Kent County Council – CFE – Learning Group

The Kent Self Evaluation Tool for Different Groups (including SEN and Disabilities)
Outcomes: How well are pupils doing, taking account of any variation?
	Pupils’ attainment  SEF 2.1

	
	Audit Focus
	Above Average (2)
	Average (3)
	Low (4) 
	How do we know? 

	1
	The attainment of the oldest year group for which the school provides, as indicated by their test and examination results and other evidence, taking account of: any important variations between groups of pupils, subjects and courses, and trends over time. 

For a judgement of outstanding at KS2 there is no ‘significantly above’ indicator available for APS.

At KS4  capped points will be significantly above national for the very large majority (80-96%)  of pupils in different groups
	A majority of attainment indicators for the final key stage over the last three years have been significantly above average, as indicated in RAISEonline. 

Other data and the pupils’ current work indicate that attainment is above average. Instances of significantly below average attainment, including in key subjects and for sizeable groups of pupils, are rare and there is a pattern of improvement. 

At the end of  KS2  RAISEonline shows school APS is above national APS, for the large majority (65-79%) of pupils in different groups 

At the end of KS4 RAISEonline shows school average capped (best 8 GCSE subjects or equivalent) point score is above national average for the large majority (65-79%) of pupils in different groups and significantly above for some. 

	Generally, attainment indicators for the final key stage over the last three years have not been significantly below average overall, in all key subjects and for different groups of pupils, as shown by indicators in RAISEonline. Other data and pupils’ current work indicate that attainment is average. 

At the end of  KS2  RAISEonline shows school APS is the same as   national for most different groups 

At the end of KS4  RAISEonline shows school average capped (best 8 GCSE subjects or equivalent ) point score is below national, but not significantly,  for most different groups  


	The general pattern of overall attainment indicators for the final key stage over the last three years has been significantly below average as indicated in RAISEonline. This includes consideration of National Challenge benchmarks. Other data and the pupils’ current work indicate that attainment is low. 

OR 

 The general pattern of attainment indicators for the final key stage over the last three years for one or more subjects or sizeable groups of pupils has been significantly below average, as indicated in RAISEonline. Other data and the pupils’ current work indicate that attainment is low

At the end of  KS2  RAISEonline shows school APS is lower than national for most different groups 

At the end of KS4  RAISEonline shows school average capped (best 8 GCSE subjects or equivalent ) point score is significantly lower  than national for most different groups  


	· Primary / Secondary RAISEonline different group analysis grid ( Appendix  A)
· Making Figures Speak for Themselves (MFSfT) 


	Pupils’ attainment  SEF 2.1
	Aggregate Grade:    

	Comments 
	Actions to improve judgement grade

	
	

	

	The quality of pupils’  learning and their progress SEF 2.2 (different groups) SEF 2.3 (SEN and /or Disabilities) 

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4) 
	How do we know?

	2

	How well pupils (SEND and different groups) make progress relative to their starting points {Looking at whole key stage progress and trend data}
for a judgement of outstanding: 

CVA over a 3 year trend at sig +

 for the majority of different groups

 Almost all pupils

(97-100%)-achieve two NC levels of progress from KS1-KS2  and

three NC levels of  progress from KS2 – 4]


	A very large majority (80 – 96%) of pupils make at least good progress and some may make outstanding progress, with nothing that is inadequate.

Data in Making Figures Speak for Themselves or school tracking systems indicates progress is greater than 12.1  points between KS 1-2  for Gender, SEND,  FSM, EAL, LAC 

RAISEonline shows CVA  is  above national, but not significantly, for the majority of the following groups: Gender, SEND, FSM, EAL, LAC, MEG over the three year trend 
For the whole cohort the following progress indicator applies

A very  large majority(80-96%)  achieve two NC levels of progress from KS1-KS2  and three NC levels of  progress from KS2 – 4 
	The pupils make expected progress given their starting points and some, although not the majority may make good progress. Progress is inadequate in no major respect (for example a key stage or a particular group of pupils), and may be good in some respects.

Data in Making Figures Speak for Themselves or school tracking systems indicates progress is between 10 & 11.9 points between KS 1-2 for Gender, SEND,  FSM, EAL, LAC

RAISEonline shows CVA is above or below but not significantly, for Gender, SEND,  FSM,EAL,LAC, MEG over the three year trend
For the whole cohort the following progress indicator applies

A  large majority(65-79%) / majority (51-64%)   achieve two NC levels of progress from KS1-KS2  and

three NC levels of  progress from KS2 – 4
	Pupils or particular groups of pupils make too little progress in one or more key stages.
Data in Making Figures Speak for Themselves or school tracking systems indicates progress of 9.9 points or below  for Gender, SEND, FSM, EAL, LAC 

RAISEonline shows CVA is significantly below for Gender, SEND, FSM, EAL, LAC,MEG over the three year trend
For the whole cohort the following progress indicator applies

A  minority (below 49%)  achieve two NC levels of progress from KS1-KS2  and

three NC levels of  progress from KS2 – 4
	· Primary / Secondary RAISEonline different group analysis grid ( Appendix  A)

· MFSfT

· Schools’ own data analysis

	3
	How well pupils (SEND and different groups) make progress relative to their starting points
 in the current school population 

for a judgement of outstanding:

Pupils progress 2 National Curriculum sub-levels (4 points) every year
Almost all pupils in different groups within the target setting cohorts (i.e. Yrs 5 & 6 and Yrs 10 & 11) are on track to reach or exceed FFT ‘D’


	The average performance of the group is 2 National Curriculum sub-levels (4 points) per year. 

A large majority of pupils in different  groups within the target setting cohorts (i.e. Yrs 5 & 6 and Yrs 10 & 11) are on track to reach or exceed FFT ‘D’


	The average performance of the group is 1 and a half National Curriculum sub-levels (3 points) per year. 

A minority of pupils in different groups within the target setting cohorts (i.e. Yrs 5 & 6 and Yrs 10 & 11) are on track to reach or exceed FFT ‘D’


	The average performance of the group is 1 or less National Curriculum sub-levels (2 points or less) per year. 
Very few  pupils in different groups within the target setting cohorts (i.e. Yrs 5 & 6 and Yrs 10 & 11) are on track to reach or exceed FFT ‘D’


	· School’s  own tracking data
· FFT D predictions

	The quality of pupils’  learning and their progress SEF 2.2 (different groups) SEF 2.3 (SEN and /or Disabilities)
	Aggregate Grade:    

	Comments
	Actions to improve judgement grade

	
	

	

	Pupils’ achievement and the extent to which they enjoy their learning SEF 2. 4 (Limiting Judgement) 

	
	Audit Focus 
	Good (2)
	Satisfactory (3)
	Inadequate (4) 
	How do we know?

