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Provision Mapping and Management: Primary

Provision Mapping is a tool which has been used to support the development of more inclusive practices in schools.  In Kent we began by focussing on provision for pupils with SEN. Very quickly it was recognised that as Provision Mapping is such a valuable tool it could/ should be extended to monitor the progress and provision for ALL children within a school. 

Schools that have embarked on the provision mapping and management process have found it to be a very effective tool in identifying and analysing provisions and interventions on offer within the school context and have been able to link this to reviewing patterns of underachievement. Using this information, schools are then able to plan systematically to meet identified needs.  

Provision Mapping and Management has therefore developed the schools capacity to self evaluate in terms of provision, pupil outcomes and the factors that contribute to these outcomes. 

There are many different starting points, and it is important to emphasise that the process is flexible and responsive to the individual school context. There are therefore many different models of Provision Mapping, which schools can adapt and use to meet their particular needs.  

Some schools find it useful to take as a starting point a particular vulnerable group or particular cohort of children to ensure that provision and progress is effectively and rigorously monitored and evaluated. 

Other schools have developed this approach and now focus on Waves of Provision for all children within each class, year group or Key Stage.  The DfES have adopted the Waves of Provision model in the Primary and Secondary Strategy to explain a graduated response of interventions for pupils vulnerable to underachievement.  See Appendix 1 for a full description of Waves of Intervention. 

Over time Kent schools have adapted and modified their initial approach to suit their particular contexts. 
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Provision Mapping and Management is now seen as a whole school tool, which involves all members of the school community participating and engaging in strategic discussions to inform and improve the provision of effective interventions and support to meet the diverse needs of all children.

The initial establishment of the provision mapping process can be time consuming but the following quotes from schools clearly identify significant benefits:





What is Provision Mapping?

· A strategic management tool used to support the development of more inclusive practices in school.

· A straightforward way of describing everything a school or setting offers its diverse population- including extended services detailing the range of ‘additional to and different from’ provision given to all vulnerable groups.

· A mechanism to encourage schools to audit all children’s needs and to plan systematically how best to make the provisions that will be required to meet these identified needs.

· A tool to evaluate effectiveness in terms of pupil outcomes.

· A clear visual way of improving communication with staff, parents/carers, Governors and others within the local authority.

Provision Mapping and Management is a key part of the School Improvement Cycle, and helps to join together a range of different systems and processes which may already be operating within the school. This will enable a more strategic analysis to be undertaken and achieved.

The Provision Mapping and Management process will therefore draw together key information from school self evaluation, whole school target setting and progress tracking systems, tracking for vulnerable groups and school development planning, and will help to ensure that each process is focused upon much more effectively and meaningfully to respond to the particular needs of the individual school context.
A Provision Map, using the outcomes of the school self evaluation, data analysis of pupil progress and an audit of pupil need, will therefore identify what provision it might make in order to provide an inclusive learning environment for all pupils



What does it look like?

The following examples are of a provision maps that have been developed in Kent Primary Schools.  They have been modified and adapted over time. 


Name:                                                S.A. / S.A.+ / SSEN:                      School Provision Map

Year

Group

Provision / Resource
Staff / Pupil

Ratio
Staff

Involved
Cost in Time

(Weekly)
Assessment Tool used
Outcomes 

3
In class small group support for literacy 

(3 x 1 hour)
6:1
LSA
3 Hours




Literacy – Wordshark

(4 x 15 minutes)
9:1
LSA

Teacher
30 Minutes

30 Minutes




Literacy Skills small group 

(5 x 1 hour)
6:1
LSA
5 Hours




Handwriting Skills small group

(5 x 15 minutes)
6:1
LSA
1 Hour 15 Minutes




Maths Skills small group

(5 x 1 hour)
6:1
LSA
5 Hours




Maths – power of 2

(3 x 15 minutes)
1:1
LSA
45 Minutes




Social Skills lunch club
8:1
LSA

SENCO
20 Minutes

20 Minutes




Occupational Therapy Programme

(3 x 15 minutes)
2:1
LSA
45 Minutes




Additional support for ICT

(3 x 1 hour)
8:1
LSA


3 Hours



12 pupils x school action

9 pupils x school action plus

1 pupil x statement (15 hours support)



School Provision Map

Year

Group

Provision / Resource
Staff / Pupil

Ratio
Staff

Involved
Cost in Time

(Weekly)
Assessment used  to track progress
Outcomes

5
In class small group support for literacy 

(4 x 1 hour)
6:1
LSA
4 Hours




Spelling Group

(1 x 1 hour)
8:1
LSA


1 Hour






Literacy – Toe by Toe  

(3 x 15 minutes x 2 pupils)
1:1
LSA
1 Hour 30

Minutes




Literacy – Electronic Library

(4 x 20 minutes)
8:1
LSA
1 Hour 20

Minutes




Handwriting Skills small group

(1 x 1 hour)
1:1
LSA
1 Hour




Numeracy – small set 

(5 x 1 hour)
18:1
Teacher (DH)
5 Hours




Numeracy – small set 

(5 x 1 hour)
8:1
Teacher & LSA
5 Hours

5 Hours




Social Skills lunch club

( 1 x 40 minutes)
10:1
LSA

SENCO
20 Minutes

20 Minutes




Occupational Therapy Programme

(3 x 15 minutes)
1:1
LSA
45 Minutes




Additional support for ICT

(2 x 1 hour)
8:1
LSA


2 Hours



7 pupils x school action

11 pupils x school action plus

1 pupil x statement (12 hours support)

1 pupil statement (25 hours support – Severe & Complex Needs Band 1 Autism - £5,915.00


