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App 1.
Description of definitions and legal duties
There is a legal requirement for schools to have a Race Equality Action Plan, Disability Equality Scheme and Gender Equality Scheme. The school’s SES meets this specific requirement. The following definitions and legal duties describe the school’s understanding of legislation prior to and including the Equality Act 2010 in relation to the protected characteristics:
App 1.1 Definitions relating to the Equality Act 2010

The following definitions are some of the more common terms relevant to schools or the particular provisions of the Act:

Discrimination:

Unlawful discrimination is defined in the Act as:

· Direct discrimination (including discrimination based on perception or association).

· Indirect discrimination.

· Discrimination arising from disability.

· Failure to make reasonable adjustments (for disabled people).
Direct discrimination occurs when you treat a pupil less favourably than you treat (or would treat) another pupil because of a protected characteristic. So a very basic example would be refusing to admit a child to a school as a pupil because of their race, for example because they are Roma. It is not possible to justify direct discrimination, so it will always be unlawful. There are however exceptions to the schools provisions that allow, for example, single-sex schools to only admit pupils of one sex without this being unlawful direct discrimination. 
In order for someone to show that they have been directly discriminated against, they must compare what has happened to them to the treatment a person without their protected characteristic is receiving or would receive. So a gay pupil cannot claim that excluding them for fighting is direct discrimination on grounds of sexual orientation unless they can show that a heterosexual or bisexual pupil would not be excluded for fighting. A pupil does not need to find an actual person to compare their treatment with but can rely on a hypothetical person if they can show there is evidence that such a person would be treated differently. 
There is no need for someone claiming direct discrimination because of racial segregation or pregnancy or maternity to find a person to compare themselves to: 
· Racial segregation is deliberately separating people by race or colour or ethnic or national origin and will always be unlawful direct discrimination.

· To claim pregnancy or maternity discrimination a female pupil must show that she has been treated unfavourably because of her pregnancy or maternity and does not have to compare her treatment to the treatment of someone who was not pregnant or a new mother.

It is not direct discrimination against a male pupil to offer a female pupil special treatment in connection with her pregnancy or childbirth. 

It is not direct discrimination against a non-disabled pupil to treat a disabled pupil more favourably.
Indirect discrimination occurs when you apply a provision, criterion or practice (PCP) in the same way for all pupils or a particular pupil group, but this has the effect of putting pupils sharing a protected characteristic within the general student group at a particular disadvantage. It doesn’t matter that you did not intend to disadvantage the pupils with a particular protected characteristic in this way. What does matter is whether your action does or would disadvantage such pupils compared with pupils who do not share that characteristic.  
‘Disadvantage’ is not defined in the Act but a rule of thumb is that a reasonable person would consider that disadvantage has occurred. It can take many different forms, such as denial of an opportunity or choice, deterrence, rejection or exclusion. Indirect discrimination will occur if the following four conditions are met: 
1. You apply (or would apply) the provision, criterion or practice equally to all relevant pupils, including a particular pupil with a protected characteristic, and

2. The provision, criterion or practice puts or would put pupils sharing a protected characteristic at a particular disadvantage compared to relevant pupils who do not share that characteristic, and

3. The provision, criteria, practice or rule puts or would put the particular pupil at that disadvantage, and

4. You cannot show that the provision, criteria of practice is justified as a ‘proportionate means of achieving a legitimate aim’. 

Positive Action: 

Pupils with protected characteristics may be disadvantaged for social or economic reasons or for reasons to do with past or present discrimination. The Act contains provisions which enable schools to take action to tackle the particular disadvantage, different needs or disproportionately low participation of a particular pupil group, provided certain conditions are met.  

These are known as the positive action provisions and allow (but do not require) schools to take proportionate action to address the disadvantage faced by particular groups of pupils. Such action could include targeted provision, resources or putting in place additional or bespoke provision to benefit a particular disadvantaged pupil group.

Positive action is intended to be a measure that will allow schools to provide additional benefits to some pupils to address disadvantage and is not the same as positive discrimination. Positive discrimination would be providing preferential treatment for a particular disadvantaged pupil group that exceeded the positive action conditions. It is never unlawful to treat disabled pupils (or applicants) more favourably than non-disabled pupils (or applicants). That is, a school is permitted to positively discriminate in favour of disabled pupils (applicants).
‘Proportionate means of achieving a legitimate aim’: 
To be legitimate the aim of the provision, criterion or practice must be legal and non-discriminatory and represent a real objective consideration. In the context of school education, examples of legitimate aims might include:
· Maintaining academic and other standards.

· Ensuring the health and safety and welfare of pupils. 
Even if the aim is legitimate the means of achieving it must be proportionate. Proportionate means ‘appropriate and necessary’, but ‘necessary’ does not mean that the provision, criterion or practice is the only possible way of achieving the legitimate aim.  Although the financial cost of using a less discriminatory approach cannot, by itself, provide a justification, cost can be taken into account as part of the school’s justification, if there are other good reasons for adopting the chosen practice. The more serious the disadvantage caused by the discriminatory provision, criterion or practice, the more convincing the justification must be.  In a case involving disability, if you have not complied with your duty to make relevant reasonable adjustments it will be difficult for you to show that the treatment was proportionate.

Protected Characteristics:

The Act protects people from discrimination and harassment based on the following ‘protected characteristics’: 

· Age

· Disability.

· Gender reassignment.
· Marriage and civil partnership
· Pregnancy and maternity.

· Race.

· Religion or belief.

· Sex.

· Sexual orientation.

Age and being married or in a civil partnership are NOT protected characteristics for the schools provisions.
The categories of people covered by the schools provisions are:
· Prospective pupils (in relation to admissions arrangements).

· Pupils at the school (including those absent or temporarily excluded).

· Former pupils (if there is a continuing relationship based on them having been a pupil at the school).

