with communication and interaction needs through the provision of an appropriate learning environment 

· calm area/ haven


· differentiated visual support


· effective use of resources


· work stations

Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· The curriculum to contain approaches that support the development of social communication skills eg 


· Language for Learning


· Incorporating the national  guidance for Speaking and Listening


· SEAL


· Buddy system

· Circle of friends

Communication [the adaptations and modifications that are required by adults to make learning accessible]

· School ensure that there is an effective communication system so that there is a whole school raising the awareness of the needs children for all staff.   For instance, the appropriate language, modes of communication and emphasis for children with a range of needs or conditions including ASD, Aspergers, semantic-pragmatic disorder, language delay etc

· Use the appropriate language relative to need to explain concepts 


· Employ appropriate techniques to ensure that all CYP understand the delivery of key concepts, instructions and learning points 


· Teachers should identify the information carrying words that are important for communicating key concepts 


· Some verbal communication may need to include visual prompts 
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Accessibility to environment, curriculum and information is integral to all school policies which are developed in consultation and shared  with staff, pupils, parents, governors which is annually evaluated to assess effectiveness 


· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Communication and Interaction


Systems [management processes used to ensure pupil progress]

· Regular reviews of progress to ensure that this remains adequate through the application of good teaching, appropriate intervention and creative solutions  informed by specialist advice, prior to consideration of further assessment processes including CAF and/or Statutory Assessment 

· If indicated - Team Around the Child  which may involve:


· CAMHS professional


· Educational Psychologist


· Specialist teachers


· Social worker


· School nurse


· Paediatrician


· Speech and Language Therapist


· Occupational Therapist


· Special School

Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility and progress for pupils with Communication and Interaction needs.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Communication and Interaction needs

· Senior Leadership identifies members of staff to complete enhanced training e.g. Stage 3 County ASD and SLCN accredited training and support this through school development planning. 


Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Planning ensures access to extra curricular activities and events for all pupils 


· Pupil centred planning to ensure optimum engagement in learning  through developing and supporting social and independence skills


Provision [What adults provide in their teaching]

· Individualised intensive interventions to address additional long term learning and skill development consistent with needs relating to communication and interaction which are unique to a particular pupil e.g. individual workstation 


· Consideration given to the allocation of staff time for planning and preparation of resources.  


· Individualised programmes for pupils are planned and differentiated by the class/subject teacher following specialist advice


· Support available to implement individual therapy programme to address language skills as advised by therapists.


CPD [all forms of training and professional development required to meet diverse needs]

· Training for specific Communication and Interaction Needs e.g.Stage 3 (Post Grad) for ASD and SLCN


· Staff have good ICT skills for specific software


· Staff have a good understanding of the individual CYP needs


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Follow the advice of specialist on adaptation to environment 


· Organisational / environmental changes -  e.g.  designated  working with few distractions ; small group working


· Different arrangements – e.g. on site / off site longer term facility to provide personalised learning opportunity


· Timetable planning to provide specific intervention such as TEACCH 

Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· An individual education programme may include one or more of the following;


· Use of specialised hardware and software 


· Keyboarding skills


· Highly differentiated literacy and numeracy programmes at an appropriate developmental level


· Personal care and independence skills 

· Highly differentiated speaking and listening skills programme


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· A personalised approach to individual communication modes are actively supported and developed through specific interventions, such as TEACCH
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 Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with BESD 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services


Systems [management processes used to ensure pupil progress]

· Robust analysis of accessibility and progress for pupils with BESD difficulties and consequent action to address the issues 


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight of impact of Behaviour Policy and data relating to the profile of emotional well being and behaviour as it impacts on all Equalities Groups


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to behaviour (Evaluation Schedule & supplementary guidance for inspectors)


· Senior Leaders ensure that skills developed through training are embedded in whole school practice.  This is evidenced through pupil outcomes


Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Teaching and Learning Policy to include whole system approaches such as