School Provision Map  

Year Group
Provision/Resource
Pupil/Staff Ratio
Staff Involved
Cost in Time (weekly)
Assessment 
Outcomes

Year 2
In class small group support for literacy (4 × 20 minutes × 2 groups)
6:1
LSA
1 hour 20 minutes

 


In class small group support for Numeracy (3 × 10 minutes × 2 groups)
6:1
LSA
1 hour




Literacy skills small group (4 × 10 minutes × 2 groups)
4:1
LSA
1 hours 20 minutes




Maths skills small group (3 × 20 minutes)
6:1
LSA
1 hour




Handwriting Skills small group (4 × 10 minutes)
6:1
LSA
40 minutes




Write Dance program (1 × 1 hour)
4:1
LSA
1 hour




Social use of language programme (4 × 20 minutes × 2 groups)
4:1
SEN LSA
2 hours 40 minutes




Speech and Language programme (5 × 20 minutes × 2 groups)
3:1
SEN LSA
3 hours 20 minutes




Spelling group (4 × 15 minutes)
4:1
LSA
1 hour




 Additional 1:1 Literacy support (4× 10 minutes × 2 pupils)
1:1
LSA
1 hour 20 minutes




Target work (3 × 10 minutes × 2 groups)
6:1
Teacher
1 hour 



5 pupils× school action

8 pupils × school action plus


Class-based Provision Map: Waves of Intervention and Provision.
Class:
3D

Term:
Spring 06



     Staff Involved:

Provision/ Resource:
Staff/ Pupil Ratio:
Cost in Time/

Staff Involved:
Type of Group:*
How will progress be measured?

WAVE ONE:

1:1 Daily reading

Guided reading

Phonics input

High Frequency Word input/ Spelling Steps

Small group focused literacy support

Small group literacy extension activities

Small group numeracy extension activities

Times Tables input

SULP
1:1

1:6

whole class

whole class

1:6

1:4

1:4

whole class

whole class
Daily x 10 mins per child. TA/ CT

Daily x 20 mins per group. TA/ CT

Daily x 20 mins.

CT

Daily x 15 mins

Individual/ CT/ TA

2-3 x weekly per group. TA/ CT

2 x weekly. CT/ TA

2 x weekly. CT/ TA

Daily x 10 mins. 

CT

CT
All

All

All

All

All

G&T

G&T

All

All
3x yearly Reading Assessments and Reading Ages (Salford Reading Test)

3x yearly Reading Assessments and Reading Ages (Salford Reading Test)

2 x yearly phonics assessments.

Through the levels of the Spelling Steps programme.

3 x yearly writing and reading assessments.

3 x yearly reading and writing assessments.

3 x yearly numeracy assessments

Fortnightly monitoring of times tables knowledge. Child monitoring and self checking systems.

Observations of behaviour around the school. Reductions in number of sanctions. 

WAVE TWO:

Pre teaching of topic vocabulary.

Speech and Language group- developing vocabulary.

Adapted ALS programme


1:4

1:4

1:6
Daily x 10 mins.

TA

Daily x 10 mins

TA

3 x weekly x 20 mins. CT/ TA
EAL

SEN

Middle Ability
Observations: increased appropriate participation in whole class inputs. Ability to contribute ideas and use new vocabulary appropriately.

Observation: developing ability to use a wider range of vocabulary in S&L and writing activities. 2x yearly Hereford and Worcester Speech and Language Screening.

Monitoring of progress through the programme. 3 x yearly reading and writing assessments.

WAVE THREE:

Small group pre teaching/ consolidation of concepts during literacy input.

Small group pre teaching/ consolidation of concepts during numeracy input.

Wave 3 Numeracy materials

Speech and Language Therapy programme

In class support

Counselling
1:2

1:3

1:5

1:1

1:1

1:1
Daily x 15 mins during 1st part of input. TA/ INCO

Daily x 15 mins during 1st part of input. TA/ INCO

Daily x 20 mins. TA/ CT

3 x daily x 5 mins. TA/ CT/ INCO

2-3 x weekly x 40 mins. CLO

1 x weekly x 30 mins. Counsellor


SEN

SEN

SEN

SEN/ C&I

SEN/ Behaviour

Behaviour


B Squared Small Steps materials used to monitor progress on a weekly basis.

B Squared Small Steps materials used to monitor progress on a weekly basis.

3 x yearly numeracy assessments. Fortnightly monitoring of progress using materials.

SALT to assess progress 2- 3 x a year.

CLO monitoring records. Observations of increased appropriate behaviour during whole class teaching situations. Reduction in number of sanctions used.

Counsellor records. Observations- calmer behaviour: reduction in disrespectful behaviour and need for sanctions.

*eg: LA/ MA/ G&T; EAL; Gender;

W. O. Primary School - Whole School provision mapping

School Year 2005 - 2006

         
Year R
Year 1
Year 2
Year 3
Year 4
Year 5
Year 6

WAVE

1


QUALITY FIRST TEACHING


Cognition and Learning

Differentiated curriculum

Differentiated delivery

Differentiated outcome

Increased visual aids

Visual timetables

Illustrated dictionaries

Use of writing frames


Communication and Interaction

Flexible teaching arrangements

Structured school and class routines

Differentiated curriculum delivery

Differentiated outputs

Increased visual aids

Visual time tables

Use of symbols
Behavioural, Social and Emotional

Whole school and class reward system

Whole school/class rules

Whole school policy for behaviour

Circle time as part of citizenship
Sensory and Physical

Flexible teaching arrangements

Teacher awareness of S&P Impairment

Availability of resources e.g.