	4
	The quality of pupils’ learning and their progress, together with their attainment 
	Achievement is likely to be good when:
Attainment is above average or high and learning and progress are good 

Or

Attainment is average and learning and progress are outstanding. In the most exceptional circumstances, attainment  may be low
Refer to audit statements 1,2 & 3 above 
	Achievement is likely to be satisfactory when:
Attainment is average, above average of high and learning and progress are satisfactory

Or 

Attainment is low but improving strongly and learning and progress are good. In exceptional circumstances, learning and progress may be satisfactory but improving securely and quickly
Refer to audit statements 1,2 & 3 above

	Achievement is likely to be inadequate if either: 
Learning and progress are inadequate
Or

Attainment is low and shows little sign of improvement, and learning and progress are no better than satisfactory with little evidence of improvement 
Refer to audit statements 1,2 & 3 above
	· Attainment and progress outcomes / judgements 

· Primary / Secondary RAISEonline different group analysis grid ( Appendix  A)
· MFSfT 

· Schools’ own data



	Pupils’ achievement and the extent to which they enjoy their learning SEF 2. 4 
	Aggregate Grade; 

	Comments 
	Actions to improve judgement grade

	
	


	The extent to which pupils feel safe SEF 2.5

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4)
	How do we know?

	5
	How safe pupils (SEND & different groups) feel in school, 
including their understanding of issues relating to safety, such as bullying?

	Different groups of pupils say they feel safe at school( from bullying, intimidation,  racism or other forms of discrimination)   Parents and carers say the school keeps pupils safe and few raise concerns about their child feeling unsafe at school.

Pupils generally understand what constitutes an unsafe situation. They have an accurate perspective on their own safety and that of others
Pupils are confident that issues they raise will be dealt with promptly and effectively by the school. 


	Pupils say they usually feel safe at school, (from bullying and discrimination, and despite occasional incidents that have affected them or that they know about, they do not come to school in fear) and parents and carers agree. 

Pupils know about the main risks they might face and understand how these risks may threaten their own and others’ safety

Pupils are clear that issues they raise will be taken seriously by the school and appropriate action taken. 

	Pupils or a significant group, who understand what constitutes an unsafe situation at school say they do not feel safe.
Or 

Pupils have a worryingly inaccurate perspective on their own safety
  Several report that they feel seriously threatened at school and /or many are continuously troubled in more than minor ways by the aggression or insensitivity of others 

Pupils have little confidence in the school’s ability to del with safety issues

	· Overview of Outcomes 

       (Appendix E) 

· Pupil and parent  surveys

· Parent/ communications (letters,  phone calls etc.) 

· Pupil feedback in tutor time / PSHE 

· Pupil concerns reported to school council or in confidential ‘worry boxes’ etc  

· Learners’ discussions.(Appendix C) 



	The extent to which pupils feel safe SEF 2.5
	Aggregate Grade 

	Comments 
	Actions to improve judgement grade

	
	


	Pupils’ Behaviour SEF 2.6

	
	Audit Focus
	Good (2) 
	Satisfactory (3)
	Inadequate (4) 
	How do we know?

	6

	Pupils’ conduct in lessons and around the school
	Pupils’ behaviour makes a strong contribution to good learning in lessons.
Pupils’ behaviour is welcoming and positive. They set consistent standards for themselves. 
Pupils routinely show responsibility in responding to the expectations of staff, and respond quickly and well to any additional guidance from staff about how to conduct themselves. They behave considerably towards each other. 
Documentary evidence about pupils’ behaviour is analysed by different groups. 


	Pupils behave so that learning proceeds appropriately and time is not wasted. 

They understand what is expected when asked to work on their own or in small groups and only gentle prompting is needed to maintain discipline.  
Around the school, pupils’ behaviour is orderly so that public spaces are safe and calm
Pupils are polite and generally respond appropriately to sanctions.
Incidents of poor behaviour are uncommon.

Documentary evidence about pupils’ behaviour is analysed by different groups.

	Pupils’ poor behaviour and rudeness occur more frequently than on very isolated occasions and inhibit progress in lessons or well –being on more than isolated occasions

Or
Time is wasted through persistent low-level disruption, excessive off-task chatter and a lack of attention in too many lessons

Some pupils show a lack of respect for – or direct challenge to – adults or other young people, including instances of racist or sexist behaviour and other forms of bullying
Documentary evidence about pupils’ behaviour is not analysed by different groups
	· Lesson observations 

· Learners’ discussions.(Appendix C) 

· Overview of outcomes  (Appendix  E) 
· Documentary evidence about pupils’ behaviour – including records of racist and bullying incidents; the use of any ‘on-call’ system; the use of seclusion rooms and the types of incidents which occur at break, lunchtime and social times

· Analysis of behaviour logs

	7
	Rates and patterns of permanent and overall/ repetitive and fixed-period exclusions, including any over-representation

from different groups 
	Analysis shows pupils with SEND and different groups are not over-represented in permanent or repetitive and fixed terms exclusions.  
	Analysis shows there is over representation of some specific groups but there is evidence of action taken and improvement. 


	Pupils with SEND and from different groups t make up a significant number of permanent and fixed term exclusions


	· Log of behaviour incidents 

· Exclusion records 

· Overview of outcomes (Appendix E)   

	8
	Views of the parents  and pupils with SEND and different groups  on the standard of behaviour 
	Pupils say they behave well at school and think behaviour overall is good. Parents say behaviour at the school is good and any incidents of poor behaviour are dealt with quickly and successfully.
	Most pupils say they behave well at school and think only a small number of pupils’ behaviour is poor. Parents say behaviour is generally good but some feel poor behaviour is not always managed successfully.

	Parents say behaviour generally is poor and is not managed well. The number of complaints about pupils’ behaviour from parents and others is more than just occasional. 

	· Pupil and parent questionnaires



	Pupils’ Behaviour SEF 2.6
	Aggregate Grade 

	Comments 
	Actions to improve judgement grade

	
	


	The extent to which pupils adopt healthy lifestyles SEF 2.7 

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4)
	How do we know?