Provision, criterion or practice (PCP):

These are not defined in the Act but can be interpreted widely and include: 
· arrangements (for example, for deciding who to admit or in preparing for a school trip) 

· the way that education, or access to any benefit, service or facility is offered or provided  

· one-off decisions

· proposals or directions to do something in a particular way.  
They may be written out formally or they may just have developed as the school worked out the best way of achieving what it wanted to do.
Public sector equality duties:

These give public bodies, including maintained schools, Academies and Pupil Referral Units, legal responsibilities to demonstrate that they are taking action on equality in policymaking, the delivery of services and public sector employment.  The duties require public bodies to take steps not just to eliminate unlawful discrimination and harassment, but also to actively promote equality.
The purpose of the equality duties is not to be process driven and bureaucratic but rather to offer an outcome-based method of ensuring that schools are best meeting the needs of all their pupils. The duties provide a framework to help schools tackle persistent and long-standing issues of disadvantage, such as underachievement of boys from certain ethnic groups, gender stereotyping in subject choice and bullying of disabled young people. They also provide a strategic and systematic means of tackling major entrenched disadvantage across the sector.

Reasonable adjustment duty:

Schools are required to take reasonable steps to avoid substantial disadvantage where a provision, criterion or practice puts disabled pupils at a substantial disadvantage. This duty is owed to existing pupils, applicants and, in limited circumstances, to disabled former pupils in relation to the following areas:
· deciding who is offered admission as a pupil

· the provision of education

· access to any benefit, service or facility.
Schools cannot justify a failure to make a reasonable adjustment; where the duty arises, the issue will be whether or not an adjustment is ‘reasonable’ and this is an objective question for the tribunals to ultimately determine. 
The duty is an anticipatory and continuing one that schools owe to disabled pupils generally, regardless of whether it is known that a particular pupil is disabled or whether there are currently any disabled pupils. By anticipating the need for an adjustment schools are best placed to help disabled pupils who come to the school. Schools are not expected to anticipate the needs of every prospective pupil but they are required to think about and take reasonable and proportionate steps to overcome barriers that may impede pupils with different kinds of disabilities. For example, while it may be appropriate to provide large print for a pupil with a visual impairment, it might not be reasonable to be expected to have Braille devices standing ready. 
Socio-economic duty:

A public sector duty applying to ‘authorities’ who, when making decisions of a strategic nature, must consider how to reduce the inequality of outcomes resulting from socio-economic disadvantage.
App 1.2  Legislation relating to the Protected Characteristics
App 1.2.1 Age
Duties under the Employment Equality (Age) Regulations 2006 apply to schools only as employers, with a duty to eliminate disadvantage, intimidation and victimization on the basis of age.

The Regulations prohibit age discrimination in terms of recruitment, promotion and training and:

· set a default retirement age of 65.  Retirement ages below the default retirement age will need to be objectively justified or changed

· introduce a new right for employee to request working beyond retirement age and a duty on employers to consider that request

· introduce a new requirement on employers to give at least 6 months notice to employees about their intended retirement date

· allow pay and non-pay benefits to continue which depend on length of service requirements of 5 years or less or which recognise and reward loyalty and experience

· provide exemptions for many age-based rules in occupational pension schemes; and 

· remove the upper age limit for unfair dismissal and redundancy rights, giving older workers the same rights to claim unfair dismissal or receive a redundancy payment as younger workers.
Under the Equality Act 2010 age is not a protected characteristic for schools
App 1.2.2 Disability 

Duties under Part 5A of the DDA 2005 require the governing body to:
· promote equality of opportunity for disabled people: pupils, staff, parents, carers and other people who use the school or may wish to; and 

· prepare and publish a disability equality scheme to show how they will meet these duties.

Parts 2, 3 and 4 of the DDA 2005 apply to different aspects of the school’s operation: to employment, to the provision of services and to education.  The Disability Equality Duty brings together schools responsibilities under Parts 2, 3 and 4 and the school’s scheme shows how the school is meeting its general duty to promote disability equality through:

· promoting equality of opportunity between disabled people and others;

· eliminating discrimination that is unlawful under the DDA;
· eliminating harassment related to disability;
· promoting positive attitudes towards disabled people;
· encouraging participation of disabled people in public life;
· taking steps to meet disabled people’s needs, even if this requires more favourable treatment.
Duties in Part 4 of the DDA 1995 require the governing body to plan (The Schools Accessibility Plan) to increase access to education for disabled pupils in 3 ways:
· increasing the extent to which disabled pupils can participate in the school curriculum;

· improving the environment of the school to increase the extent to which disabled pupils can take advantage of education and associated services;

· improving the delivery to disabled pupils of information, which is provided in writing for pupils who are not disabled.

The governing body uses the Disability Discrimination Act 2005 definition of disability to respond to the different needs of disabled people. 

Definition of disability
The DDA defines a disabled person as someone who has, ‘A physical or mental impairment which has a substantial and long-term adverse effect on his or her ability to carry out normal day-to-day activities.’ 

Definition of the terms:

· ‘physical impairment’ includes sensory impairments;

· ‘mental impairment’ includes learning difficulties and an impairment resulting from or consisting of a mental illness;

· ‘substantial’ means ‘more than minor or trivial’; and

· ‘long-term’ is defined as 12 months or more.

The definition includes a wide range of impairments, including hidden impairments such as dyslexia, autism, speech and language impairments, Attention Deficit Hyperactivity Disorder (ADHD).  These are all likely to amount to a disability, but only if the effect on the person’s ability to carry out normal day-to-day activities is substantial and long-term, as defined above.  
The effect on normal day-to-day activities is on one or more of the following:

· mobility
· manual dexterity
· physical co-ordination
· continence
· ability to lift, carry or otherwise move everyday objects
· speech, hearing or eyesight
· memory or ability to concentrate, learn or understand
· perception of risk of physical danger.

Some people are automatically covered by the definition: those with cancer, multiple sclerosis, HIV infection or a severe disfigurement.  There are special provisions for people with progressive or recurring conditions.

App 1.2.3 Gender Reassignment 
Duties under the Sex Discrimination (Gender Reassignment) Regs 1999 and the Gender Recognition Act 2004 require the governing body to eliminate unlawful discrimination and promote equal opportunity in the employment of staff. 
Gender reassignment is a personal process (rather than a medical process) which involves a person expressing their gender in a way that differs from or is inconsistent with the physical sex they were born with. This personal process may include undergoing medical procedures or, as is more likely for school pupils, it may simply include choosing to dress in a different way as part of the personal process of change.  
A person will be protected because of gender reassignment where they: 
· make their intention known to someone – it does not matter who this is, whether it is someone at school or at home or someone like a doctor: 
· once they have proposed to undergo gender reassignment they are protected, even if they take no further steps or they decide to stop later on

· they do not have to have reached an irrevocable decision that they will undergo gender reassignment, but as soon as there is a manifestation of this intention they are protected 

· start or continue to dress, behave or live (full-time or part-time) according to the gender they identify with as a person

· undergo treatment related to gender reassignment, such as  surgery or hormone therapy, or

· have received gender recognition under the Gender Recognition Act 2004. 

