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SEN and/or disabilities (SEND) Inspection Checklist 
For mainstream schools with specially resourced provision
Based on Ofsted’s  ‘Special educational needs and/or disabilities in mainstream schools: A briefing paper for section 5 inspectors’ (Jan 2011) Bracketed numbers refer to the sections in the briefing paper
Basic/summary information about SEND in the school (5)
· numbers/proportions identified SEND throughout the school and by year group
· any significant changes of identification between one year and another 

· anything disproportionate, e.g. identification, exclusions, absence, attainment, progress
· data analysis of SEN, especially value-added scatter plots for progress 
· numbers attending alternative provision.
The quality of learning for pupils with SEND and their progress (6)
· RAISEonline, Progression materials 2010–11 and other data are used effectively
· there is recognition that gaining accreditation is not evidence of progress 
· rigorous moderation procedures are used
· the focus is on the progress being made by pupils 
· need categories are not assumed to dictate attainment or progress
· high expectations of learning are maintained for all pupils in lesson observations

· the impact of all provisions on pupil outcomes is analysed
· pupils with SEND are not assumed to always need adult help
· IEP targets are effectively linked to moderated expectations (NC levels, Progression materials) 
· systems are in place to identify quickly underachievement of pupils including those with SEND
· there is evidence about the effectiveness of interventions – not just what is provided
· how data from external packages are used.
Behaviour (7–10)
· pupils with SEND feel safe in school (particularly from bullying)
· observations of break and lunchtime behaviour are used to inform broader behaviour evaluation
· support for most behaviourally challenging pupils reflects the school’s ethos
· reasonable adjustments are made appropriately to include all pupils
· in lessons, all learners are engaged well in learning 

· learners with EBD are given enough support and structure to engage well

· exclusions data (including fixed term and exits from class) are broken down for accurate analysis
· there is an appropriate focus on the link between literacy and behaviour 

· data on attainment and progress are used to provide appropriate guidance and support 
· teachers manage the behaviour of the most challenging groups  

· there is evidence that the school seeks the views of pupils with SEND 

· there is evidence that the school seeks the views of excluded pupils.
Attendance (11-12)
· attendance of pupils with SEND is compared with whole school/other groups 

· attendance is analysed in relation to progress and attainment as well as SEND  

· the judgement for care, guidance and support incorporates attendance measures 
· the judgement for safeguarding incorporates attendance measures.  
The quality of teaching and the use of assessment to support learning (13)
· pupils with SEND make the same progress in acquiring attitudes and skills leading to greater independence in learning and use of initiative 
· support staff deployment is effective – not always with the lowest attaining group
· teachers closely oversee the work of pupils with SEND and specialist teachers are used appropriately to support those with more complex needs 

· teachers do not rely solely on information from TAs to  monitor progress

· pupil contribution to lessons is maximised, along with teacher/pupil interactions 

· pupils with SEND have plenty of opportunities for social interaction with peers
· support staff are able to promote learning as opposed to task completion
· the organisation of the lesson and environment enable full access for all pupils 

· the focus on learning rather than content enables greater inclusion of all pupils

· work scrutiny comparisons and pupil views help inform an understanding of the progress of  pupils with SEND.
Curriculum (14)
· the curriculum raises aspirations rather than acting as a barrier for those with SEND. 
Access and participation (15-16)
· access and participation evidence due regard given to the DDA
· participation of different groups in all aspects of school life is supported through full use of reasonable adjustments and accurate knowledge of levels of participation of those with SEND.
Additional intervention/provision (17-19)
· interventions are driven by the pupils’ needs, interests and aptitudes as well as strong evaluation of what works best

· interventions are chosen following evaluation of impact on improving outcomes.
· interventions link with other learning rather than causing ‘miss out’ and  ‘catch up’

· safeguarding checks, including risk assessments, are carried out appropriately

· pupils are working at the right level and making progress rather than ‘time filling’ 
· attendance is monitored well, including good alert systems and tracking

· pupils’ attendance is high because provision is motivating and set up well
· courses outside school link into the courses in school. 
Foundation learning (20-25)

· good opportunities are provided for Foundation Learning, with an appropriate balance of vocational or subject learning, personal and social development and the three functional skills