· Restorative approaches


· Solution focussed approaches


· Respect for whole school community’s views


· SEAL


· Provision for whole staff training to support Policy


· Pupil centred planning to ensure optimum engagement in learning  through developing and supporting social and independence skills


Provision [What adults provide in their teaching]


· Regular monitoring of Involvement and Engagement e.g. use of Leuven scales 


· A range of additional activities   - e.g. circle time; social skills, buddies, talk partners etc 


· ‘Time-out’ facility – short –term measure with the aim of returning to class – evaluated to assess effectiveness 


CPD [all forms of training and professional development required to meet diverse needs]

· Induction programme for new staff  - to cover all points in the sections above and below

· All staff will have used the IDP audit tool for BESD and SLCN. Those with need for further training have been identified through ongoing pupil progress review. Targets agreed through performance management that will result in training being accessed and implemented.

Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Access to differentiated learning environments that supports de-escalation strategies


· Promote opportunities for the development of social interaction skills throughout the school day


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Multi sensory approaches e.g. visual prompts


· Alternatives to writing


· Special arrangements applied for internal/external learning assessments when there are additional learning needs identified.


· Use of SEAL or similar approaches.


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· Use of positive language to promote self esteem


· Use of tone of voice to deescalate situations


· Use of language which is appropriate to engage the pupil at their level of understanding


· Awareness of subliminal messages conveyed through body language and posture


· Use of quality listening to manage interaction and engagement.
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Accessibility to environment, curriculum and information is integral to all school policies which are developed in consultation and shared  with staff, pupils, parents, governors which is annually evaluated to assess effectiveness 


· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Communication and Interaction


Systems [management processes used to ensure pupil progress]

· Analysis of the holistic pupil experience to inform school planning for teaching and learning

· Analysis of school timetable to identify potential issues


· Consider the completion of the pre-assessment checklist together with parents


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility and progress for pupils with Communication and Interaction needs.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Communication and Interaction needs.

· Senior Leadership identifies members of staff for enhanced training e.g. Stage 2 County ASD and SLCN accredited training and support this through school development planning. 


Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Teaching and learning styles incorporate a school approach to support the full range of communication and interaction needs 

· Provision for whole staff training to support targeted interventions


Provision [What adults provide in their teaching]

· Provide a range of materials to support and develop literacy skills 


· Provide specific software to underpin learning e.g Communicate in Print and Kar2ouche


· Sensitive use of additional adult to 


· Promote participation and independence 


· Support multi-sensory learning


· Promote independence skills


· Act as scribe/reader in class or in test situations


· Support social inclusion


· Support work experience

· Chunk instructions into small steps


· Maximise opportunities to develop receptive language, expressive language and social communication skills presented through small group activities to develop: 


· Social and emotional aspects of learning 


· Self-awareness


· Self-organisation and independence


· Communication skills


· Listening skills


CPD [all forms of training and professional development required to meet diverse needs]

· One or more members of staff trained to ASD and SLCN  Stage 2 Accredited level 


· Staff have good ICT skills for specific software


· Staff have a good understanding of the individual CYP needs


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Access to additional equipment e.g. word-processors, laptops and dictaphones


· Access to additional supportive software e.g word prediction, write on-line, Clicker 5, Inspiration/kidspiration


· Carefully consider adjustments to classroom environment e.g. CYP may need to sit at the front of the class or away from distractions


· Organisational / environmental changes -  e.g.  designated  working with few distractions ; small group working


· Time out facility short term measure with the aim of returning to class


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Ensure that the curriculum is adapted to


· Promote full participation


· Support hands on learning


· Promote independence skills


· Support social inclusion


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· All communication modes are actively incorporated into planning for small group/short term interventions e.g. PECS
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Accessibility to environment, curriculum and information is integral to all school policies which are developed in consultation and shared  with staff, pupils, parents, governors which is annually evaluated to assess effectiveness 


· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Cognition and Learning


Systems [management processes used to ensure pupil progress]

· Analysis of the holistic pupil experience to inform school planning for teaching and learning

· Analysis of school timetable to identify potential issues


· Consider the completion of the pre-assessment checklist together with parents


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility and progress for pupils with Cognition and Learning difficulties.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Cognition and Learning difficulties.