It does not matter which of these applies to a person for them to be protected because of the characteristic of gender reassignment.

The term ‘transsexual person’ refers to someone who has the protected characteristic of gender reassignment.

App 1.2.4 Marriage and Civil Partnership

Under the Equality Act 2010, marriage and civil partnership are protected against both direct and indirect discrimination. This applies to schools as employers but not in relation to pupils.
App 1.2.5 Pregnancy and Maternity
Under the Equality Act 2010 It is discrimination to treat a woman (including a female pupil of any age) less favourably because she is or has been pregnant, has given birth in the last 26 weeks or is breastfeeding a baby who is 26 weeks or younger.

It is direct sex discrimination to treat a woman (including a female pupil of any age) less favourably because she is breastfeeding a child who is more than 26 weeks old. 

App 1.2.6 Race
Duties under the Race Relations (Amendment) Act 2000 require the governing body to:  

· eliminate unlawful discrimination; 

· promote equality of opportunity; 

· promote good relations between people of different racial groups.
To meet this requirement the governing body carries out its duty through the SLT to:
· produce a written race equality policy (which may now be incorporated into a single equality scheme) identifying action to be taken to tackle discrimination and promote equality and good race relations across school activity;
· assess and monitor the impact of race equality policies on pupils, staff, and parents, in particular the attainment levels of pupils from different racial groups, and take such steps as are reasonably practical to publish the results of this monitoring annually; 

· record racist incidents and report them to the local authority on a regular basis. 

We use the online reporting form for any racial or bullying incidents that occur in the school. The reporting of racial incidents is a statutory requirement and completing the online survey throughout the year removes the need for the annual paper survey return:  (You will need to change this if you are continuing to use paper reporting) https://www.kent.gov.uk/af3/an/default.aspx/RenderForm/?F.Name=DdCBB4wy835  

App 1.2.7 Religion or Belief
Duties under the Equality Act 2006 require the governing body to eliminate unlawful discrimination and harassment on the grounds of religion or belief.

Definition: 'Religion' or 'belief' means any religion, religious belief or similar philosophical belief (including agnosticism, atheism and humanism). 
For a belief to be protected by the Equality Act:

· It must be genuinely held.  

· It must be a belief and not an opinion or viewpoint based on information available at the moment.

· It must be a belief as to a weighty and substantial aspect of human life and behaviour.

· It must attain a certain level of cogency, seriousness, cohesion and importance.

· It must be worthy of respect in a democratic society.

· It must be compatible with human dignity and not conflict with the fundamental rights of others.

The Employment Equality Regulations 2003 offered protection against discrimination on the grounds of religion or belief in the workplace. With the addition of the powers granted by the Equality Act 2006, it became unlawful (subject to certain exemptions) to discriminate on the grounds of religion or belief in the provision of goods, facilities and services, the disposal and management of premises, education and the exercise of public functions.
App 1.2.8 Sex (Gender)

Duties under the Equality Action 2006 require the governing body to:  
· eliminate unlawful discrimination and harassment on the grounds of sex; 

· promote equality of opportunity between women and men.

From 6 April 2007, the Equality Act 2006 requires the governing body to promote equality of opportunity between women and men (including boys and girls) and to publish a Gender Equality Scheme showing how the school intends to fulfil the general and specific duties. The Governing body must revise and review the plan every 3 years and report on progress annually.
App 1.2.9 Sexual Orientation
Duties under the Equality Act 2006 require the governing body to eliminate unlawful discrimination and harassment on the grounds of sexual orientation.
The Employment Equality (Sexual Orientation) Regulations 2003 offered protection against discrimination on the grounds of sexual orientation in the workplace. With the addition of powers introduced by the Equality Act 2006, it became unlawful (subject to certain exemptions) to discriminate on the grounds of sexual orientation in the provision of goods, facilities and services, the disposal and management of premises, education and the exercise of public functions.
App 2.
1 Table of legislation prior to Equality Act 2010
Prior to the Equality Act 2010 ‘protected characteristics’ were commonly called ‘strands’. Those affecting schools in the service of education are recorded in alphabetical order as follows:
	Equality Strand
	Legislation
	General Duty
	Specific duties

	ALL
	Human Rights Act (1998), Article 14: Rights … ‘without discrimination on any ground such as sex, race, colour, language, religion, political or other opinion, national or social origin, association with a national minority, property, birth or other status.
	N/A



	Disability
	Disability Discrimination Act 1995, as amended 

Special Educational Needs and Disability Act 2001 

Disability Discrimination Act 2005
	Eliminate discrimination

Promote equality of opportunity

Eliminate harassment

Promote positive attitudes

Encourage participation

More favourable treatment
	Disability Equality Scheme 

· Monitor implementation

· Assess impact

· 3 year review

· Report annually

SEN policy & Accessibility Plan

· Report annually 

	Gender (sex) and Gender Reassignment
	Equal Pay Act 1970

Sex Discrimination Act 1975, as amended 

Equality Act 2006 
Sex Discrimination (Gender Reassignment) Regs 1999
Gender Recognition Act 2004
	Eliminate discrimination

Promote equality of opportunity


	Gender equality scheme

· Monitor implementation

· Assess impact 

· 3 year review


	Race 
	Race Relations Act 1976, as amended 

Race Relations (Amendment) Act 2000
	Eliminate discrimination

Promote equality of opportunity

Promote good relations
	Race equality policy

· Monitor implementation

· Assess impact 

· 3 year review
Record incidents & report to LA

	Religion or belief
	Employment Equality (Religion or Belief) 
Regulations 2003, as amended 

Equality Act 2006
	Employ -ment & provision of goods & services including Education


	Eliminate discrimination on the basis of:

· less favourable treatment

· disadvantage

· any other detriment – including harassment
	None

	Sexual orientation
	Employment Equality (Sexual Orientation)
 Regulations 2003, as amended 
Equality Act 2006, Sect 81
	
	
	· 


App 2.
2  Table of legislation: Equality Act 2010
	Equality Area
	What is new?
	Requirements
	Application to schools

	Socio-economic disadvantage
	New public sector duty to consider socio-economic disadvantage when taking strategic decisions about how to exercise functions.