	9
	The extent to which pupils, (SEND and different groups)  know and understand the factors that impact on their physical, mental and emotional health and their attitudes and action in response to these factors 
	Pupils know and understand many of the important factors that affect the different aspects of their health.  
Most want to take action to improve their health and participate regularly in activities which enable them to do so.

 
	Pupils understand the main threats to their health and how they can be avoided.

Some, although not the majority, want to take action to improve their health and do so through activities provided by the school. 


	A considerable number of pupils are unaware of the factors affecting their health and express no wish to improve their health. 

. 
 
	· Pupil questionnaires. 

· Learners’ discussions.(Appendix C) 



	10 
	The extent to which pupils, especially those most at risk, take action in school to improve aspects of their health
	Pupils respond well to the school’s health promotion strategies and may be involved in running health-related activities.
The great majority take at least two hours of PE and sport each week, and many make good use of other opportunities for extending their physical activity. Whilst at school, most eat healthily and drink water at regular intervals. 

Appropriate to their age, learners have a good understanding of sexual health risks and of dangers associated with smoking and substance abuse. 

They have a good understanding of the symptoms of personal stress and how to deal with it. 

The school actively promotes healthy lifestyles and has achieved Healthy Schools Status

The school involves parents in its promotion of healthy lifestyles


	Pupils are generally interested in the school’s health promotion strategies.
Pupils have a fair understanding of how to live a healthy lifestyle, as shown, for example, by a reasonable level of participation in PE and sporting activities and sensible eating and drinking habits. 

Appropriate to their age they have a satisfactory understanding of sexual health risks and of dangers associated with smoking and substance abuse, but there may be a few gaps.

They are developing a satisfactory understanding of how to recognise and deal with mental health problems, such as stress. 

The school actively promotes healthy lifestyles and has, or  is working towards Healthy Schools Status 

The school has attempted to engage parents in its promotion of healthy lifestyles.
	Few pupils have taken effective action to improve their health
Many pupils do not have an adequate appreciation of what a healthy lifestyle involves, and do not practise one sufficiently whilst at school.

 Quite a large number of pupils do not take a minimum of two hours PE or sport each week, or there is little participation in organised physical activity beyond this.  

Eating and drinking at school involves consuming a great deal of unhealthy food and refreshments.

 Pupils have a weak understanding of sexual health risks, and the dangers of smoking and substance abuse. They are little attuned to mental health problems, such as stress, and how to tackle them. 

The promotion of healthy lifestyles is not a feature of the school. 

Parents are not  informed about or  involved in the promotion of healthy lifestyles  
	· Healthy Schools Audit 

· Communication with parents about healthy lifestyles 
· Drug and alcohol awareness days
· Uptake of school meals and selection of healthy food

· Participation in PE

· Participation in extra-curricular activities balance



	The extent to which pupils adopt healthy lifestyles SEF 2.7
	Aggregate Grade : 

	Comments
	Actions to improve judgement grade

	
	


	The extent to which pupils contribute to the school and wider community SEF 2. 8

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4) 
	How do we know? 

	11
	The extent to which pupils  (SEND  and different groups)  take on responsibilities and play a part in the school and wider community 
	Pupils value their school and community and willingly take on responsibility and participate constructively in school life beyond routine lessons and activities. 

Most pupils have achieved a good understanding of their rights and responsibilities.  Their social responsibility is shown in their consideration and restrained behaviour in dealing with others.  

A high proportion of pupils from different groups undertake a leadership role 
	Pupils take on responsibility and play a constructive role in the school. 

Pupils have an adequate understanding of their rights and responsibilities.  With some exceptions, they exercise reasonable social responsibility in their dealings with others.  

Some  pupils from different groups undertake a leadership role 
	Pupils generally are reluctant to take on responsibilities or to pay a part in the life of the school and wider community.

Pupils have a weak understanding of their rights and responsibilities.  They demonstrate a low level of social responsibility, and a low level of participation in school and community activities. 

A low proportion of pupils from different groups undertake a leadership role. 
	· Proportion of pupils from different groups who take on positions of responsibility and leadership in school and in the wider community

· PSHE  and Citizenship

· Learners’ discussions.(Appendix C) 



	12
	The extent to which  pupils ( SEND and different groups)  engage in decision making or consultation about issues which affect the quality of their learning and well being
	Pupils hold clear views about their learning and well being and participate keenly in discussions about these matters. 

They express their opinions politely but with determination to be heard, while listening well to others, and so contribute effectively to the making of decisions within the school.

A high proportion participate and express their views 
	Pupils have some influence on decisions about school life. 

A fair number of learners express their views with confidence, listening tolerably well to others, and thus have some influence on how the school is run.  

Some pupils participate and express their views. 
	Pupils have little or no influence on decisions which affect the quality of their learning and well-being. 

Relatively few have confidence in expressing their views and are not skilled or tolerant in listening to others.  

A low proportion participates or expresses their views. 
	· Representation on School Council 

· Observation of pupil discussions/ debate

· Learners’ discussions.(Appendix C) 

· Participation in surveys 

· Involvement in working with teachers and other staff in planning and making decisions about their learning and well-being 

	13
	The impact of the pupils’ (SEND and different groups) contribution to the school and wider community
	Pupils understand and care about the issues facing their local area and where appropriate suggest and take actions to help improve the school and wider community. Pupils’ behaviour in the local area is well-regarded. 

Many school and community activities flourish due to the desire of learners to become involved and take responsibility for them.
	Pupils support initiatives to improve aspects of life in school and the wider community. 

Their behaviour promotes a positive relationship with the school’s local community. 
Learners’ willingness to participate in, and take responsibility for, school and community activities is satisfactory overall, but there might be a minority of learners who do not engage readily
	Pupils’ contribution to the school and wider community has little positive impact 

Learners have little impact on how the school runs.  Involvement in school and community activities is low.  
	· Involvement in school and community activities 

· Feedback from the wider community 

· Pupil. Parent and community surveys


	The extent to which pupils contribute to the school and wider community SEF 2. 8
	Aggregate Grade: 

	Comments 
	Actions to improve judgement grade

	
	


	Pupils’ attendance SEF 2. 9

	
	Audit Focus
	Above Average (2)
	Average (3)
	Low (4)
	How do we know? 