WAVE 

2


White Oak

Project - Aut term

Social skills group

Articulation

Quiet Room

Language group

Talking Partners - Summer Term
ELS - Aut/Spr

Talking partners - Aut and Spr

Extension Lit/Num groups
Extension Lit/Num Groups

Social Skills group
Social skills group
Social Skills group

Extension Lit/Num groups

Target literacy and numeracy group
Emotional literacy

Target spelling

Reading

Social skills group
FLS

Learning support 1:3

Booster group

Extension Lit/Num groups

WAVE 

3


W.O. Project and Talking Partners with SEN pupils
SpLT programmes

OT programmes

ELS - Sum

Literacy and Numeracy support groups

Voluntary reading support 1:1
ELS - Aut term

St.  pupil 30 hrs

1:1/group/pastoral

Phonic group

Language group

Reading support 1:1

V. Reading 1:1
Behaviour monitoring

Reading 1:1

Phonic group

Reading group

Vol. reading 1:1

Literacy and numeracy support groups


SpLT programme

Behaviour monitoring 1:1

Phonics Group x 2

Literacy and numeracy support groups
Behaviour monitoring 1:1

Literacy and numeracy support groups

Statemented pupils 10 hrs

Lunchtime pastoral support


Statemented pupil

15 hrs 1:1 /group

Behaviour monitoring 1:1

Learning mentoring 1:1

Music tuition 1:1




Why do we need Provision Maps?

Provision Maps enable schools to look strategically at the needs of all pupils and at the provision provided in school. Clear trends and patterns of needs can be identified and provision planned to support pupils throughout the school. Provision maps are an excellent tool for developing more inclusive practice, as provision for all pupils across a class/year group or school can be illuminated. Through this process, schools can look strategically at the needs, not only of vulnerable groups, but all children within a school

Ofsted have identified groups of pupils who are particularly vulnerable to experiencing barriers to participation and achievement.  These are: 

 Girls and boys

 Minority ethnic and faith groups

 Travellers and Asylum Seekers

 Pupils for whom English is an additional language

 Pupils with Special Educational Needs

 Gifted and Talented pupils

 Looked After Children

 Sick children, young carers and others under stress

 Pregnant school girls and teenage mothers

 Pupils at risk of disaffection and exclusion

Considering the list presented above, it is important for schools to acknowledge and recognise that at any time in their school career, ANY child could experience a barrier to participation and achievement. It is therefore important to continually and rigorously monitor and track the progress of all children, and to have available a range of provisions and interventions which could appropriately and effectively meet their needs at a particular time.

Schools need to plan provision in order to ensure that all groups of pupils make good progress.  Identifying and tracking the progress of vulnerable groups is an area that Ofsted have identified as a weakness in many schools.  We need to analyse data and track pupil progress and this needs to be linked to the provision that we make.

The statutory framework for inclusion places clear responsibilities on schools and L.A.s to monitor, evaluate and plan for pupils with a diverse range of needs, increasing access and entitlement for disadvantaged groups and raising achievement and standards.  Provision maps can provide evidence based information for measuring progress and achievement of pupils and enable a school to make strategic decisions based on the School Improvement Cycle process.


Key Benefits of the Provision Mapping and Management Process:

Provision management will allow a school to produce an inclusive education provision map which will enable them to:

· Audit the needs of pupils and plan systematically

· Ensure there is a clear rational and evidence base for the interventions/’reasonable steps’ that are planned

· Help to ensure the entitlement and improve pupil –level outcomes for learners at risk of underachievement

· Reduce bureaucracy at all levels

· Provide meaningful links between other forms of statutory processes, such as self evaluation and pupil progress tracking and assessment data.

· Plan both staffing and skills required to meet pupil needs

· Meets a range of statutory and accountability requirements in a meaningful and effective way.



Process of developing a Provision Map

It is extremely important that schools view Provision Mapping and Management as part of a cyclical process, which, as described previously links in with the current School Improvement Cycle. 

Within Kent, a range of training models have been developed to ensure that there is full understanding of the principles behind Provision Mapping and Management. Inclusion is a whole school issue and all teachers and support staff should be included in the development of the provision map

There is therefore a commitment to ensuring that staff at all levels of the school system have a full and complete understanding of the process, and are able to engage effectively and meaningfully.

Before starting on the Provision Mapping and Management Process, it is important to ensure that there is whole school commitment, and an understanding of the need to involve everyone in the process, rather than having one person complete a Provision Map.

Such an approach helps to increase the effectiveness and relevance of the tool within individual school settings.

Kent has identified and acknowledged this key need, and has responded by focusing training about Provision Mapping and Management at a range of different sectors of the school system including:

SENCO training

Joint SENCO and SLT training

Headteachers and Deputy Heads through cluster based Conferences

PEP Heads

LEOs 

School Governors

School Improvement Partners and whole school training

It is hoped that by targeting support and training at a wide range of different professionals working within the school system, greater awareness and understanding of the process will be achieved, and that this will then enhance the effectiveness of the tool within individual school settings.

An Eight Staged Model of Provision Mapping and Management has been developed by Kent to help schools to understand the nature of the cyclical process of development within their individual school context. Within each stage it is important for there to be full involvement of all staff members- either through whole staff meetings, or through paired and group discussions facilitated by the SENCO/ INCO or a member of the SLT.


Step 1

Capture Current Provision and identify resources allocated to provision 

This can either be initially completed for a particular vulnerable group or particular cohort of children, or could be completed for all children using a class based, year group or Key Stage provision map.

· Have school Inclusion Profile/SEN Register to hand

· Brainstorm all provision provided by year/class group - either in terms of provision offered to meet the needs of a particular vulnerable group, or in terms of fully inclusive provision to meet the needs of all children within the identified group.