	· Have due regard to the desirability of exercising functions in a way that is designed to reduce the inequalities of outcome which result from socio-economic disadvantage. 
· Take into account guidance issued by ministers


	Schools as Public authorities
School Partner authorities



	Protected Characteristics: Age

Disability

Gender -reassignment

Marriage and civil partnership

Pregnancy and maternity

Race

Religion or belief

Sex

Sexual orientation


	A single public sector equality duty applying to all protected characteristics:

Specific changes offering greater protection from harassment and victimisation.

Positive action

Direct discrimination extended to disability

Indirect discrimination extended to disability and gender reassignment 

New protection from discrimination by association or perception


	Eliminate discrimination, harassment and victimisation
Advance equality of opportunity

Foster good relations

Victims now only need to show that they have been treated badly, rather than less favourably.
No requirement to take positive action. No restriction on treating disabled people more favourably. 

Extension of protection from discrimination based on association or perception to all protected characteristics
	Provision for Education (Part 6, Chapter 1)
Application of all characteristics as employer and provider of services. Age and Marriage and civil partnership excluded in relation to pupils.

	Sex 
	Pay gap information

	Requirement to publish information relating to pay of employees for the purpose of showing whether there are differences in the pay of male and female employees


	Only as employer of 250 or more employees


App 3. Links to other provisions, criteria & practices
Accessibility Plan: (indicate how your existing accessibility plan links to the SES. You could keep your accessibility plan, or a copy of it, with other equality action plans in Part D of your SES)
Anti-Bullying: The DCSF definition of bullying (contained in the 2007 Safe to Learn guidance) has been accepted by the LA and this school: “behaviour by an individual or group, usually repeated over time, that intentionally hurts an individual or group either physically or emotionally”

Kent policies, guidance and other important information relating to bullying:
http://www.kenttrustweb.org.uk/Children/bullying.cfm
The Kent model anti bullying policy for schools can be found at:

http://www.kenttrustweb.org.uk/UserFiles/CW/File/Childrens_Services/Healthy_Schools/PSHE/model_antibullying_policy_1008.doc
The link to the specific guidance on producing a separate school race equality policy and action plan

http://www.clusterweb.org.uk/UserFiles/CW/File/Policy/Equalities/Race/Policies/Race_Equality_in_Schools_0308.doc
The link to the specific guidance relating to managing racist incidents is:

http://www.kenttrustweb.org.uk/UserFiles/CW/File/Policy/Equalities/Race/Policies/Managing_Racial_Incidents_Policy_0308.doc
The link to specific guidance relating to homophobic bullying is: http://www.kenttrustweb.org.uk/UserFiles/CW/File/Policy/Equalities/Sexuality/Good_Practice_for_all_schools_on_tackling_homophobic_bullying.doc
(Add aspects relating to your own Anti-Bullying PCPs)
Community cohesion policy: The school has a duty to promote and enhance community cohesion (Education and Inspections Act 2006). Ofsted inspections include a judgement on this under Leadership and Management, where inspectors evaluate the school’s understanding of its community in local, national and global contexts, the schools planned actions and evaluation of impact, and the extent to which the school’s actions have positive impact on community cohesion. 
There are 3 areas where schools are expected to contribute to community cohesion. These are 1) Teaching, learning and the curriculum, 2) Equity and excellence and 3)Engagement and extended services. There are clear links with various equality strands. Ethnicity is considered a priority area in which a school’s effective promotion of equality and tackling of discrimination can enhance community cohesion but there are also links with the other equality strands. (Add aspects relating to your own Community Cohesion policy and plans)
http://www.kenttrustweb.org.uk/ask/ask8/ask8_whole_school_com_cohesion.cfm
Job descriptions: (have they been checked against the equality legislation)
Kent Children and Young People’s Plan 2008-2011: This SES is in line with the Kent CYPP with specific relevance to Priority 5 – Supporting vulnerable children improve their life chances, including improving the achievement and quality of life for young carers by implementing the Kent Young Carer Strategy outcomes 5A, 5B, 5C and 5D. (This will need updating in accordance with the KCYPP 2011-2014 when it is prublished)
Health and Safety: (indicate how your H&S policy and procedures link to the SES. There is likely to be a significant link relating to risk assessment procedures and DDA issues. An example of this is where schools undertake risk assessments relating to pupil behaviour. Where behaviour is a feature of a disability such as ADHD or ASD there is a need for school to consider the reasonable adjustments that can be expected in order to facilitate inclusive risk assessment, but you could cite your own examples).
Safeguarding Policy: (indicate how your existing safeguarding policy links to the SES)
SEN Policy: (indicate how your existing SEN policy links to the SES – there will be some direct links in relation to disability and vulnerable group identification and intervention through, for example, provision mapping. Don’t forget that any process being applied for the first time needs to be equality impact assessed before application)
Uniform Policy: (indicate how your existing uniform policy links to the SES –  Watkins-Singh (2008) case law)
Well-Being: This SES is a means of ensuring the promotion of well-being for all in the school community. (indicate how the SES links to the schools well-being PCPs)
(Others you will add?)
App 4. List of organisations and contact details
Community cohesion guidance: www.teachernet.gov.uk/wholeschool/communitycohesion.