· Senior Leadership identifies members of staff for enhanced training e.g. Dyslexia core training and support this through school development planning

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Teaching and learning styles incorporate a school approach to support the full range of learning difficulties 

· Provision for whole staff training to support targeted interventions


· Pupil centred planning to ensure optimum engagement in learning  through developing and supporting social and independence skills


Provision [What adults provide in their teaching]

· Provide dictionaries, ACE dictionary, thesaurus, writing frames, handwriting guides, concrete resources e.g cubes, magnetic letters, numicon


· Provide differentiated books and text


· Provide specific software to underpin learning e.g synthetic phonemes programmes like ‘Nessy’, Wordshark and Numbershark


· Sensitive use of additional adult to 


· Promote participation and independence 


· Support multi-sensory learning


· Promote independence skills


· Act as scribe/reader in class or in test situations


· Support social inclusion


· Support work experience

· Chunk instructions into small steps


· Maximise opportunities presented through small group activities available in school to develop 


· Literacy e.g. Reading Recovery, ALS, Phone-Graphix, SoundsWrite, Read Write inc


· Numeracy e.g. Springboard Maths


· Social and emotional aspects of learning 


· Self-awareness


· Self-organisation and independence


· Communication skills


· Gross and fine motor skills


· Listening skills


CPD [all forms of training and professional development required to meet diverse needs]

· One or more members of staff trained to Dyslexia Core level


· Staff have good ICT skills for specific software


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Access to additional equipment e.g. word-processors, laptops and Dictaphones


· Access to additional supportive software e.g word prediction, write on-line, Clicker 5, Inspiration/kidspiration


· Carefully consider adjustments to classroom environment e.g. CYP may need to sit at the front of the class or away from distractions


· Adapted equipment e.g desk slopes posture pack, move ’n’ sit cushions


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· Ensure that the curriculum is adapted to


· Promote full participation


· Support hands on learning


· Promote independence skills


· Support social inclusion


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· All communication modes are actively incorporated into planning for small group/short term interventions.
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Accessibility to environment, curriculum and information is integral to all school policies which are developed in consultation and shared  with staff, pupils, parents, governors which is annually evaluated to assess effectiveness 


· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Cognition and Learning


Systems [management processes used to ensure pupil progress]

· Regular reviews of progress to ensure that this remains adequate through the application of good teaching, appropriate intervention and creative solutions  informed by specialist advice, prior to consideration of further assessment processes including CAF and/or Statutory Assessment 

· If indicated - Team Around the Child  which may involve:


· CAMHS professional


· Educational Psychologist


· Specialist teachers


· Social worker


· School nurse


· Paediatrician


· Therapist


· Special School

Responsibilities [post(s) holding accountability or designated responsibility for implementation]


· The senior leadership team has a responsibility / oversight for full accessibility and progress for pupils with Cognition and Learning difficulties.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Cognition and Learning difficulties.


· Senior Leadership identifies members of staff to complete enhanced training e.g. Training for specific cognition and learning needs e.g. Downs Syndrome and Dyslexia Stage 3 Training and support this through school development planning. 

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]

· Planning ensures access to extra curricular activities and events for all pupils 


Provision [What adults provide in their teaching]

· Individualised intensive interventions to address additional long term learning and skill development consistent with needs relating to cognition and learning which are unique to a particular pupil e.g. individual workstation 


· Consideration given to the allocation of staff time for planning and preparation of resources.  


· Individualised programmes for pupils are planned and differentiated by the class/subject teacher following specialist advice


· Support available to implement individual therapy programme to address coordination/sensory modulation difficulties as advised by therapists.


.