· Check provision against individuals in each year

· Check provision against assessment data and whole school tracking process/system

· Complete a basic Baseline Provision Map to capture the information. This should include the essential information: 

· the provision on offer, 

· the staff/ pupil ratio 

· staff involved

· Frequency and duration of provision (weekly cost in time) 

You should now be clear what provision you are currently providing

Step 2

Audit projected need for each year group within the school for the next term/new academic year

 Have school Inclusion Profile/SEN Register and pupil achievement data to hand

· Analyse your Inclusion Profile/SEN Register and pupil achievement data in terms of what the individual pupil needs are – using the ‘Planning Provision Appendix 2.

 Check projected need against individuals in each year/class group

 Check projected need against assessment data and whole school tracking process/system

 Calculate staff/pupil ratio

 Identify staff involved

 Calculate weekly cost in time

 Calculate total cost, using ‘average’ staff salary costs (optional)

 Analyse overall provision needs for each year group

You will now have analysed the provision needs of your pupils


Step 3

Compare projected need (Step 2) with current pattern of provision (Step 1) and identify ‘gaps’. 

 Using the completed ‘Planning Provision’ Appendix 2 match your projected needs with current needs and identify ‘under’ and ‘over’ provision

 Identify any required changes to provision 

 Identify  staff development issues

You will now have identified any gaps and/or imbalances in provision

Step 4

Consider the research evidence on what works

 Consider research evidence on ‘best practice’ relating to what works best in terms of increasing progress and achievement in priority areas for development . Evidence from the DfES may be used at this point  (see appendix 5 and DfES website)

 Also consider evidence about ‘what works’ for schools in similar contexts as your own school- this can be achieved through discussions at Cluster levels, and also through discussions with outside professionals who may have observed examples of good practice in other school contexts.

You will now be aware of ‘what works’

Step 5

Plan the provision Map for the new term/academic year 

 Devise a provision map to cover gaps and priorities 

 Your top priorities will be drawn from the ‘must’ section of the template with ‘should’ coming second and ‘could’ last

 Discuss with SMT available school budget and cost the provision- this can be in terms of human and specific resources, as well as in terms of cost in money, which remains optional.

 It will also be important within this Provision Map to consider and include key information regarding how progress is going to be measured/ assessment tools to be used, and also what the expected pupil outcomes will be.

You will now be able to identify resource implications


Step 6

Establish systems involving parents/carers and pupils in assessing and evaluating progress 

Examples of good practice:

· Termly target setting days where parents and pupils are actively involved in the process.

· Parental pupil consultations

· Ongoing discussions with intervention groups with pupils involved in their own assessment – What should I be doing? How should I be doing it? How do I know if I am doing it? How do I know if it is good enough?

· Intervention entry and exit assessment data shared with parents/carers and pupils through reports/ provision maps within target setting and getting reviews. 

You will now be confident that parent, carers and pupils are involved in the ‘target setting and getting’ process

Step 7

Evaluate the impact of provision through ‘pupil progress outcomes’

 Consider how you will measure pupil progress as a result of interventions.  You will need ‘Entry’ and ‘Exit’ data to make an assessment of impact. (See Appendix 6 for Tools which can be used to assess impact of interventions)

 Look at the range of systems which are already in place within your school system to monitor and track pupil progress: this may include annual tracking of progress within the National curriculum; incident reports; attendance data; observations etc.

 Set up timescales with staff for monitoring and reviewing interventions identified in the Provision Map. See Additional Provision Proforma Appendix 7, Record of Intervention Programme Appendix 8, Intervention Plan Targets Appendix 9, Intervention Plan Targets Appendix 10.

Research evidence generally demonstrates that time limited intensive interventions lasting between 8 and 20 weeks are the most effective.

You will now be clear about how effective your interventions are on pupil outcomes 

Step 8

Reviewing the Provision Map

· Termly review of provision map to make minor adaptations.

 In Term 5 and 6 carry out a strategic annual review which takes into account changing patterns of need.  

  Focus on pupil outcomes in terms of exit and entry data from interventions and progress within the National Curriculum for identified vulnerable groups.

 Information gathered can be used to inform the annual self evaluation cycle and the SEF.

 The review will also provide information for the Governing Body enabling them to have a clear picture of how the needs of all children are being monitored, tracked and met and will also enable then to fulfil their statutory duties in respect of pupils with Special Educational Needs.

 Revise your original Provision Map for the next school year, considering identified pupil need, using pupil tracking data and the evidence of ‘What Works’.

 As a school you will consider and reflect upon how the Provision Map can be further developed to include information important to your particular school context. Some examples of issues to include within a Provision Map at this stage may be:

· Mapping by Waves of Intervention

· Including entry and exit criteria (this should not be in terms of specific targets, but should be broad and generalisable criteria)

· Information about how progress will be tracked/ assessment tools used

· An Annual Costed Provision Map to identify issues connected to value for money

· Information about how the needs of ALL children are met

You will now have a strategic overview of provision needs enabling a smooth transition for pupils into the next year group or Key Stage

This cyclical process will then need to be completed and reviewed on a yearly basis, and will help schools to continually and meaningfully respond to the particular needs of different cohort groups. 


Mapping the provision of general resources

There is some provision which cannot be tracked to individual pupils but which benefits vulnerable groups of pupils.  This may include:

 Admin support time

 Professional development activities specifically related to vulnerable groups

 Budget allocation for general resources to support vulnerable groups

 Time allocated to the preparation of resources to support vulnerable groups

It may be possible to combine funding streams in order to plan coherent provision across the school.  There may be a need to ring fence or protect certain budgets as discreet items to be managed separately, for example, where a pupil has Statement of SEN which specifies that they must receive a fixed number of hours of Teaching Assistant support or other specified provision.  See Appendix 4 for General Resources Proforma.