DCSF SES 2009-2010 Update : http://www.dcsf.gov.uk/des/docs/SES%20UPDATE%202009-10.pdf
DDA information: www.dotheduty.org 
DfE Disability Toolkit: http://www.education.gov.uk/childrenandyoungpeople/specialeducationalneeds/a0065985/disability-toolkit
Equalities and Human Rights Commission: http://www.equalityhumanrights.com/
Government Equalities Office: http://www.equalities.gov.uk/
Kent LA Inclusion and Achievement Advisers (SSIP-SS): http://www.kenttrustweb.org.uk/ask8/ask8_inclusion_contact.cfm (will need updating to reflect latest role and title)
Religion, spirituality, faiths and beliefs in Kent : http://www.kenttrustweb.org.uk/ask8/ask8_whole_school_psd.cfm
Kent customer equalities impact assessment: http://www.clusterweb.org.uk/UserFiles/CW/File/Policy/Equalities/impact_assessment_tool.doc
Kent equalities information documents: http://www.kenttrustweb.org.uk/Policy/eq_keydocs.cfm
KCC Equality Strategy and  Policy : http://www.kent.gov.uk/your_council/priorities,_policies_and_plans/policies/equality_and_diversity.aspx
Looked After Children and Young People: http://www.teachernet.gov.uk/management/governors/lookedafterlearners/
Ofsted Inspection documents relating to equalities:

http://www.ofsted.gov.uk/Ofsted-home/Forms-and-guidance/Browse-all-by/Education-and-skills/Schools/Main-inspection-documents-for-inspectors

Racial and bullying Incidents on-line reporting Form
https://www.kent.gov.uk/af3/an/default.aspx/RenderForm/?F.Name=DdCBB4wy835  

School Guidance: www.teachernet.gov.uk/wholeschool/equality/
 (Add others and check that the links work before you publish)
App 5.
The SES process – organisation
(The organisational guidance below is written in the form of a summary of how your school went about the process – You may decide to adopt different processes or order, so ensure your report reflects that accurately) 
The documentation in our SES file is set out as indicated in the contents (page 2) of the SES. The sequence noted below and in the three year cycle is used as a basis for planning but we also maintain flexibility, in processes such as implementation and responsive impact assessment, in order to respond to the needs of our learning community and influences from outside the school. 
In order to ensure that our SES is implemented effectively we identify time frames and lead people. The identification of responsibility is reflected in job descriptions and the CPD, training and performance management processes.
Planned sequence:
· Initial training based on LA SES materials;

· SLT initial planning and 1st drafts of impact assessment screening, information gathering and action planning;
· Clarification and agreement of roles (especially who is going to do the monitoring and how);
· Gathering of information (including consultation with identified groups);
· Analysis of information including Overview of Outcomes;
· Planning of further impact assessment  including schedule of future impact assessment – dates logged;

· Identification and commissioning of working party;
· Further impact assessment screening and full impact assessments where indicated;
· Action planning over 1 and 3 years including review dates;
· Agreement and publication of the full SES;
· Implementing and monitoring (including further scheduled and responsive impact assessments);
· Annual review and report;
· Application of the year cycle over 3 years with additional 3rd year focus on review and report on progress over three years.

The 3 Year Cycle:


[image: image1]
SES Part B: Overview of Outcomes – introduction
1. The Overview of Outcomes for Vulnerable Groups document supports us in:

· evaluating the outcomes of groups of children and young people who are nationally and/or school identified as vulnerable to underachievement and discrimination; 
· identifying, through this analysis, areas for improvement in provision for those vulnerable groups;
· establishing a baseline of information from which to assess the impact, over time, of action taken to improve outcomes and provision for vulnerable groups;
· collating evaluative data summaries to inform self evaluation in relation to vulnerable groups.
2. The factors to be analysed and the range of vulnerable groups listed on the template are not exhaustive. The form is designed to enable us to add our own fields, (you might indicate here how you have done this) extending the analysis to cover other groups e.g. EAL, or dimensions of SEN, or extending the factors, for example, composition of the teaching and support staff. The group is always compared with those not identified in that particular group e.g. G&T and not G&T.

3. The outcomes represent an overview summary at a particular point in time. The outcome cell acts as a ‘front page’ behind which further analysis and information is available, for example, where attendance is an issue for a particular group, a breakdown of reasons for absence and actions taken to address the problem will provide a context.

4. It is important to indicate the date of the overview to enable future comparisons.  

5. When presenting or sharing the overview outcomes it is important to avoid the possible identification of individual children or young people. The information is not intended as something to be published in full for circulation, rather as a source of information to inform self–evaluation and to identify areas for improvement.

6. In considering the outcomes for all pupils in the school, the SLT considers the outcomes for minority ethnic groups as a whole and for each ethnic group.  National and LA monitoring of data indicates that some minority ethnic groups (e.g. Gypsy Roma, Bangladeshi) are achieving well below expectations for all children and this may be masked where there are small numbers of children or if the school sees minority ethnic children as one group.   Even if there is one child in the ethnic group it is important to give consideration to that child's attainment and consider this in relation to the performance of the ethnic group as a whole locally and nationally, as well as all pupils in the school.
App 6.2
SES Part B: Overview of Outcomes – template
	(Name of School) Single Equality Scheme: Overview of Outcomes for Vulnerable Groups

	Date:   
	All Pupils
	Boy
	Girl
	White British
	Ethnic Minority Groups
	No SEN 
and/or disability
	SEN
 and/or Disability
	Not FSM
	FSM
	Not LAC
	LAC
	Not G&T
	G&T
	Not Field
	Field

	PUPIL OUTCOMES

	% of whole cohort
	100
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Attainment Threshold benchmark 
E.g. KS2 %L4+ En +Ma
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Progress benchmark % 2NC levels of progress
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	RAISEonline CVA of groups Sig-, below but not sig, above but not sig, sig+
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Attendance
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Fixed term exclusions
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Permanent exclusions
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Attendance of clubs
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Subject to bullying (indicate type)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Perpetrator of bullying (indicate type)
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Other Factor
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	OUTCOMES FOR OTHERS

	Parental attendance
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Composition of Governing Body/PTA
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Other Factor
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 


App 6.3
SES Part B: Overview of Outcomes – example
	Example Primary School SES: Overview of Outcomes for Vulnerable Groups

	Date:   6th Sept 2009
	All Pupils
(100)
	Boy
	Girl
	White British
	Ethnic Minority Groups
	No SEN 
and/or disability
	SEN
 and/or Disability
	Not FSM
	FSM
	Not LAC
	LAC
	Not G&T
	G&T
	Not  EAL
	EAL

	PUPIL OUTCOMES

	% of whole school 
	100%
	52%
	48%
	76%
	24%
	77%
	23%
	71%
	29%
	97%
	3%
	91%
	9%
	81%
	19%

