OFSTED’S GUIDANCE ON THE INSPECTION OF WORK RELATED LEARNING

Introduction

This guidance is intended to help inspectors and schools evaluate work-related learning (WRL) in KS4.   It complements the Handbooks for inspecting secondary and special schools, published in May 2003. It provides guidance on the use of criteria contained in Section 10 of the evaluation schedule, of the current Framework for Inspecting Schools. It should be read in conjunction with the instructions in the main body of Update 45.  

What is WRL?      

WRL builds on existing practice in schools.  It has traditionally been provided through careers education, work experience and education/business links.  It reflects the recent growth of vocationally related education in secondary schools and the various initiatives, including developments in 14-19 education, enterprise education and citizenship.  

The QCA defines WRL as “planned activity that uses the context of work to develop knowledge, skills and understanding useful in work ...”     The QCA publication Work related learning for all at key stage 4 comprises nine “elements” which cover the range of learning opportunities that together deliver the statutory requirements.  It also suggests the minimum that schools should provide to cover these elements.   

Inspecting WRL

There is no prescribed method of organising the inspection of WRL.  A nominated inspector will co-ordinate the inspection of WRL.  It is intended that all inspectors leading on subjects, vocational areas and aspects will contribute to corporate judgements about WRL.  Inspectors will gather evidence about WRL in the usual ways through: lesson observation; discussion with students and scrutiny of their work; analysis of documentation; and by sampling relevant activities, such as debriefing sessions about work placements.  

Evaluation and reporting

Inspectors must evaluate and report on:

· the overall effectiveness of provision for WRL including:

· the effect of WRL on students’ achievements 

· the quality of what is provided

· the effectiveness with which it is led, managed and organised

· other relevant factors that have a bearing on students’ achievements.

The judgement about the overall effectiveness of provision must be made corporately and a grade provided in the RCJ.

Guidance on using the criteria

· The effect of WRL on students’ achievement 

Inspectors need to consider:

· performance data from vocational subjects

· how rapidly young people learn about employment and work

· students’ knowledge and understanding of the vocational area they are studying

· students’ application of classroom learning to ‘real world’ situations

· how well students demonstrate the skills and attitudes that are valued in the work place

· the impact of work experience on students’ personal development, understanding of the workplace and achievement.

Inspectors are likely to find that the recent Ofsted report on work experience is a useful reference document.  There are no national standards to provide a benchmark against which standards in careers education and guidance in a particular school can be compared.  However, in this connection, inspectors should refer to the recent publication from DfES about careers education and guidance and Ofsted’s framework for the inspection of the Connexions partnerships.

· The quality of what is provided

Inspectors need to consider:

the effectiveness of teaching and training, taking account of:

· its “fitness for purpose”

Emphasis should be placed on a practical approach that is underpinned by appropriate knowledge, understanding and skills and provides students with significant responsibility for their own learning – without leaving them to their own devices. 
· the quality of the learning activities provided

Low level tasks, such as requiring students to make notes from text books are likely to lead to low level learning, and vice versa.  

· whether lessons relate to the practicalities of the world of work, linking theory with practice

· the arrangements for work placements

How well teachers ensure that students are well prepared before a work placement, monitored while they are there and fully debriefed afterwards to maximise the value of the time spent out of class.

· whether teachers take account of students’ part-time work in planning placements and promoting learning

· whether work experience has clear learning objectives well matched to the needs of the students

This may include differentiated provision such as extended work-related learning such as through the Young Apprenticeships scheme
· how well teachers use a variety of methods to assess students’ achievements.  

These might include assessment associated with portfolio or course work in vocational courses as well as through, extended writing, role play, simulations, students’ self-assessment, peer assessment, and assessment by employers during students’ experiences of work. (Note, there is no statutory requirement to report to parents on WRL)   

how well the curriculum supports WRL, taking account of: 

· whether the school’s provision has regard for the QCA’s non-statutory framework for WRL and provides a coherent programme that caters for the interests, aptitudes and particular needs of all students in KS4

· the planning of a variety of practical contexts in which WRL can take place such as lessons, activity sessions, workshops, lectures industrial visits and involvement in projects

· whether there are effective links with employers so that students gain “inside” knowledge and understanding of the vocational area they are interested in.