Beating Bureaucracy.

Some schools are under the impression that provision maps will replace IEPs.  Provision maps will support schools in reducing bureaucracy and can be used as an alternative to writing large numbers of individual education plans for students with low level needs that can be met through wave 3 literacy and numeracy interventions.

However we would only recommend that schools begin to reduce the number of I.E.Ps when they are sure the following are in place:

· Whole school target setting systems that incorporate individual targets for all vulnerable groups/ students which are reviewed at least twice a year

· Rigorous self evaluation of SEN provision which ensures all students are making good progress

· Systems for working in full partnership with parents 

· Systems which take account of the views of students

Recent guidance from the DfES states:

Individual Education Plans

It is now Government policy that IEPs are only one method by which schools can plan for pupils with SEN.  They are not statutory and are merely one way of planning and recording the additional or different provision for a child with SEN and recording outcomes for individual pupils.  Where schools have arrangements to plan individually for all pupils and record their progress – as will become more common with personalised learning – then IEPs may be unnecessary.  The DfES will be promoting this view in order to cut down unnecessary paperwork and duplication.


Table 8.1   Meeting the purposes of the SEN Code of Practice (Inclusion and School Improvement - Jean Gross and Angela White)

Purpose of Code


Meeting the purpose other than by IEPs

To make sure that children’s SEN are identified
Screening procedures used in every year group, to identify children who may need help in class to overcome barriers to learning, or access to additional provision from the school’s provision map

To make sure that children’s individual needs are assessed
SENCO trains/coaches colleagues in use of assessment tools.  SEN policy and staff handbook sets out what is expected of all staff

To help staff and children identify key learning targets
Process of individual target setting with all children.  SENCO advises colleagues on how to choose appropriate learning objectives for children functioning below expected age-related levels

To make sure that effective strategies are put in place to support the child
SENCO or school-based behaviour specialist provide training and advice to colleagues on what works for children with learning or behaviour difficulties

To make sure that parents/carers know what the school is doing to help their child, and to what effect
School’s provision map sets out provision available; parents receive a highlighted version showing the provision their child is accessing.  Regular testing / assessment of progress, reported to parents

To make sure that parents/carers know how they can help at home


SENCO and curriculum specialists run workshops and implement projects – for example, a paired reading project, or workshops on managing challenging behaviour.  Class teachers or tutors use home-school diary or planner for two-way communication

To ensure that all relevant staff know what the child’s needs are and how they can help him or her reach targets


Children take responsibility, with help, for recording general information (what I do well/what I find hard/what helps me most) and key personal targets in planners/notebooks, and sharing these with those who teach them.

To ensure continuity when children move from one class or school to another
Pupil-managed information as above.  Clear policy on transfer of personal and curriculum records on all children

To direct the deployment of limited school resources to the individual children with the greatest need
The school plans its provision map strategically, on the basis of annual data analysis and forecasting of need in each year group/class


To demonstrate action at school level as a condition to seeking help at School Action Plus or through a Statement


The school provides a copy of its SEN policy, showing the systems that are in place for screening, assessment, setting individual targets and monitoring individuals’ progress.  The provision a child has received is highlighted on successive provision maps.  Information is copied from regular teacher lesson planning and home/school diaries or planners to show outcomes of additional provision / action.

Range of Provision Maps

Kent schools have modified the provision mapping tools to meet the needs of pupils within their own particular context.

Proformas have been included in the appendices showing a variety of provision maps – some are from Kent schools and some are from schools that were part of the SENJIT pilot project.

Schools can adapt the proformas to ensure that the provision mapping and management process is an efficient and effective way of monitoring, evaluating and planning inclusive educational provision for all pupils within their own school context. 

Appendix 1 – 

Waves of Intervention

Appendix 2 -

Planning Provision Audit Tool

Appendix 3A – 3F
Range of Provision Maps

Appendix 4 -

Allocation of Resources to and Amongst

Appendix 5 -

Research Information References

Appendix 6 -
Assessments which can be used to measure progress ‘before’ and ‘after’ interventions                                                                        

Appendix 7 -

Additional Provision

Appendix 8 -

Record of Intervention Programme

Appendix 9 -

Intervention Plan Targets

Appendix 10 -

Intervention Plan Targets - Monitoring
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Appendix 1
· Wave One:  Inclusive quality teaching first for all.

Offering pupils an inclusive and well differentiated experience in everyday lessons e.g. planned differentiation by class/subject teacher, occasional support from TAs.  At least 4 out of 5 pupils should make good progress without further support.  If the majority of pupils are not making progress on Wave 1, then the school will need to consider the appropriateness of their curriculum and adapt it to ensure that pupils make  expected progress.

· Wave 2: Additional interventions which enable children and young people to work at age related expectations or above

Offering pupils short-term extra help to accelerate key points of learning.  This will be small group, targeted and time limited, interventions such as E.L.S, F.L.S, A.L.S booster classes, holiday schools, mentoring programmes, etc.  Entry and exit data are integral to the interventions enabling schools to evaluate impact.  It does not equate with School Action and pupils do not need IEPs to access it.  Those pupils who do have IEPs may need less information on them as provision maps will provide many details previously written in IEPs.

· Wave 3: Additional highly personalised interventions.

Offering intensive targeted support when small group intervention fails to work.  This wave of support includes interventions such as – Sound Progress, Sounds Write, Reading Recovery, Acceleread, Accelerwrite, Learning mentors, Reading Challenge, Writing Challenge,  Mathematics Challenge.   Individual support is linked to very precise personal targets and timescales.  Pupils requiring this level of support will often also require additional advice from beyond the school.