	14
	The attendance of different groups of pupils  - SEND and different groups e.g. Gender, FSM, LAC, MEG, EAL 
For a judgement of outstanding: 

Primary: High = Above 96% 

Secondary: High = 94% or above  
	The attendance of sizeable groups is above average. 

Primary above average =  95.1 – 96% 
Secondary above average =  92.4-93.9% 
	Attendance is at least broadly average for all sizeable groups of pupils. Few pupils are persistently absent .i.e. have absence of more than 20% 

Primary broadly average = 94%-95% 
Secondary broadly average = 91.7% - 92.3%  


	The attendance of sizeable groups of pupils is consistently well below average. 

Too many pupils are persistently absent i.e. have absence of more than 20% 
Primary below average = Below 94% 
Secondary below average = Below 91.6% 

	· Figures for overall and persistent absence using data shown in RAISEonline and the school’s own up-to date attendance and absence data

· Patterns of absence and the impact of strategies to improve attendance
· 


	Pupils’ attendance SEF 2. 9
	Aggregate grade: 

	Comments 
	Actions to improve judgement grade

	
	


	The extent to which pupils develop workplace and other skills that will contribute to their future economic well-being SEF 2. 10

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate 
	How do we know? 

	15
	Pupils’ (SEND and different groups)  ability to apply skills appropriate to their age in oracy, literacy, numeracy and ICT
	Pupils successfully apply their well-developed basic skills for a broad range of purposes 
Most pupils make good progress in literacy, numeracy and ICT. 


	The pupils apply their basic skills securely in a range of contexts. 

Pupils generally make steady progress in Literacy. Numeracy and ICT. 


	Application of basic skills is weak.

Pupils make too little progress in Literacy, Numeracy and ICT.
	· Attainment and progress data

· Lesson observations and work scrutiny 

	16 
	The extent to which pupils develop their knowledge and understanding of the world of work and develop skills and personal qualities which will serve them well in education, training, employment and their future lives
	Pupils are well equipped with wider skills and personal qualities. Their 

attendance is at least average and they are consistently punctual.
They develop a good level of self-confidence and strong team-working skills, which is demonstrated by the initiative and involvement they demonstrate in classrooms and other activities

They learn well how to cope with and plan for change, as seen in the open-endedness of their thinking, their measurement of risk and their ability to justify their decisions.

Older pupils make good progress in their financial literacy and understanding of business and the economic framework in which it works.  Through their work experience and other contact with employers, older learners also develop a good appreciation of the skills and attributes necessary for success in the workplace.
	Pupils develop wider skills and personal qualities. Their attendance is generally average and they are usually punctual. 

Many acquire the self-confidence to take the lead occasionally and work adequately with others most of the time. 

 Learners develop a satisfactory understanding of how to deal with change, to think of alternative solutions, and to calculate risks. They generally offer adequate reasons for their decisions.

Older pupils make satisfactory progress in their financial literacy and their understanding of how business and the economy work.  

Through their work experience and other contact with employers, older pupils gain an adequate understanding of the requirements of the workplace, though this may be a little patchy, perhaps due to insufficient experience of work-related environments.
	A significant minority of pupils are not developing the knowledge, skills and understanding needed to succeed in the next phase of their lives .Their attendance and punctuality generally, or for a significant minority, are poor and show no sign of improvement 

Pupils do not develop adequate self-confidence and the capacity to work with others. 

They do not become adequately enterprising, and understand poorly how to deal with change, to look for alternatives, to take measured risks and to make reasonable decisions.

Older pupils make inadequate progress in their financial literacy and understanding of business and its economic environment.

The work experience and other contacts with employers are too brief or badly planned to yield adequate understanding of the demands of working life.  


	· Where relevant the views of employers, trainers and staff in other institutions as expressed in surveys, discussions and reports

· In secondary schools – past pupils’ participation in education and training after leaving school. (NEET data) 
· Analysis of participation in work experience and/ or work related opportunities



	17
	The extent to which pupils’ understand their future options and develop aspirations 
	They have a good understanding of the next steps they need to take, and intend to take, to succeed in the future. 

	They recognise the next steps they will need to take to achieve their goals. 
	A significant minority of pupils are not developing the knowledge, skills and understanding needed to succeed in the next  phase of their lives 
	· Pupil and parent views about how well the school prepares pupils for their future education, training and employment. 

	The extent to which pupils develop workplace and other skills that will contribute to their future economic well-being SEF 2. 10
	Aggregate grade: 

	Comments
	Actions to improve judgement grade

	
	


	The extent of pupils’  spiritual, moral, social and cultural development  SEF 2.11

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4)
	How do we know?

	18
	Pupils’ (SEND and different groups) development of personal insight and purpose and their understanding of society’s shared and agreed values
	Pupils are curious about the world around them and embrace new experiences which broaden their understanding, such as engaging enthusiastically in artistic, sporting and cultural opportunities.
They have a strong sense of common values across different societies.
	Pupils reflect on their experiences, for example, responding with interest to artistic, sporting and cultural opportunities. 

They generally know the difference between right and wrong and understand the consequences of their own and others’ actions.

Pupils understand that people from different ethnic, religious and socio-economic backgrounds share common values. 
	Pupils are developing little personal insight, purpose or understanding to nurture their growth as principled individuals. 

They show little understanding of, or interest in, their own culture or that of others.
	· Overview of Outcomes (Appendix E) 
· Pupil surveys and discussions

· Analysis of bulling and behaviour log

· Participation in a variety of social settings

	19
	Pupils’ (SEND and different groups) development of the skills and personal qualities necessary for living and working together and their understanding of their own culture and those of others locally, regionally and nationally. 
	Pupils respect others’ needs and interests and make responsible and reasoned judgements on moral dilemmas. 

They engage well with a range of groups from different ethnic, religious and socio-economic backgrounds, including those not represented in the immediate community. 
	Pupils show some interest in other peoples’ feelings, values and beliefs, although this is mainly confined to that which is introduced within lessons

Pupils engage effectively with those from different ethnic, religious and socio-economic backgrounds and understand that they share common values. 
	Pupils are not developing the skills, personal qualities or understanding to engage constructively with people from other cultures and backgrounds. 
	· Overview of Outcomes (Appendix E) 

· Pupil surveys and discussions

· Analysis of bulling and behaviour log

· Participation in a variety of social settings

	The extent of pupils’  spiritual, moral, social and cultural development  SEF 2.11
	Aggregate Grade: 

	Comments 
	Actions to improve judgement grade

	
	


Provision: How effective is provision and its impact on outcomes for pupils? 
	The quality of teaching  SEF 3.1 

	
	Audit Focus
	Good (2) 
	Satisfactory (3)
	Inadequate (4)
	How do we know? 