	KS2  AttainmentThreshold benchmark 
 %L4+ En +Ma (cohort 20)
	16/20=

80%
	7/10=

60%
	9/10=

90%
	13/15=
87%
	3/5= 60%
	14/15=
93%
	2/5=

40%
	14/14=

100%
	2/6=

33%
	16/19=84%
	0/1=

0%
	14/18=

78%
	2/2=

100%
	15/18=
83%
	½=
50%

	Progress benchmark % 2NC levels of progress KS1 - 2
	18/20=90%
	8/10=
80%
	10/10=100%
	15/15=
100%
	3/5=
60%
	14/15=
94%
	4/5=
80%
	13/14=
93%
	5/6=
83%
	18/19=
95%
	0/1=
0%
	18/18=
100%
	0/2=
0%
	16/18=
89%
	2/2=
100%

	CVA of groups:

1  sig+, 2.  above but not sig
3.,below but not sig, 4.  Sig-
	100.1

2
	99.2

4
	100.8

1
	100.9

1
	99.0

4
	100.3
2
	99.8
3
	100.3
2
	99.9
3
	100.4
2
	99.6
3
	101.2
1
	98.2
4
	100.3
2
	100.9
1

	Attendance
	95%
	94%
	96%
	97%
	93%
	94%
	95%
	96%
	93%
	97%
	83%
	94%
	96%
	97%
	92%

	Fixed term exclusions
	3%
	4%
	1%
	4%
	NIL
	NIL
	13%
	1%
	70%
	3%
	NIL
	NIL
	11%
	4%
	NIL

	Permanent exclusions
	1%
	2%
	NIL
	1%
	NIL
	NIL
	4%
	NIL
	3%
	1%
	NIL
	1%
	NIL
	1%
	NIL

	Attendance of clubs
	45%
	50%
	40%
	40/76=
53%
	5/24=

21%
	35/77=
45%
	10/23=
43%
	20/71=
28%
	25/29=
86%
	45/97=46%
	NIL
	37/91=
41%
	8/9=
89%
	43/81=
53%
	2/19=
10%

	Subject to bullying (racist or homophobic)
	R=20
H=45
	H=35
	H=10
	R=8
	R=12
	
	
	
	
	
	
	
	
	
	

	 Number serving on school council
	16
	10
	6
	16
	NIL
	8
	8
	15
	5
	16
	NIL
	9
	7
	15
	1

	OUTCOMES FOR OTHERS

	Parental attendance at progress review Summer
	84=

84%
	40=

77 %
	44=

92%
	75=

99%
	9=

38%
	65=

84%
	19=

83%
	71=

100%
	13=

45%
	82=

85%
	2=

67%
	82=

90%
	2=

22%
	78=

96%
	6=

32%

	Composition of Governing Body
	8 membs
	2 m =

25%
	6 f =

75%
	8=

100%
	nil
	N/A
	
	
	
	
	
	
	
	
	

	Parent survey returns
	50=

50%
	10=

19%
	40=

83%
	48=

63%
	2=

8%
	30=

39%
	20=

87%
	42=

59%
	8=

28%
	47=

48%
	3=

100
	48=

53%
	2=

22%
	49=

60%
	1=

5%


App 7.1
SES Part C: Impact Assessment – Introduction

Why do equality impact assessment (EIA)?

· Allows us to give thought to the effect or potential effect of what we do on all members of our school community, including children, young people, parents/carers, our staff and others;

· Enables us to fulfil the requirements of anti-discrimination and equalities legislation and to promote equality of opportunity for all as we establish a school that is just and fair, where all can flourish;
· Helps us understand why there are different outcomes for various groups or individuals and to plan for change;
Principles:

· No new policy or policy amendment is applied without having been impact assessed;
· Proportionality and Relevance – identifying and prioritising key PCPs;
· Ensuring effective participation through the work of the working party;
· Based on evidence – summary/professional judgement/team based at screening stage with more comprehensive evidence drawn into full impact assessment process;
· Managing the process in a systematic and planned way but allowing flexibility to be responsive;
· Using impact assessment to inform change and development in PCPs;
· Screening based on identifying existing or potential positive or adverse impacts = the two basic questions;

· Our golden rule for engagement and manageability: SCREEN EARLY, REVIEW LATER
The process:
· We analyse information drawn together in the Overview of Outcomes to identify the PCPs  relevant to the pattern of outcomes;

· All PCPs noted above are impact assessment screened enabling us to identify priorities for full impact assessment and action;

· We use an EIA planning and review schedule of screening and full impact assessment taking into account  further identified criteria in addition to the Overview of Outcomes; (you can note here the criteria you have applied)
· Throughout the year the schedule is used to screen identified PCPs and to do full impact assessments where indicated;

· The results of our impact assessments are recorded very briefly on the schedule and more fully in our reporting on, and publication of EIAs. This also acts as evidence for our school self evaluation.  

Further LA guidance on EIAs may be found at –EIA FOR SCHOOLS GUIDANCE
App 7.2
SES Part C: Impact Assessment Template
(Name of School) Equality Impact Assessment (EIA)
Part 1: EIA Screening
	Provision, Criterion or Practice:
	
	DATE:
	

	EIA CARRIED OUT BY:
	
	EIA APPROVED BY:
	


Groups that may be affected:
	Are there concerns that the policy could have a different impact on any of the following groups? (please tick the relevant boxes) 
	Existing or potential adverse impact
	Existing or potential for a positive impact

	Age (young people, the elderly; issues surrounding protection and welfare, recruitment, training, pay, promotion)

	
	

	Disability (physical and mental disability, learning difficulties; issues surrounding access to buildings, curriculum and communication)
	
	

	Gender reassignment (transsexual)
	
	

	Marriage and civil partnership

	
	

	Pregnancy and maternity
	
	

	Racial groups (consider: language, culture, ethnicity including gypsy/traveller groups and asylum seekers)
	
	

	Religion or belief (practices of worship, religious or cultural observance, including non-belief)
	
	

	Sex (male, female) 
	
	

	Sexual orientation (gay, lesbian, bisexual; actual or perceived)


	
	


Any adverse impacts are explored in the Full Impact Assessment below.
Part 2: Full EIA
	 Identify the aims of the policy/service/function and how it is implemented.



	Please enter: 




	Assessment of impact (with regard to protected characteristics: disability, gender, race, religion or belief, sexual orientation, age, marriage and civil partnership, pregnancy and maternity)

	Please enter: 




	Consideration of alternative measures or adjustments. 