Waves of Intervention: by Area of Need











PLANNING PROVISION – YEAR GROUP                                                     Appendix 2

Name of Student
Structured literacy programme
Structured numeracy programme
Structured language programme
Coordination programme
I-I counselling
SEBD groupwork
In-class support
Modification of curriculum presentation
Other
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Appendix 3a

BLANK PROVISION MAP

Provision Map


Term ------------------------
Name ………………………………………

Yr.

Gp.
Provision/Resource
Staff / Pupil Ratio
Staff Involved
Cost in time (Weekly)
Assessment Tools used
Outcomes









Class-based Provision Map: Waves of Intervention and Provision.
Class:


Term:




     Staff Involved:

Provision/ Resource:
Staff/ Pupil Ratio:
Cost in Time/

Staff Involved:
Type of Group:*
How will progress be measured?

WAVE ONE:





 

WAVE TWO:







WAVE THREE:







*Eg: LA/ MA/ G&T; EAL ; Gender

Appendix 3c

Provision Map by Key Stage
FOUNDATION STAGE

Provision/Resource
Staff / Pupil Ratio
Staff Involved
Cost in time

(Weekly)
Assessment Method



Circle Time Sessions for language development (3 x 15 mins)
6:1
NNEB
45 mins


Language Group (5 x 15 mins)
5:1
LSA
1 hour 15 mins


Listening Group (5 x 10 mins)
2:1
LSA
50 mins


In class small group support for literacy 

(5 x 1 hour)
5:1
LSA
5 hours


In class small group support for numeracy

(5 x 1 hour)
4:1
LSA
5 hours


KEY STAGE ONE

Provision/Resource


Staff / Pupil Ratio
Staff Involved
Cost in time

(Weekly)
Assessment Method



In class small group support for phonics / sight vocabulary ( 5 x 15 mins)
3:1
LSA
1 hour 15 mins


Small group maths support 

(5 x 15 mins)
4:1
LSA

Teacher
45 mins

30 mins


Additional phonics (5 x 15 mins)
1:1
LSA
1 hour 15 mins


Self-Esteem Workshop (2 x 30 mins)
4:1
Teacher
1 hour



Appendix 3c cont.

KEY STAGE ONE

Provision/Resource


Staff / Pupil Ratio
Staff Involved
Cost in time

(Weekly)
Assessment Method



In class small group support for literacy

(3 x 1 hours)
6:1
LSA
3 hours


Literacy – Wordshark  (4 x 15 mins)
9:1
LSA

Teacher
30 mins

30 mins


Literacy skills small group ( 5 x 1 hours)
6:1
LSA
5 hours


Handwriting skills small group (5 x 15 mins)
6:1
LSA
1 hour 15 mins


Maths skills small group (5 x 1 hours)
6:1
LSA
5 hours


Maths – Power of 2 (3 x 15 mins)
1:1
LSA
45 mins


Social skills lunch club (1 x 40 mins)
8:1
LSA

SENCO
20 mins

20 mins


Occupational Therapy Programme 

(3 x 15 mins)
2:1
LSA
45 mins


Additional support for ICT (3 x 1 hours)
8:1
LSA
3 hours


Literacy – Toe by Toe (3 x mins)
1:1
LSA
45 mins


Literacy – Electronic Library (3 x 20 mins)
4:1
LSA
1 hour


Spelling group (1 x 1 hour)
8:1
LSA
1 hour


Occupational Therapy Programme 

(3 x 15 mins)
1:1
LSA
45 mins



Appendix 3d
Provision Map by Waves – areas of need
Area of Need


Wave 1
Wave 2
Wave 3

Cognition and Learning
Differentiated curriculum planning, activities, delivery and outcome

Increased visual aids / modelling etc

Visual timetables

Illustrated dictionaries

Use of writing frames

Access to word processor

In class support from TA

Focused group work with CT e.g. guided reading
ELS, ALS, FLS

Springboard

Booster groups

In class support from TA

Additional keyboard skills group

Individual reading with TA / CT
Intense literacy or numeracy support

Adapted catch up programmes

Additional phonics training

Additional individual reading

Paired reading

Memory skills training

Peer tutoring

Communication and Interaction
Differentiated curriculum planning, activities, delivery and outcome e.g. simplified language

Increased visual aids / modelling etc

Visual timetables

Use of symbols

Structured school and class routines


In class support from TA with some focus on supporting speech and language. 

Additional use of ICT e.g. Clicker 4
Speech and Language support from SALT, followed up in school

Input from Autism Outreach Team

Support for alternative forms of Communication e.g. Makaton

Visual organiser

ICT – Writing with Symbols

Emotional, Behavioural and Social


Whole school behaviour policy e.g. based on Assertive Discipline approach

Whole school / class rules

Class reward and sanctions systems

Circle Time / Parachute Games


Small group Circle Time

Group reward system

Support for unstructured times
Individual counselling 

Individual reward system

Nurture group

Anger Management training

Peer Mentoring

Social Skills training

Circle of Friends



Sensory and Physical
Flexible teaching arrangements

Staff aware of implications of physical impairment

Medical support

Brain Gym exercises


Additional keyboard skills

Additional handwriting practice

Access to equipment e.g. writing slopes
Motor skills programme for small group

Individual support in class during PE

Physiotherapy programme

Access to ICT e.g. PC with switch




Appendix 3e
Progress Reviews
Name of child _____________________________   Year ___________

Date:

Interventions and/or specific targets:

Comments on progress:

Next Steps:


Date:

Interventions and/or specific targets:

Comments on progress:

Next Steps:


Date:

Interventions and/or specific targets:

Comments on progress:

Next Steps:




Provision Map: Waves of Intervention and Provision
Class:


Term:




     Staff Involved:

WAVE ONE Differentiation
Differentiated groups, pupils with hearing, visual or behavioural difficulties positioned appropriately in class.  Differentiated questioning, class rules, reward systems and Group target setting (please edit according to class needs)

Provision/ Resource:
Staff/ Pupil Ratio:
Cost in Time/

Staff Involved:
Type of Group:*
How will progress be measured?