	20
	Teaching promotes learning, progress and enjoyment for SEND and different groups
	The teaching is consistently effective in ensuring that pupils are motivated and engaged. The great majority of teaching is securing good progress and learning.

Teachers generally have strong subject knowledge which enthuses and challenges most pupils and contributes to their good progress. 

Good and imaginative use is made of resources, including new technology to enhance learning. 

Other adults’ support is well-focused and makes a significant contribution to the quality of learning. 
	Teaching may be good in some respects and there are no endemic inadequacies in particular subjects across year groups. Pupil show interest in their work and are making progress that is broadly in line with their capabilities. 

Teachers’ subject knowledge is secure and adequate use is made of resources including new technology, to support learning.

Support provided by other adults is effective deployed. 

Teaching ensures that pupils are generally engaged by their work and little time is wasted. 
	Expectations are inappropriate.

Too many lessons are barely satisfactory or are inadequate and teaching fails to promote the pupils’ learning, progress or enjoyment. 
	· Lesson planning 

· Lesson observations 

· Work scrutiny 

· Pupil tracking data
· Inclusive Teaching Observation Checklist Appendix F 

	21
	The quality of teaching of intervention programmes / activities for pupils (SEND and different groups) is consistently effective. Pupils progress well and this progress  is sustained following completion of the programme/ activity


	Almost all pupils on intervention programmes make good / accelerated progress and analysis shows that it is sustained over time. 
	Most pupils on intervention programmes progress well but this is not always sustained over time. 
	Progress in intervention programmes is inconsistent: many pupils do not maintain progress over time. 
	·  Record of assessment relating to intervention programme (e.g. SULP, BEAM)

· Provision map – entry and exit data analysis of progress

· SEN Records

· Discussion with TAs (Appendix G)  

· Observations of TAs (Appendix H )  

	The quality of teaching  SEF 3.1
	Aggregate Grade; 

	Comments 
	Actions to improve judgement grade

	
	


	The use of assessment to support learning SEF 3. 2   

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4)
	How do we know? 

	22
	Assessment is used to meet the needs of pupils with SEND and different groups
	Good assessment procedures ensure teachers and other adults plan well to 
meet the needs of all pupils.

Pupils are provided with detailed feedback both orally and through marking. They know how well they have done and can discuss what they need to do to sustain good progress.

Teachers listen to, observe and question groups of pupils during lessons in order to reshape tasks and explanations to improve learning. 


	Regular and accurate assessment informs planning, which generally meets the 
needs of all groups of pupils.

Pupils are informed about their progress and how to improve through marking and dialogue with adults.

Teachers monitor pupils’ work during lessons, pick up general misconceptions and adjust their plans accordingly to support learning.
	Assessment takes too little account of the pupils’ prior learning or their understanding of tasks and is not used effectively to help them improve. 


	· Pupil tracking data

· Work scrutiny (Appendix B) 
· Lesson observations

· Discussion with Learners (Appendix C) 


	The use of assessment to support learning SEF 3. 2   
	Aggregate Grade: 

	Comments 
	Actions to Improve judgement Grade 

	
	


	The extent to which the curriculum meets pupils’ needs including, where relevant, through partnerships SEF 3.3   

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4) 
	How do we know? 

	23
	The relevance of the curriculum to meet the needs of individuals and groups of pupils (SEND and different groups) 
	The curriculum provides well –organised, imaginative and effective opportunities for learning and a broad range of experiences which contribute well to the pupils’ development and well-being.
The curriculum is adjusted effectively to meet the needs of most groups and a range of pupils with highly specific needs. 

Cross curricular provision, including literacy, numeracy and ICT, is mainly good and there is nothing that is inadequate,  

Enrichment opportunities are varied, have a high take-up across most groups of pupils, and are much enjoyed.  
	The curriculum is adequately matched to pupils’ needs, interests and aspirations and provides adequate preparation for the next stage of their lives, whatever their starting points. 

Provision for potentially different pupils is satisfactory. 

Cross –curricular provision, including literacy, numeracy and ICT is at least satisfactory. 

Some features of the curriculum may be good. 


	The curriculum has significant shortcomings in meeting the needs of pupils, or particular groups of pupils, and makes insufficient contribution to their learning, enjoyment, well-being or development. 
There is weak provision for literacy, numeracy and ICT. 

Not all pupils are able to access everything that the school has to offer. 

Participation rates in extra-curricular activities are poor. 
	· Curriculum map

· Curriculum policies

· Impact assessments 

· long, medium and short term plans 

· extended services – impact 

· participation in enrichment / extended activities 

· lesson plans 

· risk assessments e.g. for school trips

· Accessibility plan

· Equality schemes



	The extent to which the curriculum meets pupils’ needs including, where relevant, through partnerships SEF 3.3   
	Aggregate Grade: 

	Comments
	Actions to Improve Judgement Grade

	
	


	The effectiveness of care, guidance and support SEF 3. 4  

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4) 
	How do we know? 
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	The care and support provided to pupils (SEND and different groups)  promote learning, personal development and well-being
	Well-organised arrangements for the care of all pupils contribute to their general good development and well-being and support their learning effectively.

Clearly targeted support for groups of potentially different pupils has resulted in significant improvement, for instance, in attitudes, behaviour, confidence, achievement or relationships.
The school can point to striking examples of where it has helped individual pupils overcome significant barriers to their education.  

An Anti-Bullying Policy is in place and contains information about how to complain and who to ask for help.  It is shared with pupils and parents and its impact is evaluated.  

The school’s records and direct observation confirm that there is little bullying and discrimination and monitoring shows that pupils with SEND and from different groups are not over represented amongst those involved. 


	Pastoral care is generally effective in supporting the needs of all pupils at significant points in their time at school.

Support for different pupils is an established part of the school’s provision and plays a useful role in fostering their learning and development. 

Most pupils are set clear and challenging targets and their progress towards them is adequately monitored and supported

An Anti-Bullying Policy is in place and contains information about how to complain and who to ask for help.  It is available for pupils and parents and carers but is not routinely distributed or its impact evaluated. 