	Please enter: 




	Consultation



	Please enter: 




	Data to support the Assessment

	Please enter: 




	Monitor for adverse impact in the future and publication of results of such monitoring



	Please enter: 




	Publication of results of the impact assessment



	Please enter: 




Part 3: EIA Action Plan
Actions recommended as a result of this impact assessment.

	Issue/Objective
	Action required
	Lead person
	Timescale
	Resource implications
	Comments

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


App 7.3
SES Part C: Impact Assessment - Example
Example Secondary School Equality Impact Assessment 

Part 1: EIA Screening
	Provision, Criterion or Practice:
	Behaviour Policy


	DATE:
	05.11.2010

	EIA CARRIED OUT BY:
	B.H (Senior Pastoral Coordinator)
	EIA APPROVED BY:
	I.C (Head teacher)


Groups that may be affected:
	Are there concerns that the policy could have a different impact on any of the following groups? (please tick the relevant boxes) 
	Existing or potential adverse impact
	Existing or potential for a positive impact

	Age (young people, the elderly; issues surrounding protection and welfare, recruitment, training, pay, promotion)

	
	

	Disability (physical and mental disability, learning difficulties; issues surrounding access to buildings, curriculum and communication)
	√
	

	Gender reassignment (transsexual)
	
	

	Marriage and civil partnership


	
	

	Pregnancy and maternity
	
	

	Racial groups (consider: language, culture, ethnicity including gypsy/traveller groups and asylum seekers)
	√
	√

	Religion or belief (practices of worship, religious or cultural observance, including non-belief)
	
	

	Sex (male, female) 
	√
	

	Sexual orientation (gay, lesbian, bisexual; actual or perceived)


	√
	


Any adverse impacts are explored in the Full Impact Assessment below.
Part 2: Full EIA
	 Identify the aims of the provision, criterion or practice and how it is implemented.



	Please enter: To improve social behaviours between pupils and towards adults and to clarify actions to e taken in a systematic and responsive way



	Assessment of impact (with regard to protected characteristics: disability, gender, race, religion or belief, sexual orientation, age, marriage and civil partnership, pregnancy and maternity)

	Please enter: Policy does not take into account need to make adjustments for pupils with diagnosis of ASD or ADHD and the undifferentiated sanctions sequence puts some of them at disadvantage. This disproportionately affects boys at present. We also have some minority ethnic pupils for whom communicating behavioural expectations with parents is proving problematic.



	Consideration of alternative measures or adjustments. 



	Please enter: Re-write policy to reflect practice of taking more account of individual pupil needs and known link of behaviour to disability. Ensure that communication with all parents following incidents does not rely on written notes home only. Implement follow-up by phone call or personal meeting as appropriate. Reflect in policy re-write.



	Consultation



	Please enter: We need to ensure that parents are involved in helping us with the policy re-write. Minority ethnic parents to be approached sensitively for views on improving liaison and ensuring consistency. Pupils to be involved through school council but ensure this also includes some pupils at SA+ where SEBD is primary need.



	Data to support the Assessment

	Please enter: Data on fixed term exclusions has already informed analysis but needs further drilling down. Further information from subject teachers and form tutors is needed.



	Monitor for adverse impact in the future and publication of results of such monitoring



	Please enter: Method of departmental monitoring will be written into policy along with date for interim review. New policy will be available via office and posted on school website. BH to discuss impacts with Governors by end July 2011



	Publication of results of the impact assessment



	Please enter: EIA and plan summarised and available via office and website. Notification in weekly newsletter.



Part 3: EIA Action Plan
Actions recommended as a result of this impact assessment.

	Issue/Objective
	Action required
	Lead person
	Timescale
	Resource implications
	Comments

	Policy/practice consistency

	Re-write taking into account identified areas
	BH
	For publication July
	Time: minimum 2 days
	Use 2 pupil case studies to test policy/practice

	Communication with parents

	New procedures in place to ensure contact made and logged
	SD
	Feb half term
	1 day allocation
	Form tutors to set up initial meeting with identified parents

	
	
	
	
	
	

	
	
	
	
	
	


App 7.4
SES Part C: Impact Assessment Planning and Review Schedule

	Provision, criterion or practice
	EIA Screening

planned (date)
	EIA
Screening done (date)
	Full EIA needed? 
Y/N
	Full EIA planned
	Full EIA done
	Key Findings

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


App 8.1
SES Part D: Action Plans – Introduction

Action planning principles:

· Action planning is done in accordance with the School’s values, priorities and aims as identified in Part A:1 of our SES. 
· Accurate knowledge of the school enables us to plan in a way that is relevant and proportionate;
· Participation of an appropriately selected working group is reflected in wider representation built into action plans;
· Through the impact assessment process, consideration is given to the anticipation of equality issues not presently evidenced but for which there is a potential;
· Action plans are seen as the starting point for action but not followed slavishly where monitoring and further impact assessments reveal alternative opportunities or needs;

· Managing the process in a planned yet responsive way;

· Action plans are checked against the objectives and the impact assessment that informed their selection;

· SMARTER target thinking means plans are Specific, Measurable, Achievable, Relevant, Timed, Evaluated and Reviewed;
· The golden rule for action planning is to be SMARTER and get started.
The process:

· Action planning is done in response to identified priorities arising from the analysis of all the information, including the Overview of Outcomes and the impact assessments we have undertaken.

· We plan for action over 1 and 3 years so that it is possible to implement change and development in a responsive yet systematic way.

· Action plans are reviewed annually and in the third year we undertake a review of the impact of our actions over three years.

· Initially many of our actions have been in relation to ensuring that we establish our SES effectively and embed the process of impact assessment itself. This is reflected in the objectives we have set (this will change as the SES and action plans are implemented).
App 8.2
SES Part D: Action Plans – Template
Equality Action Plan for (general / protected characteristic: ………………………………………………………..….)
	
	Year 1 Actions

2010/11
	Impact

	Deadline
	Lead Officer

	Indicator of Achievement

	Resource


	Years 2 & 3 Actions 2011-2013


	Priority Objective:
	

	1.
	
	
	
	
	
	
	

	2.
	
	
	
	
	
	
	

	3.
	