· opportunities for accreditation at the appropriate level are maximised

· personalised programmes are based on accurate initial assessment used to inform planning around individual need

· advice, guidance and support are revised as learners progress 
· there is a robust focus on progress and outcomes for the young people involved.   
Alternative provision (26)
· responsibility is retained by the school for pupils on alternative provision or courses 

· course selection is driven by the pupils’ needs, interests and aptitudes 
· safeguarding checks, including risk assessments, are carried out appropriately

· pupils are working at the right level and making progress rather than ‘time filling’ 

· attendance is monitored well, including good alert systems and tracking

· pupils’ attendance is high because provision is motivating and set up well

· interventions link with other learning rather than causing ‘miss out’ and  ‘catch up’

· courses outside school link into the courses in school.
Safeguarding (27)
· analysis of bullying reveals any disproportionate bullying of pupils with SEND and prompts appropriate action

· there is evidence of appropriate action where pupils with  SEND bully others 
· use of off-site provision involves robust safeguarding checks and risk assessments
· consideration is given to the specific risks faced by pupils with SEND 
· evidence from pupils with SEND and other feedback indicates they feel safe

· staff training ensures the safeguarding of pupils with SEND

· break and lunchtime practices fully support safeguarding of pupils with SEND.
Mainstream schools with specially resourced provision for pupils with SEND
Summary information about specially resourced provision (32)

· the number of pupils on roll of the specially resourced provision 

· the range of needs catered for by the specially resourced provision
· a general idea of admission criteria 

· the type/s of language/communication systems used within specially resourced provision

· numbers of staff in resourced base provision and number shared with the mainstream school
· timetable for the resource-based pupils

· details of any outreach services particularly for dual registered pupils
· RAISEonline: awareness of the impact a large provision may have on the overall attainment and progress data

· RAISEonline: awareness of individual pupil level accuracy issues

· the school’s use of Progression materials 2010–11 to set targets

· the school’s use of P-scales and moderation within the school and across the LA

· additional funding in place for the places
During inspection (33-34)
· a discussion will be held with the person in charge of the resourced provision
· an analysis of progress made by this group of pupils will be made

· discussions with pupils will focus on their learning, progress and the quality of the provision

· some teaching and learning observations will include pupils from the resourced provision

· Inspectors identify similarities with, and differences from, the main school in pupil outcomes.
Achievement (35)
· the achievement and standards judgement grade for pupils with SEND is made up from evidence from pupils in the main school and those in the resource-based provision
· discrepancy between the outcomes for learners in resource-based provision and other learners in the school is explained
· use is made of pupils’ ages and starting points (baseline) alongside the time pupils have attended the specially resourced provision to analyse progress
· high expectations of learning are maintained for all pupils in lesson observations both within the provision and in mainstream lessons. 

Behaviour (36-37)
· analysis of recorded incidents indicates how well the school is managing behaviour
· there is systematic recording of every incident involving restraint or physical intervention

· where physical interventions are used staff have received appropriate training

· more than just behaviour management strategies are used to secure good outcomes
· preventative and social and emotional learning opportunities are high profile and rigorously evaluated
· clear systems are in place for identifying and referring for suspected mental health needs
· the relationships between attendance and behaviour is analysed
· there is additional support for pupils’ social and emotional needs as well as learning needs
· pupils modify their own behaviour in response to behaviour management strategies

· pupils make progress in social skills and behaviour
· there is not a reliance on exclusion to manage behaviour
· there is an evaluation of the impact of behaviour on achievement, relationships and use of time.
Teaching and learning (38)
· the teacher ensures the work is at the right level for each pupil, whether they are being supported by the teacher or by a teaching assistant.
Curriculum (39)
· the curriculum offer is decided upon with regard to equality of opportunity and information is given about the different curricula on offer
· participation of different groups in the extended curriculum opportunities is analysed 
· transport difficulties are not used as an excuse for limited access to extended provision (equality of access issue).  

Care, guidance and support (40)
· differences in the type of support or guidance are evaluated and linked with outcomes.

Leadership (41)
· there is an evaluation of the impact of leadership for different groups of learners, both in terms of participation and achievement. 
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