The school’s records and direct observation indicate that the school is generally free from bullying and discrimination, but perhaps it needs to work harder to reduce the number of incidents.

	Care and support systems have shortcomings which mean that some groups of pupils do not thrive in their learning, development or well-being. 

Or 
The effectiveness of safeguarding procedures is inadequate.

The school does not provide adequate care for its pupils. Its systems are too weak, or staff are inadequately trained or vigilant, to safeguards pupils’ safety, welfare and progress. 

Many pupils do not have a clear understanding of their targets, or the targets are not challenging enough.  Pupils’ progress is inadequately monitored. 

The Anti-Bullying Policy has not been reviewed and its impact evaluated recently. It does not contain information about how to complain and who to ask for help. It is not discussed or shared with pupils or parents/ carers. 

.Many pupils exhibit little confidence in the schools capacity to help them when they are troubled  Direct observation and the  school’s records demonstrate an unacceptable level of bullying and intimidation


	· Case study examples  - (Appendix D) 
· IEPs and reviews

· Pupil progress data

· Provision map

· Transition arrangements – between institutions and moving through the school 

· Risk assessments 

· Feedback from pupils and parents, visiting professionals

· Monitoring records of bullying incidents – perpetrator and ‘victim’ 
· Anti-bullying policy
· Race, Gender & disability Schemes or Single Equality Scheme 
· Feedback on action the school has taken to deal with reported incidents 
· Governor monitoring 
·  Observations of lessons and around the school.
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	The quality and accessibility of information, advice and guidance for pupils ( SEND and different groups)
	Good quality advice and guidance help pupils to make informed choices about their future

The first point of contact and arrangements for parents, pupils and professionals are clearly identified, known and used successfully.
	Impartial advice and guidance help pupils to make informed choices about their future. 

The first point of contact and arrangements are usually known to pupils, parents and visiting professionals. 
	The quality of advice and guidance is weak and pupils are insufficiently prepared to make important
decisions about their future. 

There is a lack of clarity as to who leads on the management of provision for individual pupils. Parents and visiting professionals are not sure who the main point of contact is.

	· Information for pupils and parents 
· Feedback from pupils, parents, visiting professionals


	The effectiveness of care, guidance and support SEF 3. 4  
	Aggregate Grade: 

	Comments 
	Actions to improve judgement grade

	
	


How effective are leadership and management for SEND and other groups vulnerable to underachievement?
	The effectiveness of leadership and management in embedding ambition and driving improvement  SEF 4.1

The leadership and management of teaching and learning  SEF 4.2

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4)
	How do we know? 
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	How effectively leaders and managers realise an ambitious vision for the school and  have high expectations for  pupils (SEND and different groups)   and secure support from others
	SMT and many middle leaders and managers (SENCo etc) consistently communicate high expectations to staff about securing improvement. They galvanise the enthusiasm of staff and channel their efforts to good effect.

The inclusion of all learners is central to their vision and they are effective in pursuing this and dismantling any barriers to engagement.

	SMT and other leaders and managers (SENCo etc) are motivated to seek further improvement and are effective in focusing the school’s efforts on priorities. 

The inclusion of all learners is central to their vision and they are taking steps to dismantle any barriers to engagement


	Leaders and managers (SENCo etc) are not taking effective steps to embed their ambition for the school or to ensure the inclusion of all learners. 

	· Mission, vision and values

· Pupil , parent, staff, partner surveys

· Pupil outcomes other than achievement 

	27
	How well the school uses challenging targets to raise standards for all pupils and to eliminate any low attainment among particular groups
{for a judgement of outstanding:  
Most targets are set with a higher level of challenge that predicts accelerated learning beyond that which might be expected, given pupils’ starting points and capabilities. 

	Target-setting is realistic and challenging. Consequently outcomes are generally good, or there is substantial evidence that they are improving strongly.

For the large majority, targets are set with a higher level of challenge that predicts accelerated learning beyond that which might be expected, given pupils’ starting points and capabilities. 


	Target-setting is based on accurate assessment information but is only adequately challenging. 
For the majority targets are set with a higher level of challenge that predicts accelerated learning beyond that which might be expected, given pupils’ starting points and capabilities. 


	The school is not using target setting effectively to raise expectations and improve outcomes 
Few targets are set with a higher level of challenge that predicts accelerated learning beyond that which might be expected, given pupils’ starting points and capabilities. 


	· Target-setting 

· Overview of Outcomes (Appendix E)
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	How well leaders and managers at all levels drive and secure improvement, ensuring high quality teaching and learning, by using relevant information about the school’s performance to devise, implement, monitor and adjust plans and policies
	Leaders and managers routinely make good use of a range of monitoring activities related to teaching, other provision and outcomes. 

Planning involves any major partners, and is founded on robust evidence and good quality data.  

It is tackling key areas of weakness, including those in teaching, systematically and building on areas of strength. As a result, teaching is at least satisfactory and improving. 

The SENCO focuses on standards, and evaluates school SEN effectiveness using a range of data including comparative data.

The meetings schedule shows regular opportunities for teachers, TAs and Governors to discuss SEN issues in a range of contexts, e.g. regular item in whole staff meetings, regular TA meetings, meetings of SENCO and SEN governor.

The school CPD programme clearly identifies whole staff and specialist (SEN) staff (including TA) needs.  Staff regularly access relevant courses.


	Senior leaders and managers monitor accurately the progress and well-being of all pupils and the quality of teaching and learning.  

The school implements suitable plans aimed at improving areas of weakness and is taking effective steps to secure high-quality teaching for pupils with SEND and different groups.

Expectations are sufficiently high to bring about outcomes which are broadly satisfactory and improving or, if lower, there is substantial evidence that they are improving strongly.

The SENCO monitors the performance of pupils with SEN and tackles weaknesses

The meetings schedule shows a range of opportunities for discussion but these do not fully include all relevant staff and/or Governors.

Either the CPD Programme has some significant gaps and does not meet the priorities in the SEN Development Plan or there is no CPD Programme and records are not systematically kept but practice relating to CPD is, nevertheless, good.  Staff regularly access courses.
	Leaders and managers do not drive and secure improvement

Or

Leaders and managers are not taking effective steps to secure satisfactory and better teaching
The SENCO is pre-occupied with daily tasks and incidents and has little impact on the standards of pupils with SEN.