CPD [all forms of training and professional development required to meet diverse needs]

· Training for specific cognition and learning needs e.g. Downs Syndrome and Dyslexia Stage 3 Training


Environment [the equipment, physical resources and space required to accommodate diverse needs]

· Follow the advice of specialist on adaptation to environment 


· Organisational / environmental changes -  e.g.  designated  working with few distractions ; small group working


· Flexible arrangements – e.g. on site / off site longer term facility to provide personalized learning opportunity Can be commissioned by the school which retains responsibility for quality, safeguarding and outcomes


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]

· An individual education programme may include on e or more of the following;


· Use of specialised hardware and software 


· Keyboarding skills


· Highly differentiated literacy and numeracy programmes at an appropriate developmental level


· Personal care and independence skills 


Communication [the adaptations and modifications that are required by adults to make learning accessible]

· Individual communication modes (eg PECs, signing, symbols etc) are actively supported and developed 
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Policy Development [whole school policy, compliant with legislation and reflecting Kent guidance]

· Teaching and Learning Policy reflects the approaches required to ensure access to the learning environment for CYP with cognition and learning difficulties 

· The policy should acknowledge exceptions and is differentiated ( e.g. to ensure compliance with Equalities Legislation) and comply with current, relevant universal processes, e.g. use of CAF and access routes to specialist services and takes account of DfE and Kent guidance specific to Cognition and Learning


Systems [management processes used to ensure pupil progress]


· Robust analysis of accessibility and progress for pupils with Cognition and Learning difficulties including those with dyslexia and consequent action to address the issues 


Responsibilities [post(s) holding accountability or designated responsibility for implementation]

· The senior leadership team has a responsibility / oversight for full accessibility and progress for pupils with Cognition and Learning difficulties.


· There are clear communication pathways about the implementation of policy, practice and review with staff, parents and children and young people


· All staff are familiar with key requirements of the SEN Code of Practice; CAF process; Equality Legislation; Ofsted expectations in relation to pupils with Cognition and Learning difficulties.

· Senior Leaders ensure that skills developed through training are embedded in whole school practice.  This is evidenced through pupil outcomes

Whole School Planning [SLT undertakes and communicates whole school adjustments to accommodate CYP with diverse needs]


· Special arrangements applied for internal/external learning assessments


· Planning ensures optimum conditions to all school activities for pupils with C&L difficulties


· The school ethos promotes a positive regard for individual difference in the way that they learn and socialize including CYP with learning difficulty and/or disability 

· Careful consideration of the requirements of homework activities


Provision [What adults provide in their teaching]


· Alternative recording methods


· General ICT access with appropriate software


· Differentiated activities


· Availability and planned use of supportive software e.g. Clicker 5


· Analysis of curriculum content to plan appropriate differentiation


· Pupil’s preferred methods of recording/communication used for teaching and assessment 


· Focus on key concept/objective


· Peer support and sensitive grouping/pairing for practical activities


· Ensure opportunities for success


· Any worksheets should be simple and clearly laid out


· Provide spellings of all new subject specific words



CPD [all forms of training and professional development required to meet diverse needs]


· Staff have access to awareness raising training for aspects of the difficulty e.g. Dyslexia P Levels including moderation, individualised assessment and appropriate range of accreditation

· Staff access training provided by Health Service Therapists and implement programmes provided using a recognized universal programme i.e. Beam or other health agreed programme

Environment [the equipment, physical resources and space required to accommodate diverse needs]


· Learning environment and structure that incorporates visual, auditory and kinesthetic elements, providing for smaller group and individual teaching


· Adapted general classroom equipment – scissors, pencil grips


· Work banks, number lines, subject and topic specific words


· Visual timetable, ‘Active Listening’ cues, labeled environment at appropriate visual recognition level


Curriculum [the planned programme of teaching and learning which includes adapted National Curriculum and any independence/mobility/sensory programmes]


· Multi sensory approaches e.g. visual prompts


· Alternatives to writing


· Special arrangements applied for internal/external learning assessments when there are additional learning needs identified.


Communication [the adaptations and modifications that are required by adults to make learning accessible]


· Use simplified language to explain concepts 


· Ensure all CYP understands by asking open ended questions


· Be very clear about what are the important points/key concepts 


· Provide visual support to all oral information 