WAVE TWO:

WAVE THREE:







*Eg: LA/ MA/ G&T; EAL ; Gender

Appendix 4

Allocation of Resources to and Amongst

Resource
Staff Involved
Cost in time 
Actual Cost

(Annual x 38 weeks)

Budget allocation for resources


£500

Training Budget


£500

Management / supervision of LSAs (1 Hour per week)
SENCO
1 Hour per week
£1274.14

IEP Preparation and review (12 Hours per term)
SENCO
12 Hours per term
£1207.08

IEP Preparation and review – staff release (2 days supply cover) 


Teacher
2 days per term
£1050.00



Appendix 5

Research Information References

DfES (2002) What works for children with literacy difficulties? DfES research report 380.  Priced publication from 0845 602 2260.     (www.dfes.gov.uk/research) www.dfes.gov.uk/research/data/uploadfiles/RR380.pdf 

DfES (2004) What works for children with mathematical difficulties? DfES research report 554.  Priced publication from 0845 602 2260. (www.dfes.gov.uk/research) www.dfes.gov.uk/research/data/uploadfiles/RR554.pdf 

DfES (2003) What works in Developing Children’s Emotional and Social Competence and Wellbeing?  DfES research report 456.  Priced publication from 0845 602 2260.  (www.dfes.gov.uk/reserach) www.dfes.gov.uk/research/data/uploadfiles/RR456.doc 

David Fulton Publishers (2003) Special Educational Needs and School Improvement – Practical Strategies for Raising Standards Jean Gross and Angela White (ISBN 1-84312-011-9).   (www.fultonpublishers.co.uk)


Assessments which can be used to measure progress ‘before’ and ‘after’ interventions                                                                        Appendix 6

COMMUNICATION AND INTERACTION
BEHAVIOUR, EMOTIONAL AND SOCIAL DEVELOPMENT
SENSORY AND/OR PHYSICAL

Renfrew language scales  (Winslow)
The Boxall Profile (AWCEBD)


General Development

Teaching Talking (NFER Nelson)
B/G Steem - A self-esteem scale with locas of control items (Lucky Duck Publishing Ltd.)


The Keele Pre-School Assessment Guide (NFER Nelson)

British Picture Vocabulary Scale (NFER Nelson)
Emotional Literacy: Assessment and Intervention ICT Programme (Granada Learning)


The Portage Early Education Programme (NFER Nelson)

Living Language (NFER Nelson)
Towards Better Behaviour – Secondary Pupils (Incentive Plus)


Schedule of Growing Skills ICT Programme (Granada Learning)

The Autistic Continuum (NFER Nelson)


Getting Started – Primary (Incentive Plus)
EYES (early Years Easy Screen) 4 – 5 yrs (NFER Nelson)

The AFASIC Language Checklists (LDA)
Getting Started in the Early Years (Incentive Plus)


Aston Index – 5 – 14 yrs  (Better Books)

The Autistic Continuum: An Assessment and Intervention Schedule ICT Programme. (Granada Learning)



Play Ladders – Pre-School (Play Ladders Publications.



Developmental Dyspraxia: Identification and Intervention. (Better Books)




Appendix 6 Continued

COGNITION AND LEARNING



LITERACY
MATHEMATICS

An Observational Survey of Early Literacy Achievement – 5 – 7 yrs (M.Clay, Heinmann)
Target Mathematics Test 4 + 5 – 8 – 13 yrs (Hodder & Stoughton



MIST (The Middle Infant Screening Test) 5+ yrs (NFER Nelson)
Profile of Mathematical Skills Secondary (NFER Nelson)



Dyslexia Screener ICT Programme (Granada Learning)
Basic Number Diagnostic Test – 5 – 9 yrs (Hodder & Stoughton)



READING
SPELLING
Mathematics Competency Test Secondary (Hodder & Stoughton)



The Effective Reading Test – 7 – 12 yrs (Macmillan Assessment)


Graded Word Spelling Test 6 – 16 yrs (Bookpoint/Hodder & Stoughton)
Early Mathematics Diagnostic Kit – 4 – 8 yrs (NFER Nelson)

Graded Word Reading Test – 6 – 14 yrs (NFER Nelson)


Diagnostic Spelling Test – 7 – 11 yrs (NFER Nelson)
Staffordshire Mathematics Test 7 – 8 yrs (NFER Nelson)

New Reading Analysis – 6 – 13 yrs (NFER Nelson)


British Spelling test Series – 5 yrs – adult (NFER Nelson)


Neale Analysis of Reading Ability – 6 – 13 yrs (NFER Nelson)





Word Recognition and Phonic Skills – 5 – 9 (Hodder and Stoughton)







Additional Provision 
      Appendix 7

Name of provision:


Lead person:


Supported by:


Start date:


Length of intervention:


Frequency:


Target group:


Groupings:


Named pupils:
Entry data                 date
Exit data                  date





Assessment method:




Additional Provision

Name of provision:
Social use of language programme

Lead person:
Debbie, Lorna

Supported by:
Avis (speech and language therapist)

Start date:
Each term

Length of intervention:
1 term

Frequency:
1 x per week

Target group:
Reception - Year 4

Groupings:
Maximum 6

Named pupils:
Entry data               date
Exit data                 date




Assessment method:


Teacher rating scales supplied by speech and language therapist, used before and after the intervention


Additional Provision

Name of provision:
Paired reading

Lead person:
SENCO

Supported by:


Start date:
Each term (from Sept 2004)

Length of intervention:
12 weeks

Frequency:
Daily with parent or carer or Year 6 child

Target group:
Years 3 and 4

Groupings:
1:1

Named pupils:
Entry data                  date
Exit data                       date




Assessment method:


Macmillan Individual Reading Analysis before and after the intervention



Appendix 8

Record of Intervention Programme

Please tick if student attended the session and add any evidence of impact on students’ progress.