There are too few opportunities for systematic discussion of SEN issues; in particular, TAs do not have regular meetings.

Whole staff CPD needs have not been identified or met and/or specialist (SEN) staff (including TAs) do not regularly access relevant courses.
	· School Improvement Plan

· SEN/AEN improvement plan  
· Monitoring procedures and records 

· Meetings schedule and minutes.

· Pupil progress meeting minutes 

· School based review minutes.
· Governor MER  Rolling Programme (Appendix I ) 
· Performance Management schedule.

· Feedback from relevant (including support) staff.

· CPD records

· CPD programme

· Records of whole staff inset related to SEN and/or disability.

· Attendance on Kent SENCO training framework.

· Discussion with TAs (Appendix G) 


	The effectiveness of leadership and management in embedding ambition and driving improvement  SEF 4.1

The leadership and management of teaching and learning  SEF 4.2
	Aggregate Grade:  

	Comments 
	Actions to improve judgement grade

	
	


	The effectiveness of the governing body in challenging and supporting the school in meeting the needs of pupils with SEND and different groups  SEF 4.3 

	
	Audit Focus
	Good (2)
	Satisfactory (3)
	Inadequate (4) 
	How Do we Know? 
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	How effectively governors help shape the direction of the school 

SEN Coordination is appropriately resourced 
	The governing body has the capacity to meet the school’s needs and is influential in determining the strategic direction of the school. 

The SENCo has QTS and where required has undertaken, or is undertaking, mandatory training as required in the new Senco Regulations (2009)

The SENCO has the professional knowledge and skills specified in TDA National Standards and SENCO regulations with sufficient non-contact time and appropriate facilities.

Resources are well used and Value for Money is Good as demonstrated by good pupil outcomes. (SEF 4.9) 

	Most governors know the strengths and weaknesses of the school, understand the challenges it faces and are directly involved in setting appropriate priorities for improvement. 
The SENCo has QTS and where required has undertaken, or is undertaking, mandatory training as required in the new Senco Regulations (2009)

The SENCO has most of the professional knowledge and skills specified in the TDA National Standards and SENCO regulations with sufficient non-contact time and appropriate facilities. 

Resources are carefully monitored but not always well evaluated in terms of pupil outcomes, so that Value for Money is only satisfactory.  (SEF 4.9) 


	The governing body has too little impact no the direction and work of the school. 

The school does not meet requirements under the new Senco Regulations (2009) e.g. the SENCo does not have QTS
There are significant deficiencies in the SENCo’s professional knowledge and skills and/or insufficient non-contact time, facilities or status to carry out the school policy.  

Resources are not well deployed because the school does not have a well-ordered sense of its priorities; consequently Value for Money is inadequate. (SEF 4.9) 
	· Governor Minutes

· Overview of Outcomes (Appendix E)  

· Scholl Budget Details 

· Discussion with SENCO& SEN Governor 

· SENCO timetable.

· SENCO CV and inset record.

· Feedback from other staff and visiting professionals.

· Provision Map 

· Audit Commission  Value for Money  SEN/AEN  self-evaluation   http://sen-aen.auditcommission.gov.uk/evaluation.aspx 

· Governor MER Rolling Programme  (Appendix I) 


	30
	How rigorously governors and supervisory bodies challenge and support leaders and managers, holding them to account for tackling weaknesses and further improving outcomes for all pupils. 

The SEN Governor is actively involved in the monitoring and evaluation of provision for SEND and different groups
	Governors are fully and systematically involved in evaluating the school. 

Their relationships with staff are constructive and they show determination in challenging and supporting the school in tackling weaknesses and so bringing about necessary improvements. 
Governors have clear systems for seeking the views of parents and pupils and have mechanisms for acting on these. 

The SEN Governor meets regularly with the SENCo through a rolling programme of monitoring and evaluation of SEND provision. Governors provide effective challenge and support.
	The governing body holds the school to account for tackling important weaknesses. 

They are well organised and visible in the school community and support staff and pupils. 
Governors often engage with parents and pupils and respond quickly to their views and any significant concerns they may have. 

The SEN Governor and SENCo meet occasionally. Governors encourage self-evaluation but do little to actively support the process. 
	The governing body does not challenge the school to address weaknesses and bring about improvement. 

The SEN Governor rarely meets with the SENCo and has no or very little involvement in monitoring or evaluating provision for SEND, 
	· Meetings schedule and minutes 
· MER Governor Rolling Programme ( Appendix I)


	31
	How well governors, supervisory boards and any joint committee(s) fulfil their statutory responsibilities


	Governors are rigorous in ensuring that pupils and staff are safe and discharge their statutory duties effectively. 

SEF Section: C 8-14  records; requirements fully in place 


	Governors discharge their statutory responsibilities and ensure that pupils and staff are safe.

SEF Sections C8-14 records requirements fully in place
	The governing body’s negligence in failing to meet its statutory requirements places the pupils’ achievement or well-being at risk. 

SEF Sections C8-14 records requirements partly or not  in place 


	· Profile /prospectus

· Governors’ Annual SEN 
        Report  to Parents
          (Appendix J) 

· SEF Sections C8-14 

	The effectiveness of the governing body in challenging and supporting the school in meeting the needs of pupils with SEND and different groups  SEF 4.3
	Aggregate grade

	Comments 
	Actions to improve judgement grade

	
	


	The effectiveness of the school’s engagement with parents and carers SEF 4. 4

	
	Audit Focus
	Good (2) 
	Satisfactory (3)
	Inadequate (4) 
	How do we Know?
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	The extent to which the school enables parents to support, and make decisions about, their own children’s learning, well-being and development 
	Parents are kept well informed about their children’s achievement, well-being and development. The school helps parents to support their children’s learning in different ways. The effective liaison with parents contributes to improvements in pupils’ achievement, well-being and development. 
A majority of parents of pupils with SEND and different groups contribute positively to the learning process and this partnership adds value to pupils’ learning both at home and at school. 

Parents are involved in discussion about the decision to register their children as having SEND
	There is a regular exchange of information with parents, providing them with adequate information on how well their children are achieving, their well-being and development.  

There are some general strategies to help parents support their child’s learning. 

The school offers some opportunities to encourage and sustain parents’ involvement in their children’s learning. 

Parents generally make positive contributions and show willingness to support the work of the school. 