Such links are often organised by Education Business Partnerships (EBPs)

· the sufficiency of links with employers in order to impact on students’ skills relating to work, business and enterprise, as well as their intellectual and personal development – especially to support work on vocational courses

· how well work experience or work shadowing matches the needs and aspirations of the students

· the impact of any enrichment opportunities such as groups, clubs and societies as Young Enterprise and Young Engineer, or activities organised by the Trident Trust or Business Dynamics.

· The effectiveness with which WRL is led, managed and organised 

Inspectors need to consider:

· the quality of leadership by the head or co-ordinator of WRL and those curriculum leaders with particular responsibilities for relevant subjects and elements

· whether the school has a clear policy and strategy for implementing WRL which is understood by all those involved

· how well the diverse work-related activities are co-ordinated 

· whether WRL is adequately monitored and evaluated

· whether staff involved in the delivery of  WRL are trained for their roles

· the adequacy of resources to implement WRL effectively.

Schools manage WRL in different ways.  Sometimes all activities are managed at a senior level, or elements of the provision are managed by different teachers.   In evaluating the managerial arrangements there must be no question of a ‘preferred approach’.  Each set of arrangements should be judged according to its effectiveness.

GRADE DESCRIPTIONS

Judgements about the overall effectiveness of provision in WRL

	Very good (2)

Where students’ achievements are exceptionally high as a result of the school’s provision indicates excellent provision (1).
	Students show very good knowledge and understanding across a range of contexts. They are strongly motivated to learn, very familiar with fundamental concepts and have high levels of relevant skills. They are enterprising in outlook, able to take responsibility, and have the capability to act and innovate. They capitalise on WRL in courses leading to qualifications across the curriculum.  The teaching emphasises applications of knowledge, understanding and skills, using a very good variety of contexts in which pupils can acquire and apply their learning.  Pupils’ progress is thoroughly assessed, recorded and monitored.  Strong links with employers focus on clear learning objectives.  The school’s WRL strategy is broad and well understood enabling coherent progression for all students.  It is very well led and there is thorough monitoring and evaluation.

	Good (3)


	Many students demonstrate a good breadth of understanding of relevant concepts and are capable of applying them to several work-related contexts. They demonstrate many of the skills, attitudes and qualities that are valued in the workplace.   Often, the teaching approach effectively engages students in a practical way of learning.  Teachers measure students’ achievement and record their progress.  Effective partnerships are developed with local employers.    The school has a commonly understood curriculum policy for WRL that effectively meets the statutory requirements and provides a coherent programme for all students in KS4.  WRL is well led and managed.

	Satisfactory (4)
	Students display a satisfactory knowledge and understanding of essential concepts and ideas across the essential areas described in the guidance. They are motivated to learn, enterprising, take responsibility and have a capability to act independently.  They can apply their learning form several areas of the curriculum, and suggest ways of using this in different contexts. The teaching ensures reasonable progress is made.  Students’ progress and standards are systematically recorded.  Coordination of WRL is sound and communication with partners is adequate. There are satisfactory arrangements for development and evaluation.

	Unsatisfactory (5)


	A significant number of students make slow progress and underachieve.  Most have limited skills for work.  The teaching is often dull and not practical enough, relying mostly on a limited range of methods that are unconnected to the workplace.  Students are not given enough time to practice work-related skills and teachers insufficiently measure students’ achievement.  The number of partnerships with local employers is limited.  The school’s curriculum provision for WRL is weak and does not comply with the statutory requirements.  It is inadequately co-ordinated due to ineffective leadership.  

	Poor (6)

Very low achievement, poor attitudes towards WRL, weak teaching and a lack of leadership and management indicates very poor WRL (7).
	Students’ knowledge and understanding are patchy and their conceptual development is weak.  The limitations in their skills hinder their capacity to innovate or take responsibility without supervision and guidance.  Their enthusiasm is uncertain. They are ill-placed to learn in unfamiliar contexts or to perceive the relevance to work of their learning in the curriculum. The teaching does not offer insights relevant to preparation for employment and innovation. Assessment lacks coherence.  Coordination lacks foresight and communications with partners are ineffectual.  Senior management is insecure and lacks the vigour needed to develop the work.