Name of member of staff
Name of intervention

Name:
Session Dates:
Significant Outcomes










































































































































































Appendix 9

Intervention Plan Targets:

Pupil names:



Targets to be achieved


Achievement Criteria
Strategies
Provision

Start date: 
Review date

Appendix 10

Intervention Plan Targets - Monitoring

Pupil names:



Targets to be achieved


Significant Outcomes – (comment at least fortnightly on individual progress against targets)



Start date: 
Review date:
�
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‘It has been an effective tool for enabling outside agencies to see the whole picture of provision for an individual pupil or cohort of children








Provision maps have enabled me to have an overview of all interventions for the first time





‘It focuses on [individual] pupil provision and has enabled me to evaluate the impact of the interventions’
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It helps to reduce bureaucracy as IEPs are now only written for a few pupils with significant needs’














‘It has enabled me to plan systematically for staff development and CPD’





‘


‘Headteachers can be clear about use of SEN funding’











‘I can see what works in each year’








‘Provision mapping has changed the way that I work – I now focus on solutions rather than problems’








‘Provision mapping has made planning for the new school year so much easier’
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THE SCHOOL IMPROVEMENT CYCLE





Planning and target-setting; provision mapping





Managing and developing staff





Monitoring and evaluation





School policy objectives





School self-evaluation; strategic analysis





BUDGETS
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Wave Two:


Social Skills group training e.g. Turn taking, social stories, role play


Small group circle time


Small group retracking activities


Monitoring at break times


Drama therapist working in small group to enhance self-esteem





Behavioural, Social and Emotional





Wave Three:


Individual arrangements for SATs/GCSEs


1-1 behaviour programme e.g. Anger Management Techniques, Individual Contract and / or Reward System


Behaviour Support Team – individual intervention


TA 1-1 support – used to support and monitor  targets and / or IBP Programme


1-1 close surveillance at breaktime


Peer mentoring


1-1 Teacher time


Additional planning and arrangements for transition





Wave One:


Whole school and class reward systems promoting learning behaviour


Whole school / class rules


Whole school policy for behaviour management  with graduated response


Circle time as part of citizenship
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Communication and Interaction





Wave Three:


Alternative means of communication – e.g. Teacher / class use of signing


1-1 speech therapy sessions – delivered by Speech Therapist and/or TA


Individual arrangements for SATs/GCSEs


Visual timetable / visual task organiser


Use of ICT e.g. Writing with symbols, Widget, Clicker 5


Additional planning and arrangements for transition





Wave Two:


In-class TA support to aid delivery of targets


Speech and language group support


Social skills training group


Break time/lunch time  monitoring 


Language enrichment group





Wave One:


Flexible teaching arrangements


Structured school and classroom routines


Differentiated curriculum delivery e.g. simplified language or minimal use of language


Differentiated outputs e.g. cartoon strip instead of written prose


Increased visual aids / modelling etc


Visual timetables


Use of symbols
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Wave One:


Flexible teaching arrangements e.g. Seating,  pupil able to move at will to access lesson


Teacher aware of implications of sensory and physical impairment e.g. not covering mouth when talking to pupil with hearing impairment / light implications for visually impaired and lip readers.


Availability of resources e.g. writing slopes, matt laminates, pencil grips





Wave Two:


Brain gym exercises – e.g. in group as lesson warm-up


Co-ordination group – physical co-ordination activities done in small group


Keyboard skills group training


Handwriting and / or fine motor programmes


Visual / Auditory perception group activities





Wave Three:


1-1 individual support in class to facilitate access to curriculum e.g. TA converting text into Braille, enlargement and adaptation of learning materials


Individual arrangements for SATs/GCSEs


Teacher use of resources e.g. radio mike for hearing impaired 


MTA to monitor safety and give discreet support as required e.g. physically impaired child


1-1 Physiotherapy programme


Individual speech therapy and language support by TA


Provision of specialist equipment e.g. seating, ICT


Individual handwriting / fine motor / keyboard skills training


Additional planning and arrangements for transition





Sensory and Physical
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Cognition and Learning





Wave Three:


1-1 precision teaching – for literacy or numeracy


1-1 Literacy programmes – reading programme (Reading Recovery, Phono-graphix), spelling programme, phonics programme (e.g. Accelere-Read, Accelere-Write)


1-1 Numeracy programme e.g. Number shark


Individual arrangements for SATs


Dyslexia programme e.g. Beat Dyslexia


Use of ICT


Additional planning and arrangements for transition





Wave Two:


In-class TA literacy and numeracy support, catch-up programmes 


Withdrawal groups


Multi-sensory spelling practice groups


Group use of ICT programmes


Differentiated resources e.g. Ace dictionaries





Wave One:


Differentiated curriculum planning and work


Differentiated delivery e.g. simplified language, slower lesson pace


Differentiated outcome e.g. cartoon strip instead of written prose, use of ICT (textease)


Increased visual aids / modelling etc


Visual timetables


Illustrated dictionaries / spellcheckers


Use of writing frames
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