Parents are informed of the decision to register their children as having SEND
	Parents, or particular groups of parents, are not sufficiently involved in supporting and making decisions about their children’s well-being. 
The school offers few / no opportunities to encourage and sustain parents’ involvement in their children’s learning. 

There is little evidence of sustained parental involvement.

Parents are generally not informed of the decision to register their children as having SEND

	· Target setting and IEPS reviews showing parents’ comments

· Annual reviews

· Attendance at parent consultation evenings



	The effectiveness of the school’s engagement with parents SEF 4.4
	Aggregate grade: 

	Comments 
	Actions to improve judgement grade

	
	


	The effectiveness of partnerships in promoting learning and well-being SEF 4.5 

	
	Audit Focus
	Good (2)
	Satisfactory (3) 
	Inadequate (4) 
	How do we know?
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	The extent and effectiveness of the school’s partnership activity with other providers, organisations and services to promote learning and well-being for its own pupils and those of its partners 


	A range of partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, make a strong contribution to at least satisfactory and often good, achievement and well-being for pupils. 

The school understands the value of what it has to offer and seeks ways to support other institutions.

Partnership activity provides good value for money because it contributes to improved and generally good outcomes for pupils in aspects which the schools alone could not provide. 

Effective partnership working with outside agency professionals, such as therapists.  is seen in the satisfactory, and often good progress made by most learners on most fronts, and in their sense of security and well-being.

	Partnership activities , and/or the resulting improvements ion the school’s provision and leadership and management contribute to pupils’ satisfactory or better 
achievement and well-being. 
Partnership activity provides satisfactory value for money because it contributes to satisfactory and improving outcomes for pupils in aspects which the schools alone could not provide. 

Links with outside agency professionals, such as therapists, are sufficient to support the school in ensuring the safety and well-being of pupils.  Overall, progress  is satisfactory and steady rather than rapid improvements are made 
	Partnership activity does not result n worthwhile improvements in the achievement or well-being of pupils because it is ineffective or poorly developed. 
Partnership activity provides poor value for money 
Links exist with outside agency professionals such as therapists, but overall the school does not do enough to ensure they have a positive impact.  
The pupils’ progress is slow on many fronts and the school’s capacity to act decisively to improve performance is weak. .
	· Records of partnership and multiagency meetings
· Individual pupil files 
· Schools Progress data 
· Provision maps / IEPs 
· Lesson plans 

	The effectiveness of partnerships in promoting learning and well-being SEF 4.5
	Aggregate Grade: 

	Comments 
	Actions to improve judgement grade

	
	


	The effectiveness with which the school promotes equal opportunity and tackles discrimination SEF 4.6 (Limiting Judgement) 

	
	Audit Focus
	Good (2)
	Satisfactory (3) 
	Inadequate (4) 
	How do we know?
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	How effectively the school actively promotes equal opportunity and tackles discrimination.


	The school articulates and pursues ambitious strategies for its particular groups of pupils who may be subject to discrimination.

 Concerted action to promote equality of opportunity has resulted in sustained and significant improvement in the performance and participation of these groups.

 Gaps between different groups are closing. 

The school has identified where further improvements can be made to overcome any remaining variations in performance and it has good strategies to tackle them.
Equality Schemes relating to Race, Gender and Disability

 (or the Single Equality Scheme) comply with requirements. 

Impact Assessments have been carried out on the schools’ policies, practice and procedures to ensure no disadvantage to groups of pupils.  As a result adaptations have been made and their impact is being monitored and evaluated. 

The school systematically records racist incidents and reports them regularly to the Local Authority.
The school reports annually to parents on the progress and impact of it’s  Disability Action Plan


	The school has pertinent information about the precise groups of pupils it serves and evaluates their participation in school life and performance across the curriculum. 

There is some improvement in areas where the school has targeted its actions.
Equality Schemes relating to Race, Gender and Disability (or the Single Equality Scheme) are up to date and comply with requirements. 

There is some evidence of Impact Assessment on the schools’ key polices, practice and procedures but the process is, as yet, incomplete.  

The school systematically records racist incidents and reports them regularly to the Local Authority 
The school reports annually to parents on the progress and impact of it’s  Disability Action Plan
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	The school does not have relevant insight into the performance and participation of different groups of pupils and there is no evidence of improvement in the outcomes or experience of different groups.

Or

The school is inactive in tackling material differences between groups and/or in tackling discrimination.
Equality Schemes relating to Race, Gender and Disability (or the Single Equality Scheme) do not fully comply with requirements, or are not in place. 

There is no evidence of Impact Assessment.

There is significant slippage in the Annual Review of Statements cycle. 

The recording of racist incidents is inadequate as evidenced by complaints from pupils and parents. 

Reports of racist incidents are not routinely submitted to the Local Authority 
The school does not provide an annual report to  parents on the progress and impact of its Disability Action Plan
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	· Raise on Line 

· Participation audits

· Pupil and parent surveys  

· Overview of Outcomes (Appendix E)  

· Gender, Race and Disability Schemes or Single Equality  Scheme 

· Equality Impact Assessments 

Racist incident monitoring records

Discussion with learners (Appendix C)
Pupil and parent surveys 
Disability Action Plan  - progress and impact report to parents 
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	 The school monitors and evaluates its statutory and school policies in relation to SEN and Disability  which are up to date and reflect the relevant Codes of Practice and local guidance
	Statutory policies plus a full range of additional policies are in place e.g. (Behaviour Management, CP, medicines). 

The SEN Policy is regularly reviewed; it complies with requirements and fully reflects practice in the school.

Annual Reviews of Statements are consistently carried our within 12 month cycles and reports sent to officers within 10 working days. 


	Statutory policies plus a full range of additional policies are in place e.g. (Behaviour Management, CP, medicines). 

The SEN Policy is up to date and complies with requirements.

Annual Reviews of Statements are almost always carried out within 12 month cycles and report sent to officers within 10 days. 


	Statutory policies and a full range of additional policies are not in place. 
The SEN Policy does not fully comply with requirements and/or does not match actual practice in the school.


	· SEN Policy (Appendix K)
· Schedule for Annual Reviews 

· Sample Annual Review minutes and documentation 



	The effectiveness with which the school promotes equal opportunity and tackles discrimination SEF 4.6
	Aggregate Grade: 

	Comments 
	Actions to improve judgement grade
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