	
	
	
	
	
	


Date action agreed:                                                          Date agreed for review:               
App 8.3
SES Part D: Action Plan – Example 1: 
Equality Action Plan for (general – promoting equality for all groups)
	
	Year 1 Actions 

2010/11
	Impact
	Deadline
	Lead 

officer
	Indicator of 

achievement
	Resource
	Years 2 & 3 Actions 2011-2013

	Priority Objective:
	General actions to ensure equality for all groups

	1. 
	Produce a single equality scheme based on research in the school 
	School identifies priorities and actions to be taken for inclusion in the SES across the whole area of school activity.  Ensuring a specific focus on Race, Gender and Disability
	6 months 
	Head teacher
	Single Equality Scheme published and linked to relevant school policies. E.g. attendance, school uniform, behaviour 

Teaching and education/ quality first teaching
	£800


	Continue to monitor policies, procedures and practice for positive impact assessment. 

	2. 
	All new and existing policy, procedures and practices to undergo equality impact assessment on pupils, staff and parents/carers, in particular the attainment levels of pupils from vulnerable groups. 

Ofsted inspect and report on equality and community cohesion.
	To enable the school to address the needs of diverse and vulnerable  groups at risk of disadvantage, , and set priorities accordingly
	To be set by school leadership team

Ongoing programme

of screening and

EIAs
	Inclusion Coord
	Number of EIAs agreed to be completed within a 12-month period.

Published on the school website
	£1500 first yr
	Continue to monitor PCPs for adverse  impact (particularly disability, race and gender

Regular analysis reports provided to the Governing Body including reports on racial incidents and other incidents of harassment and bullying on the basis of identity.

	3
	All staff receive CPD on the schools arrangements to promote equality in the context of their job role (e.g. Mid Day Supervisors – positive ethos and preventing/managing incidents. Teachers – curriculum and teaching and learning strategies)


	School staff are able to identity the specific actions and behaviours needed to promote equality in the context of their job role and the impact of this assessed as part of the overall review of policies, practice and procedures in the school
	Induction 

A regular programme

 Of training 
	CPD Coord
	Evaluations of CPD

Indicate and increase in staff confidence and competence.

Observations of teaching and learning include strategies to promote equality and narrow the gap in outcomes


	£2000 first yr then £1000 p.a.
	Ongoing programme of training.

Regular reporting to governors on the impact of CPD

	
	Ensure that SLT are clear about their responsibilities in the recruitment and selection of staff.


	Recruitment procedures ensure equality for candidates and recruit the best person to the role
	Within 6 months
	Head teacher and Governing Body
	Feedback from candidates on the process indicates fairness. School staff reflect diversity.
	Admin at &240 first yr


	


Date action agreed:    6th Nov 2010              Date agreed for review:        16th July 2011         
SES Part D: Action Plan - Example 2
Equality Action Plan for (RACE: specific actions to ensure equality for Minority Ethnic Groups)
	
	Year 1 Actions 

2010
	Impact
	Deadline
	Lead officer
	Indicator of 
achievement
	Resource


	Years 2 & 3 Actions 2011

	Priority outcome:
	Eliminate racial discrimination, promote equality of opportunity and good relations across different ethnic groups in school. 

	3. 
	All new and existing PCPs undergo race equality impact assessment on pupils, staff and parents/carers, in particular the attainment levels of pupils from different racial groups. 

Screening followed up by full EIAs where high priority

	The school addresses the needs of diverse and vulnerable  groups at risk of disadvantage, promotes good relations and cohesion  between diverse communities, and sets priorities accordingly
	15th Dec 2010
And to be continued following review
	DHT 
	Number of EIAs agreed to be completed within a 12-month period.
	£1000

	Continue to monitor policies, procedures and practices for race. Regular analysis reports provided to the Governing Body including reports on racial incidents.

	4. 
	Produce a new SES that meets written race equality policy requirements 
	School identifies action to be taken to eliminate discrimination and to promote equality.

Improved race relations and positive community cohesion 
	16th July

2011
	DHT
	Race Equality requirements met in the SES and linked to other relevant school policies. E.g. attendance, school uniform, behaviour 

Teaching and education/ quality first teaching

Successful Ofsted  report on community cohesion


	£500
	Continue to monitor policies, procedures and practice for  impact assessment. 
Summary evaluation of progress over three years.

	5. 
	
	
	
	
	
	
	


Date action agreed:      8th Oct 2010           Date agreed for review:        16th October  2011     
App 9
Frequently Asked Questions (FAQs)

1. What is the legal requirement to do equality impact assessments? Equality impact assessment is a legal requirement under gender, race and disability legislation in relation to employment and the provision of services including education. There is no statutory requirement to use a particular method or documentation.
2. Have education services actually faced legal action over equalities? Yes, there is some significant case law. Examples include rulings on admissions policy (M v Jewish Free School 2007), uniform Policy (Watkins-Singh v Aberdare Girls’ High School, 2008) and impact assessment ( Kaur and Shah v London Borough of Ealing, 2008).
3. What is ‘institutional discrimination’? The Stephen Lawrence Inquiry report defined institutionalised racism as, ‘the collective failure of an organisation to provide an appropriate and professional service to people because of their colour, culture and ethnic origin. It can be seen or detected in processes, attitudes and behaviour which amount to discrimination through unwitting prejudice, ignorance, thoughtlessness and racist stereotyping which disadvantage minority ethnic people.’
4. What is the difference between a policy and a scheme? There is no difference that affects this SES.
5. Do we still have to have an accessibility plan? Yes, there are specific requirements in relation to accessibility.
6. How can we manage the burden of paperwork associated with a SES? The SES is theoretically one way of rationalising the requirements of a range of equality laws and, over time, will streamline the paperwork. At the development stage there is a lot of new work but the benefits will outweigh the costs if schools plan and develop their SES carefully and realistically. 
7. Can our equality action plans be done as part of other action plans within the school? Yes, it is good practice to embed the processes relating to the SES within other school PCPs including development and action planning. There may still be a need to do discrete equality action planning where there is a need to take action on an equality issue for which there is no other related planning.
8. Can we do a single equality action plan covering the various identified groups? It is for the school to decide how to organise its processes and documentation. In order to target action effectively, however, an individual plan will be needed in relation to each protected characteristic where issues in regard to that characteristic have been identified through equality impact assessment. 
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